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Introduction 

This handbook serves a number of purposes and audiences.  For anyone 
unfamiliar with our graduate English Education secondary teacher preparation 
programs, it presents a detailed picture of our students’ academic background, 
the philosophy that underpins their studies, and their field experiences as 
interns.   

For our supervisors, it serves as the official representation of our programs and 
our expectations for our students.   

For our mentor teachers, the handbook serves as an orientation to our students, 
our programs, and our expectations for their work as interns in middle and high 
school classrooms. 

For our students, it serves as an overview of our program and its expectations. 

Program Mission Statement 

The mission of the teacher certification programs (including MOSAIC, MAT and 
Instructional I Teaching Certification programs) in English and Communications 
Education at the University of Pittsburgh is to prepare secondary English and 
Communications teachers who have the content knowledge, pedagogical 
knowledge, and professional knowledge and skills to meet regional and national 
needs in the areas of literacy learning, language arts, and communication, 
especially in diverse school settings.  

To achieve this mission, our programs follow the National Council of Teachers of 
English’s criteria for highly qualified teachers of English Language Arts by 
teaching sophisticated content knowledge; current “best practices” in 
pedagogical and assessment strategies; the developmental trajectories and needs 
of adolescents from diverse cultural and linguistic backgrounds; culturally 
responsive and sustaining pedagogy; and professional leadership skills.  

Program Requirements and Overview 

Each English Education certification program is slightly different. The MAT and 
MOSAIC programs allow students to obtain both a Masters degree and 
Instructional I certification in Pennsylvania. The MAT is a three term graduate 
program that includes three terms of student teaching in a middle or high school 



classroom under the guidance of a university supervisor and a mentor teacher.  
MOSAIC is a four term graduate program that includes additional Special 
Education field experiences and coursework. The Instructional I Teaching 
Certification program is a shorter, two-term, 30 credit program that leads to 
Instructional I certification in Pennsylvania.   The MSW/CAST program is a dual 
program between the School of Education and the School of Social work.  
MSW/CAST students follow the two-term, 30 credit Instructional I program in 
the School of Education and also earn a Master’s of Social Work during the two-
year program.   

All of the students admitted to our programs must meet strict requirements for 
admission and for continuance.  They must have a bachelor’s degree in their field 
with an overall QPA of at least 3.0, and they must maintain this minimum QPA 
throughout their program.  We require that all students who come into our 
programs meet our prerequisite requirements in English, writing, and 
communications and have experience working with adolescents. 

Once students begin their field placements, we teach them to become reflective 
practitioners who continually step back from their coursework and their teaching 
to reflect on their teaching and learning. In addition to regular coursework and 
teaching, the MAT students also complete a reflective teaching portfolio and an 
action research project during their spring and summer semesters. Additionally, 
all students must complete the PDE 430 form. 

MAT students take the following sequence of courses: 

Fall Term: 
- TLL 2230: Teaching and Learning in Secondary English 1(3 credit)
- TLL 2245:  Teaching and Learning in Secondary English 2  (4 credits)
- TLL 2725:  Secondary English Practicum (1 credits)
- TLL 2257:  Teaching English Language Learners (3 credits)
- TLL 2502:  Teaching Students with Disabilities in a Secondary

Classroom (3 credits)
- EDUC 3067: Freedom Seminar (1 credit)

Spring Term: 
- EDUC 2200: Disciplined Inquiry (3 credits)
- TLL 2820:  Teaching and Learning in Secondary English 3 (3 credits)
- TLL 2881:  Internship in Secondary English (4 credits)
- TLL 2824: Student Teaching Seminar (1 credit)
- TLL 2520:  Literacy, Assessment and Instruction for Students with

Disabilities (3 credits)
- HHD 2265:  Attentive Teaching Practices I (1 credit)

Summer Session I: 
- TLL 2990: Research Seminar for MAT Interns  (3 credits)
- TLL 2881: Internship in Secondary English (2 credits)
- EDUC 3067: Freedom Seminar (1 credit)

At the beginning of the spring term (January), MAT students apply for an Intern 
Certificate through the university from the Pennsylvania Department of 
Education.  This certificate allows them to teach in a middle or high school 
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classroom during the spring and summer terms without the presence of a mentor 
teacher but under the guidance of a mentor.   

