
 

 

Please Note: This syllabus is a general plan for the course; and a work in progress, additions or revisions will be 

announced in class and may be necessary. 

 
 

      

Linda DeAngelo (She/Her), PhD – Instructor deangelo@pitt.edu 

Charlie Díaz (They/Them), MA – Teaching Assistant cad275@pitt.edu  

 

EFOP 3150 – Foundations for the Study of Higher Education 
 

The University of Pittsburgh is on occupied land of the Adena culture, the Hopewell culture, and 

the Monongahela peoples, among others. We honor the legacies of these cultures and the many 

Indigenous people who call this land home - past, present, future.  

 

 

Term:    Fall 2025 

Schedule:    Thursdays 3:00 PM – 5:40 PM 5603 Posvar Hall 

Meeting Hours Linda:  By appointment at https://go.oncehub.com/LindaDeAngelo 

Meeting Hours Charlie: By appointment, set up a meeting here 

 

We welcome you to meet us and contact us outside of our class time together. You can schedule 

a meeting with Linda or Charlie using the above links.  

 

If there isn’t a time available at Linda’ link or a time that works, please email me, and let me 

know and I will work with you to set up an alternate time. I am also happy to grab coffee, lunch 

or just have a quick chat too if meeting informally rather than formally works better for you. Just 

reach out to me to get something set up. 

 

Course Description 

 

This course is the foundational course on the study of higher education designed to introduce 

PhD students to the social, political, philosophical and historical contexts that undergird higher 

education in the United States. Issues, ideas, and current arguments are explored as they relate to 

the structures and system of higher education, functions and purpose of higher education, and 

outcomes of higher education. Governance, administration, faculty, curriculum, finances, and 

students are covered as they relate to the areas of the course. 

 

Course Purpose and Learning Outcomes 

 

The course will employ a variety of approaches to instruction, including group discussion, 

activities, lecturettes, student-led discussion, (and potentially guest speakers). Given the format 

employed in this course and the small class size, student engagement in discussions and learning 

activities are imperative. Participation is valued when students build upon one another’s 

contributions; provide meaningful connections to the readings; and increase the complexity and 

fruitfulness of the discussion. Therefore, your professional and active involvement in the process 

is essential for your successful completion of this course.  

mailto:deangelo@pitt.edu
mailto:cad275@pitt.edu
https://go.oncehub.com/LindaDeAngelo
https://calendly.com/charliediaz/1-hr-meeting
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We must give one another grace. There will be areas of the course in which some of us have 

more prior knowledge and experience to draw upon than others. Foundational knowledge is 

something we share with one another in this course. Each of us brings a wealth of knowledge 

which will enrich the learning environment. In addition, as your instructor I do not view myself 

with all the knowledge on the study of higher education. Instead, I view myself as a facilitator of 

learning, and I am here to learn alongside you this semester. I believe you are responsible for 

your learning and development. If you are not challenged, please let me know and I am happy to 

offer additional recommended readings. Please remember that participation is not all about 

quantity, quality is also important. Quality engagement in the class sessions fosters the growth, 

understanding, and learning of everyone in the course and allows us to connect concepts to one 

another and deepen our knowledge. 

 

Course Learning Outcomes: 

1. Students will critically engage with and gain an understanding of the enduring 

features of higher education as well as its evolution and what is at stake in the 

current moment for individuals, communities, states, the nation, and the world. 

2. Students will learn to evaluate and interpret social, political, philosophical, and 

historical arguments in higher education through critical and careful reflection, 

engagement, and discussion. 

3. Students will gain a solid overview of higher education as a field of study and 

how they might place their scholarship within that field and its current 

arguments, issues, and ideas. 

4. Students will understand the importance of placing their scholarly work 

within the social, political, philosophical, and/or historical context of ideas 

and arguments. 

5. Students will build, strengthen, and demonstrate skills of analysis, 

synthesis, and scholarly communication (oral and written) through 

their work in the course. 

 

Course Expectations and Grading Approach 

 

This is a doctoral-level course and as such original work that shows a broad understanding of the 

field, an advanced grounding in the literature or other evidence to support one’s thesis and claims 

is expected. Doctoral-level work is clearly, and compellingly presented, with a well-organized 

logical flow of ideas and information, and proper attribution of sources. Doctoral-level work 

should meet or exceed assignment guidelines and show critical engagement with course 

concepts, readings, activities, and assignments. Doctoral-level writing follows conventions for 

correct spelling, grammar, punctuation, usage, and sentence and paragraph construction without 

excessive use of jargon. Writing must follow APA 7th Edition Guidelines. You should expect to 

do independent work beyond the materials offered in the course to acquire the foundational and 

background knowledge you may need to get the most out of the course and its application to 

your work. 

 

This class focuses on “grading for growth”/ “ungrading.” As such all of you should expect to earn 

A grades in this course if you complete all the assignments, activities, and participate in class 

discussion. This course assessment philosophy deemphasizes letters grades and instead focuses 
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on providing formative feedback, encouraging self-assessment, and where possible peer 

feedback as well as fostering an environment centered on learning and the learning process rather 

than one focused on earning a certain outcome – a grade. This philosophy is a move away from 

earning grades as a primary motivator for learning and to feedback, growth, and development as 

the primary motivator.  

 

No grade will be provided on individual assignments within this course, though you will receive 

formative feedback designed to assist you as you continue within this course and as you continue 

your work in developing as a scholar. We will also engage in self-assessment in this course, you 

will be asked at various points to evaluate your own work and you will also be asked peer 

feedback designed to encourage deeper engagement within the learning process. If your work on 

an assignment or activity isn’t up to A level, I (Linda) or your TA (Charlie) will also offer 

feedback designed for you to engage further with the work to bring it up to that level. For written 

work this may require that you revise and resubmit. For work we do together in class once Linda 

or Charlie will meet with you and discuss how you might improve as the class continues and will 

watch to see how you take up the feedback as the class continues.  