Instructional I Teaching Certification and MSW/CAST students take the 
following sequence of courses: 

Fall Term: 

- TLL 2230: Teaching and Learning in Secondary English 1 (3 credit)
- TLL 2245:  Teaching and Learning in Secondary English 2  (4 credits)
- TLL 2725:  Secondary English Practicum (1 credits)
- TLL 2257:  Teaching English Language Learners (3 credits)
- TLL 2502:  Teaching Students with Disabilities in a Secondary

Classroom (3 credits)
- EDUC 3067:  Freedom Seminar (1 credit)

- TLL 2820: Teaching and Learning in Secondary English 3 (3 credit)
- TLL 2520:  Literacy Assessment and Instruction for Students with

Disabilities  (3 credits)
- TLL 2881:  Internship in Secondary English (7 credits)
- TLL 2824:  Student Teaching Seminar (1 credits)
- HHD 2265:  Attentive Teaching Practices I (1 credit)

Spring Term:

Instructional I Teaching Certification and MSW/CAST students spend 10 hours 
per week in their school placement in the fall term and complete a full-time 
student-teaching experience in their school placement during the spring term.  

During their practicum experience, all students follow the schedule of the school 
in which they teach, although they continue to take courses on the university 
calendar.  When the school has a holiday, they also have a holiday from teaching, 
but unless the university also holds to this holiday, they must continue to follow 
the university schedule for their classes. 

The English Education faculty and supervisors meet regularly to monitor and 
assess students’ work and progress.  When students have problems with course 
work, they are encouraged to address them immediately through their faculty 
advisor and the course instructor.  If problems arise at their field site, they know 
to work directly through their university supervisor who is authorized to 
negotiate with the mentor teacher and building principals under the guidance of 
our Manager of Placement Services and Clinical Practices.  The manager works 
with the English, Math, Science, and Social Studies Education Program 
Coordinator, Dr. Rainey; the coordinator of MOSAIC, Dr. Sheila Conway; the
director of Teacher Education, Dr. Michelle Sobolak; as well as with the other 
members of the English Education faculty, Dr. Katrina Bartow Jacobs and Dr.
Amanda Godley.   
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English Education Program Philosophy

Introduction 

English teaching in the 21st century presents a wide array of challenges. Our 
classrooms have become increasingly diverse – most teachers work with 
adolescents from a multiplicity of racial, cultural, and linguistic backgrounds, 
and academic and intellectual abilities. Yet despite the increasing complexity of 
the English classroom, teachers are also met with mounting pressure to help 
adolescents succeed on one-size-fits-all standardized tests.  In our program we 
seek to meet these challenges by guiding our students toward pedagogical 
practices that provide adolescents with the best opportunities for authentic 
critical thinking and learning, and that value the unique experiences and beliefs 
that each adolescent brings to the classroom. 

What Works Best in English Classrooms 

It was at one time accepted that adolescents learned English best through 
retelling readings, giving back well-known interpretations of texts in the form of 
recitation and five paragraph essays, and studying canonical literature year in 
and year out as examples of particular time periods, genres, and literary devices. 
However, in recent decades research has taught teachers time and again that 
these types of activities bore adolescents, have little relation to sophisticated 
habits of thinking, and foster only the lowest level of cognitive skills.2  

Teachers and researchers now know that adolescents learn best when they are 
provided with opportunities to develop higher level cognitive skills through 
studying and questioning a diversity of texts, posing problems, engaging in 
dialogic discussions, and drawing on their own experiences to co-construct their 
own learning. Such an approach to learning helps adolescents learn to 
“construct” knowledge through active intellectual engagement rather than to 
passively “bank” accepted knowledge that teachers give them. Research has also 
shown that adolescents who engage in “problem posing” learning perform better 
on standardized tests such as NAEP.3 As John Dewey stated in his 1916 work on 
experience and education, “To ‘learn from experience’ is to make a backward 
and forward connection between what we do to things and what we enjoy or 
suffer from things in consequence.” Further he stated that, “information severed 
from thoughtful action is dead, a mind-crushing load…it is a most powerful 
obstacle to further growth in the grace of intelligence.” 

Encouraging Inquiry Teaching and Learning 

In their coursework, our English Education students learn about inquiry-based 
teaching and learning. An inquiry-based approach to secondary English asks 
adolescents to delve deeply into complex, interpretive questions through 
reading, writing, and discussion. Inquiry tasks present adolescents with 
meaningful problems for which there are no clear answers and thus actively 

2 National Research Center on Literature Teaching and Learning. 
3 Wiggins, 2004. 
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engages students in learning. Our students learn to scaffold4 and sequence 
classroom work to make such rigorous and analytical habits of thinking 
accessible to all adolescents. We recognize that it takes great skill and practice to 
implement such instruction in the multicultural and multilingual context of 
current U.S. schools. We encourage our students to value “depth over breadth” 
in both their teaching and their implementation of curriculum by focusing on 
inquiry rather than on covering a broad range of content and discrete skills.  

Inquiry learning relies heavily on adolescents’ talk to solve problems.  It also 
positions them to use writing to both discover what they have to say and to 
advance compelling arguments or visions.  Teachers in inquiry learning design 
coherent curricular units that integrate reading, writing, and classroom talk 
around sets of texts and overarching questions that reach across facets of 
language arts.  They provide adolescents with opportunities to step back from 
their learning to think about how they learned, so that they develop common 
understandings and terms for their learning.   

Critical Literacy

We also believe that all new teachers must be prepared to teach in diverse school 
settings. The population of the United States is becoming more ethnically 
diverse, while the teaching force remains mostly white and female.5 Thus, in 
most school settings, teachers must be prepared to teach students from cultural, 
ethnic, linguistic, racial, and social class backgrounds that are different from their 
own. Additionally, we believe that strong English educators help students 
develop a critical consciousness through which they can question and critique 
texts and the world around them.

We emphasize in our program is the need to convey high academic expectations 
for all students while also establishing caring relationships with students.

Expectations for Secondary English Certification Students 

Field Site Expectations 

Broadly put, we expect four kinds of work from our students in their field site 
placements.  1. We expect them to be reflective practitioners who teach lessons and units
that engage adolescents in cognitively demanding habits of thinking.  2. We expect them 
to teach English as student-centered inquiry. 3. We expect them to implement their own 
integrated reading, writing, speaking, and language lessons (and units, when possible).  
4. And, finally, we expect them to be their own teachers, to form their own philosophies,
to ground their philosophies and practices in theory, research, and reflection.

An essential aspect of our English Education program is that we ask our students 
to step back from lessons they observe and teach to reflect on the kinds of 
thinking—the cognitive work—that they asked of their students.  We ask them to 
question, for instance, whether adolescents were engaged in a range of rote 
learning habits—recalling, identifying, and recognizing—or whether they were 

4 Bruner, 1974. 
5 National Center for Education Statistics, 2013. 
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engaged in habits of thinking with higher cognitive demands, such as 
interpreting a text through a feminist lens or collaborating with others to discern 
an author’s portrayal of race or class.  We ask our students to consider: 

1. Who does the intellectual work in the class?
2. Are the adolescents engaging each other in discussions around

genuine inquiry problems or questions?
3. How do the adolescents use reading and writing to develop high level

cognitive skills?
4. What pedagogical moves does the teacher use?
5. What do the formative and summative assessments used in a class say

about the kinds of learning that are promoted and valued?

We expect our students to be able to engage in professional discussions of 
teaching with their mentors, supervisors, and university instructors. They need 
opportunities to learn by doing and by reflecting on what they have done in an 
atmosphere of collegiality and mutual respect.  They are apprentices to ideas, 
observations, and people, and they need both support and critique, but both 
should be situated in a sense of professionalism that allows reasonable people to 
have different ideas and approaches to problems.  We ask that they be 
encouraged to develop their professionalism in relation to what they are learning 
in their courses and at their field sites.    

Our field site expectations for our English Education certification programs are 
grounded in standards for the English Language Arts. In becoming practitioners 
in student-centered, inquiry-based English instruction, we expect that our 
students will be provided with the time and opportunity to do the following: 

1. Literature/Text-Based Instruction
a. Our students will have the opportunity to lead “shared-inquiry

discussions.”6 Such discussions avoid plot-based and recall questions,
focusing instead on asking adolescents to collaboratively discuss
multiple interpretations of each text.

b. Students will teach a variety of approaches to textual analysis such as
reader-response,7 cultural studies8, and critical lens9 approaches,
rather than relying on the commonly used “New Critical” or historical
approaches which focuses strictly on making meaning through
analysis of textual conventions.

c. Students will incorporate drama and performance into literary
discussion. This may include techniques such as storytelling, role-
play, tableau, improvising, choral reading, chamber theater, or
imagery and sensory exercises.

d. Our students will design a “conceptual unit” – a curricular unit that is
centered on a theme or “big idea” and includes both reading and
writing tasks.