 

“A” work signifies work that clearly exceeds expectations. Written work falling into the category 

is insightful and demonstrates clarity of purpose, coherence of organization, and communication. 

For participation in class and leading class discussion, it is not only about the amount of 

participation but participating in a way that demonstrates having prepared for the class session and 

consistency in having thought critically about the material.  

 

For the foundations on my grading philosophy, see Clark, D., & Talbert, R. (2023). Grading for 

growth: A guide to alterative grading practices that promote authentic learning and student 

engagement in higher education. Routledge. As well as, Blum, S. D. (2020) Ungrading: Why 

rating students undermines learning (and what we can do instead). West Virgina University Press. 

 

For my approach this term to the use of Canvas (Pitt’s LMS) see the Case for Slow Teaching by 

Pamela Scully https://www.chronicle.com/article/the-case-for-slow-teaching 

Note on ChatGPT and Generative AI*: The use of generative AI writing tools is strongly 

discouraged in this class and may be considered a form of plagiarism. Assignments for the 

course have been designed to help you develop as a scholar of higher education and as a 

scholarly writer without the use of these technologies. In this course you are required to generate 

ideas, read, revise, and write on your own and/or in consultation with your peers, me, and your 

teaching assistant. If you do use AI for a grammatical or brainstorming purpose, that may be 

acceptable, but you should consult with me about, and you must cite where and how it was 

used within the body of your work. You are the author of your work for the course and 

authorship means you take responsibility for your words and claims. Any use of AI for any 

actual writing in your work will be considered an academic integrity violation. This means it will 

be dealt with in the same way that other forms of plagiarism are dealt with as explained in the 

University's Academic Integrity code (detailed later in the syllabus). (*this policy was adapted 

for this class by one originally developed by Annette Vee and Tim Laquintano).  

 

Assignments 

https://www.chronicle.com/article/the-case-for-slow-teaching
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Class Participation and Preparation: 

 

As a seminar, this course requires active engagement and participation from each student for us 

to be successful. Accomplishing the learning outcomes depends on coming to class prepared—

having thoroughly read the assigned materials, developed entrance tickets, and reflected 

critically and metacognitively in preparing exit tickets. Each student brings valuable expertise 

and knowledge that enriches discussion, and our collective work will be more insightful and 

critical when everyone contributes. Strong participation is about quality, not quantity, and is 

marked by advancing the general learning discourse, making connections among ideas, and 

fostering deeper understanding. Regardless of your background and level of experience in 

engaging with the topics of this course, we must each raise questions, challenge, and think 

critically about the readings, and discuss our tentative understandings and uncertainties each 

week. Since this is a discussion format and people are likely to have different views we all will 

need to treat each other with respect. Respectful dialogue is essential: we must not attack one 

another’s viewpoints but instead probe thoughtfully, acknowledge beliefs, and challenge ideas 

constructively. We all have assumptions that need examination, and respectful feedback helps us 

do so. You should also feel free to respectfully challenge me. If you have any questions/comments 

concerns about the readings or anything said in class please feel free to come and talk with me after 

class or in office hours about the issue. Remember that connecting the materials to your experience 

helps to make the material more meaningful for all of us. 

 

In a seminar-based class preparation is paramount. To be successful in preparing for discussion 

you need to read the assigned materials thoroughly, critically, and analytically, and then engage in 

written preparation in developing an entrance ticket. Plan to spend time devoted to these activities. 

Note that the type of reading we engage in is often extremely dense and at times difficult to read. 

You may need to read some of the materials more than once, and certainly some passages or 

sections even more than twice. This will challenge your critical thinking skills. If there are sections 

of a reading you find particularly difficult make sure to mark them, create a talking point related to 

them in your entrance ticket, and then bring it up in class for discussion.  

 

A guide to developing as a reflective learner: A very important part of this course is learning to 

engage in critical and careful reflection. This type of reflection is something you may not have 

been asked to do previously. Critical and careful reflection is introspective and concerned with 

pondering ideas. Pondering is not something we often give ourselves the luxury of engaging in yet 

it is paramount to our development as scholars and thinkers who engage in big issues. This type of 

pondering is reflexive in that you turn ideas back on to yourself in order to shed light on your own 

beliefs. The more reflective you are, the better able you will be to securely open yourself up to new 

ideas, without feeling threatened. Understanding your own beliefs usually leads to expanding the 

ideas you will engage in and eventually your own knowledge base. To grow as a scholar, you must 

also grow personally. Because of this we will strive in this course for you to think about the 

material in relation to your own experience. Some good questions to ask yourself as you read: 

 

1) What ideas are new to me – eye openers. How and why did they make me think differently 

about education? 
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2) What points in the book(s)/article(s) were well substantiated, questionable and/or wrong? 

Remember that you may agree with a point the author made, but believe they did not make 

a strong enough case. Strive to examine the logical development of arguments in the 

text(s). 

3) In what ways does the weeks readings compare to arguments in other book(s)/article(s) we 

are reading in other weeks (or even within a particular week) 

4) What are the implications of this book(s)/article(s) for education? For improving current 

policies and practices? 

5) What did the book(s)/articles(s) introduce to you that you want to learn more about? 

6) How does this book(s)/article(s) shed light on an educational issue you are concerned with? 

7) Who is the author(s)? What is(are) their social, political, philosophical, historical context? 