2. Writing Instruction

6 Great Books Foundation. 
7 Rosenblatt, 1996. 
8 Carey-Webb, 2001. 
9 Appleman, 2000. 
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a. Students will use process writing approaches, including engaging
adolescents in recursive, rather than linear, revisions of multiple
drafts, helping students write for authentic audiences, and engaging
students in peer response or writing conferences.

b. Our students will design and implement at least one unit-length
writing project.

c. Students will design and use both formative and summative
assessments of adolescent writing, including rubrics.

d. Students will allow adolescents choice of writing topics when
possible.

e. Students will design and assign at least one multimodal writing task
(blog, website, etc.).

3. Language, Grammar, and Usage Instruction
We discourage our students from teaching language, grammar, and usage
through memorization, rote worksheets, and fill-in-the-blank quizzes (methods
of grammar instruction that have been shown by research to be ineffective.)

Instead: 
a. Our students will teach language, grammar or usage from in the

context of adolescents’ work with literature and writing.
b. Students will teach about language and grammar from a functional

and descriptive view (not prescriptive), such as:
i. Discussing the effects language and grammar have on

characterization, tone, and style.
ii. Considering the appropriate language and grammar for different

audiences and purposes.
iii. Investigating variation within oral and written language, such as the

difference between text messaging and formal academic language or
between two dialects.

iv. Teaching vocabulary through conceptual and contextual
understandings of words.

4. Differentiated Instruction
a. Students will familiarize themselves with the range of student

abilities and needs in their classrooms and work with their mentor
and resource teachers to develop differentiated instruction for them.
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5. Assessment
a. Students will engage in a variety of formative and summative

assessments of adolescent work that seek to understand adolescents’
needs and aid in revision of instructional practices.

b. Students will familiarize themselves with standardized tests
(particularly the PSSA, Keystones & SATs) that adolescents will be
required to take and will teach original test-preparation lessons that
emphasize test-taking strategies and awareness of audience and
purpose.

Coursework Expectations 

We expect our students to demonstrate professionalism and responsibility in all 
aspects of our program, including their work in schools and their work at Pitt. 
Because our English Education programs are intensive, we expect students to 
attend all classes and to complete all class assignments thoughtfully and on time. 

1. What to Expect from Coursework
In our courses, we aim to model the type of teaching that we expect students to 
develop in their own secondary English classrooms. Thus, our courses are 
characterized by inquiry discussions, modeling, stepping back/reflecting, 
charting our collaborative intellectual work, quickwrites, formative assessments, 
and critical pedagogy.  

2. Attendance Policy

Class attendance is mandatory in the English Education certification programs.  
We assume that our students, like all graduate students, come to class eager and 
prepared to participate and share ideas. This includes actively reading all 
assigned readings before class. Given the short amount of time for courses and 
the importance of sharing ideas with other students, missing one class can result 
in serious deficits to students’ knowledge and can have effects on students’ 
understanding of future classes. Unlike undergraduate classes, ‘making up’ what 
was missed is not possible in a graduate course.   

Thus, any absences will result in the lowering of the final course grade by one 
letter grade (e.g., from A to B) for every absence. The only exception to this 
policy are (1) absences that are approved in advance by the course instructor for 
unavoidable scheduling conflicts with field site responsibilities such as 
parent/teacher conferences, and (2) documented extenuating circumstances such 
as a death in the family or serious illness that requires medication and/or 
hospitalization.  

Additionally, students are expected to come to class on time. Two latenesses to a 
class count as an unexcused absence for that class unless otherwise stated on a 
course syllabus.  

2. Late/Incomplete Work Policy

We expect students to turn in all required coursework on time and thoughtfully 
completed. Incomplete and/or late assignments (including online work, such as 8



Discussion Board posts) will result in the lowering of the assignment grade by 
20% each day or portion of a day that the assignment is late, unless otherwise 
stated in the course syllabus.  Exceptions are only made for documented 
emergencies.   