From reading their texts what have you come to understand about the writer(s), as a person 

(people)? 

 

Developing your weekly entrance ticket: After completing your readings for the week you will 

develop your talking points for the week, which we hope will serve to develop your contributions 

to class discussion. This informal assignment serves as a way to organize your thoughts about the 

weekly reading and will be submitted to JotForm. Things to include are 1) major point(s) the 

author(s) of the week raise, 2) areas from the readings you want to make sure to discuss, 3) 

questions you have , 4) reflections on the readings. You do not need to include all four each week 

but your entrance ticket should be substantial in helping you prepare for and get the most out of the 

class each week. Your entrance ticket is due by Wednesday by midnight prior to each of our 

Thursday class session. Entrance Ticket Form Linked Here. 

 

Exit tickets: At the conclusion of each class session an exit ticket will be developed to distill what 

you learned from the readings and class discussions. The questions will be different week to week, 

and we will share our reflections as a group. This is a chance for you to share lingering questions, 

and what you’re taking away from the topic.  

 

Leading Class Discussion: Each student will sign up to be a discussion leader once during the 

semester, with no leader Session 4: 9/18; Session 8: 10/16, Session 12:11/20, or Session 14: 

12/11. Discussion leaders will facilitate the class in a discussion for 30 minutes related to a 

single article, with 4-6 prompts they provide to classmates by the Wednesday before class. This 

assignment is about developing your skills as a facilitator and connecting and synthesizing 

academic topics. 

 

Writing for Publication: This assignment is designed to assist you in identifying strong academic 

writing and in learning how scholars use constructive critique to advance their scholarship and its 

impact. At the conclusion of Session 8 you will have the opportunity to work with an article Dr. 

DeAngelo or Dr. McCambly has published. You will review the initial journal submission as 

well as the final published article. After reading each version, your will identify how the 

academic argumentation has changed between the initial draft to the final published version and 

select two sections of the article where you have identified that the academic argumentation has 

significantly improved. For each section you will, 1) clearly identify the section and the 

passage(s) in the section you are discussing, 2) describe the changes that were made, and 3) 

explain how the revision strengthened the academic argumentation. Lastly, you will reflect on 

https://form.jotform.com/252305587515156
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and write about what might have prompted those changes (what reviewers might have offered in 

their reviews) and what you have learned about how to constructively deliver critique. This 

assignment will be 2 to 3 pages long. You may elect to turn in the assignment before class on 

either 10/23 or 11/6. Submit on Canvas.  

 

Preparing for Session 8 10/16 Writing for Publication: Peer Review and Receiving and 

Responding to Critique: To prepare for the writing for publication assignment you will 

practice before class using one of your instructors recently published articles. Read the 

initial submission of the article first and note to yourself any critiques you may have 

(remember critique isn’t all about what doesn’t work). After you have done this, read the 

initial reviews the manuscript received (take time to notice their tone, what worked in 

how the reviews were offered based on good peer review from your readings this week 

and what didn’t, if anything). Now read the final published manuscript and note how the 

article changed and how its argumentation has changed across sections. For your Entry 

Ticket this week, write about what you learned by engaging in reviewing these article 

artifacts (be specific) and what questions you have about the process or about this article 

and its process.  

 

Investigating Contemporary Issues in Higher Education: This assignment invites you to explore 

a contemporary issue in higher education. You will select a topic that resonates with your 

academic interests or professional goals and present your findings in both a written format and a 

final presentation. The goal is to deepen your understanding of the evolving landscape of higher 

education and practice synthesizing complex topics across multiple sources. This assignment will 

be completed in stages to allow for feedback throughout the semester. This is a significant 

assignment but designed in smaller parts to help you build essential academic writing skills. 

We’ll be working through parts of it together during in-class workshops, where we can offer 

support, guidance, and answer questions. 

Potential Topics 

• CRT/DEI Bans 

• Gender inequity in higher education 

• Corporatization in higher education 

• Technology/Generative AI 

• Community Engagement 

 

This assignment will be broken down into three components, to be combined into the final paper. 

1. Statement of interest: For this paper, students will identify a contemporary issue in higher 

education. In two double-spaced pages, present an overview of your topic, and your 

rationale for why it is important to study. Due 10/2 before class. – submit through Canvas 

2. Annotated Bibliography: For this paper, students will read and annotate ten sources. Up 

to three sources can be reputable news sources, with the rest being peer reviewed sources. 

Each source annotation should be 200-300 words and will begin with the article’s APA 

citation (not counted in word count). Annotations will contain 1-2 lines of summary but 

focus mostly on your analysis of the sources. Need some guidance on what an annotation 

might look like? Check out the questions in the guide to developing a reflective learner 
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section of this syllabus. We will also hold an in-class workshop on 10/9 about annotated 

bibliographies. Due 10/30 before class. Submit through Canvas. No Talking points due 

this day. 

3. Discussion Section: For this paper students will write 2 pages on what the sources 

collectively present about your topic and synthesize information across the sources. We 

will also hold an in-class workshop on 11/6 about discussion sections. Due 11/20 before 

class. Submit through Canvas. 
 

Final Paper will combine revisions of all three previous assignments and turn annotated sources 

into a cohesive argument for what is known about the issue you’ve selected, including potential 

methods to address the issue, complicating factors, and context about how the issue interacts 

with other foundational aspects of higher education systems, such as finance, faculty/personnel, 

education policy, or public perceptions of higher education. You should incorporate all the 

sources from your annotated bibliography. You may want to incorporate additional sources. This 

paper will be 10-12 pages in length (max 15 pages). Due 12/12 by 11:59 PM. Submit on Canvas. 

Presentation: The presentation gives you the opportunity to share your work with the entire class. 

Each student will have 5 minutes for their presentation, with additional time for discussion and 

questions after. Your presentation should be developed as a slide deck, or handout. These 

presentations will take place on 12/11. 

Basic Writing Guidelines for Course Assignments 

 

All written work must use Times New Roman 12” font and have 1” (normal) margins 

throughout. Written work must conform to APA 7th edition citation style guidelines. Students are 

also asked to check all submitted written works for grammar/spelling and syntax errors. You are 

encouraged to utilize the Pitt Writing Center (https://www.writingcenter.pitt.edu/graduate-

services) for assistance with grammar, sentence structure, and organization. The peer review and 

investigating contemporary issues assignments (only these) will be turned in through Canvas and 

must be uploaded as Microsoft Word documents (unless otherwise noted) by the deadlines that 

are provided for each assignment. 

 

Statement of Instructor Position in Course 

 

My hope is that we build a space of intellectual inquiry where discussion and critical reflection 

are normative and where we all are empowered as leaders in the learning process. I have high 

expectations for student achievement and have a strong belief in the potential for each of you to 

succeed. This belief in each of your potential to succeed centers all my interactions with you 

both inside and outside of the classroom. I am committed to anti-racist, non-sexist, non-classist, 

non-heterosexist and affirming pedagogy. I will get this wrong at times and know that often, you 

will teach me in these moments. Know that I will listen and take on the areas where I might 

grow. 

 

Statement of TA Position in Course 

 

https://www.writingcenter.pitt.edu/graduate-services
https://www.writingcenter.pitt.edu/graduate-services
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I am excited to support this course and aim to provide low-stakes support on anything I can. I am 

a fourth year in the Higher Ed PhD program and am happy to answer any questions you may 

have, whether in class or in private. I believe that education is most impactful when students feel 

supported in asking questions, and steering class discussions. Did you dislike a reading? Did you 

feel that the author missed an important point? Did a class discussion relate to something you 

want to research? I encourage you to bring these ideas to class, and welcome thoughts even when 

they are in progress, messy, or feel “non-academic.” 

 

Readings / Resources 

 

Required Texts: 

 

Bastedo, M. N., Altbach, P. G., & Gumport, P. J. (Eds.) (2023). American higher education in 

the 21st century: Social, political, and economic challenges. Johns Hopkins University Press.  

 

Manning, K. (2024). Organizational theory in higher education (3rd ed.). Routledge. 

 

Martínez-Alemán, A. M., Pusser, B., & Bensimon, E. M. (Eds.) (2015). Critical approaches to 

the study of higher education. Johns Hopkins University Press. 

 

Riddell, J. (2024). Hope circuits: Rewiring universities and other organizations for human 

flourishing. McGill-Queen’s University Press. 

 

Students can access materials on Course Reserve using the following steps:  

  

****Please note: Hillman Library’s main Service Desk, including course reserve materials, has 

been relocated to the Ground Floor.****  

  

Finding Course Reserve Materials  

• Go to http://library.pitt.edu  

• Select the “Course Reserves” link located in the center of the page  

• In the PittCat Course Reserve search box enter the name of the professor, the course 

number, or the course name  

• Click on the title of the item that you wish to access  

o For physical items, write down the call number and take it to the Service Desk at the 

appropriate library location.  

o For e-books, click on the link under “Full text availability”  

 

See class schedule listings below.  

 

In preparation for class, complete the readings that are assigned for each week as well as your 

entry ticket prior to the class session.  

  

http://library.pitt.edu/
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Date Focus Area and Readings Class Information 

Session 1  

8/28 

Introduction to the Foundations for the Study of 

Higher Education (How did we get here? What 

brings you here?) 

 

Selection of readings from the Chronicle of Higher 

Education on the challenges faced within higher 

education, both enduring over the last several decades 

and current threats and attacks. 

 

Session 2  

9/4  

The Study of Higher Education: Who Are We as 

Critical Scholars 

Martínez-Alemán et al. (2015) Chapters 2, 3, 13 

Briscoe, K. L., & Jones, V. A. (2024). “The House Is on 

Fire”: A Critical Analysis of Anti-CRT Bans and 

Faculty Experiences. Education Sciences, 14(4), 360 

https://doi.org/10.3390/educsci14040360 

 

Session 3  

9/11 

The Purpose of Higher Education Examined I 

Bastedo, et al. (2023) Chapters 13, 17, 18 

Martínez-Alemán et al. (2015) Chapter 11 

Chronicle Article - The Strange History of University 

Autonomy — and Why We Need It More Than Ever 

Essential California Newsletter from Los Angeles 

Times – Targeted by Trump, the vaunted UC system 

fights to stay on top. 

 

Session 4    

9/18 

 

How Might We Transform Higher Education: I 

Riddell Chapters 1 – 4 

Please note that class on this day will end at 4:30 PM to 

allow for all of us to attend the SOE Welcome Back 

Event 

Meeting on Schenley 

Plaza 

Session 5 

9/25 

The Purpose of Higher Education Examined II 

Kezar, A., et al. (2005). Higher education for the public 

good: Emerging voices from a national movement. 

Jossey-Bass. Chapters in Part I (This will be available 

on Canvas, the library also has a physical copy of the 

book). 

Cuellar, M. G., Bencomo Garcia, A., & Saichaie, K. 