3. Plagiarism/Academic Honesty Guidelines

Students are expected to adhere to the University of Pittsburgh's policy 
regarding academic integrity 
(http://www.provost.pitt.edu/info/aistudcode1.html ). Any student suspected 
of violating this obligation for any reason during the semester will be required to 
participate in the procedural process, initiated at the instructor level, as outlined 
in the University Guidelines on Academic Integrity. Instances of plagiarism will 
be grounds for failing a course and possible further disciplinary action. 

One aspect of professional practice as a teacher is designing your own curricular 
materials (lessons, units, activities, etc.). Given the numerous teaching materials 
available on the Internet and the value of sharing good ideas with colleagues, it 
may be confusing to understand how students can draw upon these materials for 
course assignments and how they need to reference them. 

For course assignments, we do not allow students to submit pre-fabricated 
lessons or questions from the Internet or a teacher’s manual. At the same time, 
we recognize that it’s important for teachers to make use of existing curricular 
materials (and not “reinvent the wheel”) and to read others’ teaching ideas for 
inspiration. We expect students to tailor existing curricular materials for their 
own students and teaching context, and to provide references for any ideas, 
lesson plans, assignments or handouts that they reproduce or modify for course 
assignments.  

4. Grading Policy
In the English Education program, the following grading scale is used unless
otherwise indicated in the course syllabus:

A+ = 99-100  points B + = 88-89 points C+ = 78-79 points
A  = 94-98  points B = 84-87 points C = 74-77 points
A- = 90-93  points B - = 80-83 points C- = 70-73 points
Fail = below 70 points

It is expected that all students receive at least a minimum level of competence on 
each assignment, defined by a grade of B (or Satisfactory, in the case of HSU 
courses), in order to pass the course. Assignments that receive a grade below a B 
(or Satisfactory) must be revised and resubmitted within two weeks. All 
assignments must be completed in order to pass a course.  

Students' practicum and internship grades are based on multiple factors: their 
related coursework (the practicum and seminar classes), their work in the field 
placement, their professionalism in their placement and in dealings with their 
supervisor and mentor, and complete and on-time work on all mandated 9



certification requirements (such as the Early Field Competencies and PDE 430). A 
student can only earned a grade of H in her practicum and internship if she earns 
a grade of H in ALL the categories above. A student who misses any deadlines 
for mandated certification requirements cannot earn a grade of H for her 
practicum or internship credits. Additionally, a student can only receive a grade 
of S in her practicum and internship if she satisfactorily completes ALL the 
requirements above. Students who don't complete ALL the requirements above 
will earn a grade of U and will be in danger of academic probation and/or a 
delay in certification. 

6. Format of Written Work
All of the written work for the English Education courses should follow APA
format (see https://owl.english.purdue.edu/owl/resource/560/01/ for a
helpful guide). Written work should be typed in 12 point font, doubles-spaced
with one-inch margins (yielding approximately 300-350 words/page).
Proficiency with the conventions of Academic Written English must be
demonstrated as part of the professional competence of all prospective teachers
of English.   Students should include references when appropriate.

7. Disability Services
If a student has a disability that requires special testing accommodations or other
classroom modifications, he or she needs to notify both the instructor and
Disability Resources and Services no later than the second week of the term.
Students must provide documentation of your disability to determine the
appropriateness of accommodations. Students can contact Disability Resources
and Services by calling (412) 648-7890 (Voice or TTD) to schedule an
appointment. The Disability Resources and Services office is located in 140
William Pitt Union on the Oakland campus.

8. Technology Support
The School of Education has a dedicated technology office available 8:30 am –
5:30 pm Monday through Friday. For technology assistance, students can call
(412) 412-624-1414, email soetech@pitt.edu, or go to Posvar Hall 5308.  You can
also receive 24/7 technology support through the University’s Technology Help
Desk at (412) 624-HELP or http://techforms.pitt.edu/.

Comments and questions about the English Education Teacher Certification 
programs should be directed to: 

Emily Rainey
Department of Teaching, Learning, & Leading 
University of Pittsburgh  
230 S. Bouquet St. 
Pittsburgh, PA 15260 

erainey@pitt.edu
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