(2021). Reaffirming the Public Purposes of Higher 

Education: First-Generation and Continuing Generation 

Students’ Perspectives. The Journal of Higher 

Baili: Breeden, Smith & 

Willis article 

https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9781421416663
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_9d66d41814494858882983c1b927fee8
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_9d66d41814494858882983c1b927fee8
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_9d66d41814494858882983c1b927fee8
https://doi.org/10.3390/educsci14040360
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9781421416663
https://www.chronicle.com/article/the-strange-history-of-university-autonomy-and-why-we-need-it-more-than-ever?utm_source=Iterable&utm_medium=email&utm_campaign=campaign_14655601_nl_Academe-Today_date_20250820
https://www.chronicle.com/article/the-strange-history-of-university-autonomy-and-why-we-need-it-more-than-ever?utm_source=Iterable&utm_medium=email&utm_campaign=campaign_14655601_nl_Academe-Today_date_20250820
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9780228020684
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount


 

10 | Page 

 

Education, 93(2), 273–296. 

https://doi.org/10.1080/00221546.2021.1979849 

Breeden, R. L., Smith, T. L., & Willis, A. L. (2023). 

“Strained relationships”: A participatory action 

research study examining relationships between Black 

communities and historically White institutions. 

https://doi.org/10.1037/dhe0000482 

Session 6 

10/2 

Higher Education as an Organization I 

Bastedo, et al. (2023) Chapters 9, 10 

Manning (2024) Chapters 1, 6  

Chronicle Article Josh Shapiro’s Quiet Campaign of 

Influence at Penn 

Sobre, M.S., & Seals, A. (2025). The rhetorical 

strategies of educational intimidation: The chilling 

effects of anti-DEI legislation at a Hispanic serving 

institution in Texas. Communication and Democracy, 

59(1), 31-55. 

https://doi.org/10.1080/27671127.2025.2488349 

Sam: Sobre & Seals 

article 

 

Statement of Interest 

due before class.  

Session 7 

10/9 

Higher Education as an Organization II 

Bastedo, et al. (2023) Chapters 6, 11, 16 

Liera, R., & Desir, S. (2023). Taking equity-mindedness 

to the next level: The equity-minded organization. 

Frontiers in Education, 8. 

https://doi.org/10.3389/feduc.2023.1199174 

Watch - "Dear Colleagues: Anti-DEI policies and 

practices are detrimental to the future of our scientific 

community." 

TJ: Liera & Desir 

article 

 

Annotated Bibliography 

workshop in class. 

 

 

Session 8  

10/16 

Writing for Publication: Peer Review and Receiving 

and Responding to Critique 

Clarke & Halpern (2023). How to review an academic 

journal article. Inside Higher Education.  

Learned Publishing - 2019 - Allen - What does better 

peer review look like Underlying principles and 

recommendations for.pdf 

Wiley Peer Review Resources 

Initial Submit Double Bind 

Double Bind - Initial Reviews  

2025_Caught in a Double Bind. 

See assignment 

instructions for 

preparing for this class 

session – Note the entry 

ticket assignment is 

different this week 

 

Dr. McCambly will join 

the class at 4:45 PM 

https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000709312200001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000975632500001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000975632500001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000975632500001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000975632500001CitationCount
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_webofscience_primary_000975632500001CitationCount
https://www.chronicle.com/article/josh-shapiros-quiet-campaign-of-influence-at-penn?utm_source=Iterable&utm_medium=email&utm_campaign=campaign_14686968_nl_Academe-Today_date_20250822
https://www.chronicle.com/article/josh-shapiros-quiet-campaign-of-influence-at-penn?utm_source=Iterable&utm_medium=email&utm_campaign=campaign_14686968_nl_Academe-Today_date_20250822
https://doi.org/10.1080/27671127.2025.2488349
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_7414acd62e994cf0af0ee47d48a6fe1b
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_7414acd62e994cf0af0ee47d48a6fe1b
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_7414acd62e994cf0af0ee47d48a6fe1b
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_7414acd62e994cf0af0ee47d48a6fe1b
https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fncid.umich.edu%2Fevent%2Fdear-colleagues-anti-dei-policies-and-practices-are-detrimental-to-the-future-of-our-scientific-community%2F&data=05%7C02%7Cdeangelo%40pitt.edu%7C3de52519f0124dd0418108dddb5a65c4%7C9ef9f489e0a04eeb87cc3a526112fd0d%7C1%7C0%7C638907903508369575%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=pYQXklR9Ms9WlFQD0%2FX5J78jYZgvBQ1eWITVCQ8WiaY%3D&reserved=0
https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fncid.umich.edu%2Fevent%2Fdear-colleagues-anti-dei-policies-and-practices-are-detrimental-to-the-future-of-our-scientific-community%2F&data=05%7C02%7Cdeangelo%40pitt.edu%7C3de52519f0124dd0418108dddb5a65c4%7C9ef9f489e0a04eeb87cc3a526112fd0d%7C1%7C0%7C638907903508369575%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=pYQXklR9Ms9WlFQD0%2FX5J78jYZgvBQ1eWITVCQ8WiaY%3D&reserved=0
https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fncid.umich.edu%2Fevent%2Fdear-colleagues-anti-dei-policies-and-practices-are-detrimental-to-the-future-of-our-scientific-community%2F&data=05%7C02%7Cdeangelo%40pitt.edu%7C3de52519f0124dd0418108dddb5a65c4%7C9ef9f489e0a04eeb87cc3a526112fd0d%7C1%7C0%7C638907903508369575%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=pYQXklR9Ms9WlFQD0%2FX5J78jYZgvBQ1eWITVCQ8WiaY%3D&reserved=0
https://www.insidehighered.com/opinion/career-advice/2023/09/05/journal-reviewers-should-act-more-mentors-gatekeepers-opinion
https://www.insidehighered.com/opinion/career-advice/2023/09/05/journal-reviewers-should-act-more-mentors-gatekeepers-opinion
https://canvas.pitt.edu/courses/325662/modules/items/6058203
https://canvas.pitt.edu/courses/325662/modules/items/6058203
https://canvas.pitt.edu/courses/325662/modules/items/6058203
https://canvas.pitt.edu/courses/325662/modules/items/6058206
https://canvas.pitt.edu/courses/325662/modules/items/6058204
https://canvas.pitt.edu/courses/325662/modules/items/6058202
https://canvas.pitt.edu/courses/325662/modules/items/6058201
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Session 9  

10/23 

Higher Education Policy and Finance 

Bastedo, et al (2023) Chapters 12, 19 

Martínez-Alemán et al. (2015) Chapter 7 

Ensuncho, M.H. (2025). DEI Restrictions (Legislative 

Science Note). MOST Policy Initiative. 

https://mostpolicyinitiative.org/wp-

content/uploads/2025/07/DEI-Restrictions.pdf 

Warikoo, N. (2025). The demise of affirmative action in 

college admissions. Annual Review of Sociology, 51. 

https://doi.org/10.1146/annurev-soc-090324-040338 

Yiwen: Warikoo article 

 

Peer Review 

Assignment due before 

Class EITHER 10/23 or 

11/6. 

 

Session 10 

10/30 

 

The Humans in Higher Education: Faculty 

Bastedo, et al. (2023) Chapters 2, 4  

Manning (2024) Chapter 3 

Liera, R., & Rodgers, A. (2024). “I’m a Needed 

Commodity in the Academy”: Racial Capitalism and the 

Positioning of Race as Capital in the Faculty Job 

Market. The Review of Higher Education. 

https://doi.org/10.1353/rhe.0.a945290 

Järvinen, M., & Mik-Meyer, N. (2025). Giving and 

receiving: Gendered service work in academia. Current 

Sociology, 73(3), 302–320. 

https://doi.org/10.1177/00113921231224754 

Sallee, M. W. et al. (2025). Re-centering the importance 

of service in academia: A collective responsibility. 

Association for the Study of Higher Education.  

Ai: Järvinen, M., & 

Mik-Meyer article 

Annotated Bibliography 

due before class.  

 

No Talking points Due 

today. 

 

Session 11  

11/6 

The Humans in Higher Education: Students 

Martínez-Alemán et al. (2015) Chapter 9 

Kezar, A., et al. (2005). Higher education for the public 

good: Emerging voices from a national movement. 

Jossey-Bass. Chapters 15 and 16 (This will be available 

on campus, the library also has a physical copy of the 

book). 

Jackson, M.J. (2025). The impact of anti-DEI legislation 

on higher education pedagogy. Journal of College and 

Character, 26(1), 61-73. 

https://doi.org/10.1080/2194587X.2024.2442717 

Schachle-Gordon, J.L., Coley, J.S., & Tetteh, D. (2025). 

Fighting back? The contradictory effects of anti-DEI 

laws on DEI centers and student-of-color groups at U.S. 

Glen: Jackson article 

Devin: Chan article 

 

Peer Review 

Assignment due before 

Class EITHER 10/23 or 

11/6. 

 

Discussion Section 

Workshop in Class. 

https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9781421416663
https://mostpolicyinitiative.org/wp-content/uploads/2025/07/DEI-Restrictions.pdf
https://mostpolicyinitiative.org/wp-content/uploads/2025/07/DEI-Restrictions.pdf
https://mostpolicyinitiative.org/wp-content/uploads/2025/07/DEI-Restrictions.pdf
https://mostpolicyinitiative.org/wp-content/uploads/2025/07/DEI-Restrictions.pdf
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_1146_annurev_soc_090324_040338
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_1146_annurev_soc_090324_040338
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_1146_annurev_soc_090324_040338
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_primary_10_1353_rhe_0_a945290
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_primary_10_1353_rhe_0_a945290
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_primary_10_1353_rhe_0_a945290
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_primary_10_1353_rhe_0_a945290
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_primary_10_1353_rhe_0_a945290
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://assets.noviams.com/novi-file-uploads/ashe/pdfs-and-documents/Reports/Presidential_Commission_on_Service_Report.pdf
https://assets.noviams.com/novi-file-uploads/ashe/pdfs-and-documents/Reports/Presidential_Commission_on_Service_Report.pdf
https://assets.noviams.com/novi-file-uploads/ashe/pdfs-and-documents/Reports/Presidential_Commission_on_Service_Report.pdf
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1177_00113921231224754
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9781421416663
https://doi.org/10.1080/2194587X.2024.2442717
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
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colleges and universities. Socius: Sociological Research 

for a Dynamic World, 11, 1-14. 

https://doi.org/10.1177/23780231251325642 

Chan, C.K.Y., Hu, W. Students’ voices on generative 

AI: perceptions, benefits, and challenges in higher 

education. Int J Educ Technol High Educ 20, 43 (2023). 

https://doi-org.pitt.idm.oclc.org/10.1186/s41239-023-

00411-8 

11/13 No Class ASHE Conference  

Session 12 

11/20  

How Might We Transform Higher Education: 

Session 2 

Riddell Chapters 5-10 

Discussion Section Due 

before class.  

11/27 No Class Fall Break  

Session 13 

12/4 

The Study of Higher Education: What Does Our 

Future Hold 

Bastedo, et al., (2023) Chapter 8 

Roepnack, B., Lewis, C.W. Academic Freedom and 

Academic Tenure: Can They Survive in the Market 

Place of Ideas?. J Acad Ethics 5, 221–232 (2007). 

https://doi.org/10.1007/s10805-007-9032-x 

Eacersall, et al. (2025). Navigating ethical challenges in 

generative AI-enhanced research: The ETHICAL 

framework for responsible generative AI use. Journal of 

Applied Learning and Teaching. 

http://journals.sfu.ca/jalt/index.php/jalt/index 

Harper & Patron (2025). Three decades of campus racial 

climate studies and 25 new directions for future 

research. Community College Journal of Research and 

Practice. 

https://doi.org/10.1080/10668926.2025.2525350 

Renn, K. A. (2020). Reimagining the study of higher 

education: Generous thinking, chaos, and order in a low 

consensus field. The Review of Higher Education, 43(4), 

917-934. 

Stewart, D. L. (2022). Spanning and unsettling the 

borders of critical scholarship in higher education. The 

Review of Higher Education, 45(4), 549-563. 

 

Session 14 

12/11 

Contemporary Issue Presentations  

https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bcc6bda4f280484cb9adfcf02448e46a
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bd6eb392ade74e05bbea635a781e385d
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bd6eb392ade74e05bbea635a781e385d
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bd6eb392ade74e05bbea635a781e385d
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bd6eb392ade74e05bbea635a781e385d
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_doaj_primary_oai_doaj_org_article_bd6eb392ade74e05bbea635a781e385d
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_askewsholts_vlebooks_9780228020684
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_753937316
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_753937316
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_753937316
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_753937316
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_37074_jalt_2025_8_2_9
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_37074_jalt_2025_8_2_9
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_37074_jalt_2025_8_2_9
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_37074_jalt_2025_8_2_9
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_unpaywall_primary_10_37074_jalt_2025_8_2_9
https://www-tandfonline-com.pitt.idm.oclc.org/doi/full/10.1080/10668926.2025.2525350#abstract
https://www-tandfonline-com.pitt.idm.oclc.org/doi/full/10.1080/10668926.2025.2525350#abstract
https://www-tandfonline-com.pitt.idm.oclc.org/doi/full/10.1080/10668926.2025.2525350#abstract
https://www-tandfonline-com.pitt.idm.oclc.org/doi/full/10.1080/10668926.2025.2525350#abstract
https://www-tandfonline-com.pitt.idm.oclc.org/doi/full/10.1080/10668926.2025.2525350#abstract
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_2439152487
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_2439152487
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_2439152487
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_proquest_journals_2439152487
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1353_rhe_2022_0007
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1353_rhe_2022_0007
https://pitt.primo.exlibrisgroup.com/permalink/01PITT_INST/i25aoe/cdi_crossref_citationtrail_10_1353_rhe_2022_0007
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12/12 – Contemporary Issue Final Assignment Due by 11:59 PM 

 

Departmental Grievance Procedures. The purpose of grievance procedures is to ensure the 

rights and responsibilities of faculty and students in their relationships with each other. When a 

student in higher education believes that a faculty member has not met his or her obligations (as 

an instructor or in another capacity) as described in the Academic Integrity Guidelines, the 

student should follow the procedure described in the Guidelines by (1) first trying to resolve the 

matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter 

through conversations with the chair/associate chair of the department; (3) if needed, next talking 

to the assistant dean of the school; and (4) if needed, filing a written statement of charges with 

the school-level academic integrity officer. [Andrea Zito is the Assistant Dean and Integrity 

Officer.] 

 

Academic Integrity: Students in this course will be expected to comply with the University of 

Pittsburgh’s Policy on Academic Integrity. Any student suspected of violating this obligation for 

any reason during the semester will be required to participate in the procedural process, initiated 

at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may 

include, but is not limited to, the confiscation of the examination of any individual suspected of 

violating University Policy. Furthermore, no student may bring any unauthorized materials to an 

exam, including dictionaries and programmable calculators. 

 

To learn more about Academic Integrity, visit the Academic Integrity Guide for an overview of 

the topic. For hands- on practice, complete the Academic Integrity Modules. 

 

Intellectual integrity is vital to an academic community and for my feedback on your work. All 

work completed and/or submitted in this course must be your own, completed in accordance with 

the University’s Guidelines on Academic Integrity. You may not engage with or make use of 

ChatGPT or any other generative AI applications in the completion of work in this course. 

 

Disability Services: If you have a disability for which you are or may be requesting an 

accommodation, you are encouraged to contact both your instructor and Disability Resources 

and Services (DRS), 140 William Pitt Union, (412) 648-7890, drsrecep@pitt.edu, (412) 228-

5347 for P3 ASL users, as early as possible in the term. DRS will verify your disability and 

determine reasonable accommodations for this course. 

 

Accessibility: The Canvas LMS platform was built using the most modern HTML and CSS 

technologies, and is committed to W3C's Web Accessibility Initiative and Section 508 

guidelines. Specific details regarding individual feature compliance are documented and updated 

regularly. 

 

Diversity and Inclusion: The University of Pittsburgh does not tolerate any form of 

discrimination, harassment, or retaliation based on disability, race, color, religion, national 

origin, ancestry, genetic information, marital status, familial status, sex, age, sexual orientation, 

veteran status or gender identity or other factors as stated in the University’s Title IX policy. The 

University is committed to taking prompt action to end a hostile environment that interferes with 

https://www.provost.pitt.edu/info/ai1.html
https://www.provost.pitt.edu/info/ai1.html
http://pitt.libguides.com/academicintegrity/
http://pitt.libguides.com/academicintegrity/plagiarism
https://www.wellbeing.pitt.edu/disability-resources-services/disability-resources-services
https://www.wellbeing.pitt.edu/disability-resources-services/disability-resources-services
mailto:drsrecep@pitt.edu
https://www.section508.gov/
https://www.section508.gov/
https://www.section508.gov/
https://community.canvaslms.com/docs/DOC-2061-accessibility-within-canvas
https://community.canvaslms.com/docs/DOC-2061-accessibility-within-canvas
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the University’s mission. For more information about policies, procedures, and practices, visit 

the Civil Rights & Title IX Compliance web page. 

 

I ask that everyone in the class strive to help ensure that other members of this class can learn in 

a supportive and respectful environment. If there are instances of the aforementioned issues, 

please contact the Title IX Coordinator, by calling 412-648-7860, or e-mailing 

titleixcoordinator@pitt.edu. Reports can also be filed online. You may also choose to report this 

to a faculty/staff member; they are required to communicate this to the University’s Office of 

Institutional Engagement and Wellbeing. If you wish to maintain complete confidentiality, you 

may also contact the University Counseling Center (412-648-7930). 

 

Copyright Notice: These materials may be protected by copyright. United States copyright law, 

17 USC section 101, et seq., in addition to University policy and procedures, prohibit 

unauthorized duplication or retransmission of course materials. See Library of Congress 

Copyright Office and the University Copyright Policy. 

 

Statement on Classroom Recordings: To ensure the free and open discussion of ideas, students 

may not record classroom lectures, discussion and/or activities without the advance written 

permission of the instructor, and any such recording properly approved in advance can be used 

solely for the student’s own private use. 

 

Email Communication: Each student is issued a University e-mail address (username@pitt.edu) 

upon admittance. This e-mail address may be used by the University for official communication 

with students.  Students are expected to read e-mail sent to this account on a regular basis. 

Failure to read and react to University communications in a timely manner does not absolve the 

student from knowing and complying with the content of the communications. The University 

provides an e-mail forwarding service that allows students to read their e-mail via other service 

providers (e.g., Hotmail, AOL, Yahoo). Students that choose to forward their e-mail from their 

pitt.edu address to another address do so at their own risk. If e-mail is lost as a result of 

forwarding, it does not absolve the student from responding to official communications sent to 

their University e-mail address. 

 

Gender Inclusive Language Statement: Language is gender-inclusive and non-sexist when we 

use words that affirm and respect how people describe, express, and experience their gender. Just 

as sexist language excludes women’s experiences, non-gender-inclusive language excludes the 

experiences of individuals whose identities may not fit the gender binary, and/or who may not 

identify with the sex they were assigned at birth. Identities including trans, intersex, and 

genderqueer reflect personal descriptions, expressions, and experiences. Gender-inclusive/non-

sexist language acknowledges people of any gender (for example, first year student versus 

freshman, chair versus chairman, humankind versus mankind, etc.). It also affirms non-binary 

gender identifications and recognizes the difference between biological sex and gender 

expression. Students, faculty, and staff may share their preferred pronouns and names, and these 

gender identities and gender expressions should be honored. 

 

Statement on Scholarly Discourse: In this course we may discuss very complex issues of which 

all of us have strong feelings and, in most cases, unfounded attitudes. It is essential that we 

https://www.wellbeing.pitt.edu/civil-rights-title-ix
mailto:titleixcoordinator@pitt.edu
https://www.wellbeing.pitt.edu/civil-rights-title-ix/how-make-report
https://www.copyright.gov/
https://www.copyright.gov/
https://www.cfo.pitt.edu/policies/policy/11/11-02-02.pdf
https://www.cfo.pitt.edu/policies/policy/11/11-02-02.pdf
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approach this endeavor with our minds open to evidence that may conflict with our 

presuppositions. Moreover, it is vital that we treat each other’s opinions and comments with 

courtesy even when they diverge and conflict with our own. We must avoid personal attacks and 

the use of ad hominem arguments to invalidate each other’s positions. Instead, we must develop 

a culture of civil argumentation, wherein diverse positions have the right to be defended and 

argued against in intellectually reasoned ways. The only exception are positions that 

fundamentally attack or invalidate the humanity and dignity of another person or group of 

people--whether intentional or unintentional. The instructors will intervene in such discursive 

turns in the spirit of protecting the right to dignity afforded to each student in this space. It is this 

standard that everyone must accept in order to stay in this class; a standard that applies to all 

inquiry in the university, but whose observance is especially important in a course whose subject 

matter could at times be emotionally charged. 

 

Take Care of Yourself! Do your best to maintain a healthy lifestyle this semester by eating 

well, exercising, avoiding excessive drugs and alcohol, getting enough sleep, and taking time to 

relax. Despite what you might hear, using your time to take care of yourself will help you 

achieve your academic goals more than spending too much time studying. All of us benefit from 

support and guidance during times of struggle. There are many helpful resources available at Pitt. 

An important part of the college experience is learning how to ask for help. Take the time to 

learn about all that is available and take advantage of it. Ask for support sooner rather than later 

– this always helps. If you or anyone you know experiences any academic stress, difficult life 

events, or difficult feelings like anxiety or depression, we strongly encourage you to seek 

support. Consider reaching out to a friend, faculty, or family member you trust for assistance 

connecting to the support that can help. 

 

The University Counseling Center is also here for you. You can call 412-648-7930 at any time to 

connect with a clinician. If you or someone you know is feeling suicidal, please call the 

University Counseling Center at any time at 412-648-7930. You can also contact Resolve Crisis 

Network at 888-796-8226. If the situation is life threatening, call Pitt Police at 412-624-2121 or 

dial 911. 

 

http://www.counseling.pitt.edu/

