EFOP 2106: International and Global
Education

Fall 2025-2026

Instructor Information

Name: Filipe Recch

Office: 5309 Wesley W. Posvar Hall

Email: recch@pitt.edu

Office Hours: By appointment — please arrange via email with at least 48 hours notice.

Class Information

Dates: Wednesdays 08/27/2025 to 12/10/2025
Time: 12:00 — 2:40pm
Classroom: TBC

CouRSE DESCRIPTION

In this project-based seminar, we will review the major theories that explain our interconnected
world—from postcolonialism and world-systems theory to neoliberalism—to understand the
forces shaping education policy globally. We will also explore how social movements, local
activists, and indigenous communities create change from the ground up. As a final product
for the course, you will produce a collaborative research output where you will gain the practi-
cal skills to produce a publishable-quality systematic literature review on a topic of your choice
within Comparative International Education.

LEARNING OBJECTIVES

In this course, we will:
+ EXPLORE the critical theories that define the field of Comparative International Education.

ANALYZE the roles of major international players like the World Bank, UNESCO, and the
UN.

DEBATE key issues of race, gender, and inequality in a global context.

DEVELOP the skills to design and conduct a systematic literature review.

PRODUCE a publication-quality research paper.



SCHOOL OF EDUCATION POLICIES

Departmental Grievance Procedures

The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and
students in their relationships with each other. When a student in EFOP believes that a faculty
member has not met their obligations (as an instructor or in another capacity) as described in
the Academic Integrity Guidelines, the student should follow the procedure described in the
Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) then, if
needed, attempting to resolve the matter through conversations with the chair/associate chair
of the department; (3) if needed, next talking to the associate dean of the school; and (4) if
needed, filing a written statement of charges with the school-level academic integrity officer.

Academic Integrity

Students in this course will be expected to comply with the University of Pittsburgh’s Policy on
Academic Integrity. Any student suspected of violating this obligation for any reason during
the semester will be required to participate in the procedural process, initiated at the instructor
level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not
limited to, the confiscation of the examination of any individual suspected of violating University
Policy. Furthermore, no student may bring any unauthorized materials to an exam, including
dictionaries and programmable calculators.

Disability Services

If you have a disability that requires special testing accommodations or other classroom modi-
fications, you need to notify both the instructor and Disability Resources and Services no later
than the second week of the term. You may be asked to provide documentation of your dis-
ability to determine the appropriateness of accommodations. To notify Disability Resources
and Services, call (412) 648-7890 (Voice or TTD) to schedule an appointment. The Disability
Resources and Services office is located at 140 William Pitt Union on the Oakland campus.

Statement on Classroom Recording

To ensure the free and open discussion of ideas, students may not record classroom lectures,
discussions and/or activities without the advance written permission of the instructor, and any
such recording properly approved in advance may be used solely for the student’s own private
use.

Teaching Surveys

Students in this class will be asked to complete a Student Opinion of Teaching Survey. Surveys
will be sent via Pitt email and appear on your Canvas landing near the end of the term. Re-
sponses are confidential and | do not see the results until after final grades are posted. Please
take time to thoughtfully respond; your feedback is important to me.

GUIDELINES FOR THE USE OF ARTIFICIAL INTELLIGENCE

In this course, we view Large Language Models (LLMs) like ChatGPT as powerful tools, much
like a calculator or a grammar checker. They can be valuable aids for improving your work, but
they are not a substitute for your own critical thinking, analysis, and writing. The fundamental
principle is that the work you submit for a grade must be your own. | am looking forward to
interacting with your work, not an Al’s.



Think of an LLM as a writing partner, not a ghostwriter. You can use it to discuss and refine
your work, but you should never ask it to create the work for you. Always start with your own
ideas and your own writing; use Al tools only to challenge and improve what you have already
created.

Examples of Appropriate Uses (Using Al as a Tool)

+ As a Brainstorming Partner: After you have completed the readings and developed your
own initial interpretation, you can use an LLM to test or expand your ideas. This involves
presenting your own argument first and then asking the Al to act as a sounding board by
proposing a counterargument or suggesting conceptual connections you may not have
considered, for example.

» To Improve Clarity and Style: Paste a paragraph or sentence you have already written
and ask for specific feedback, such as: "Can you help me make this paragraph more
concise?” or "Is there a clearer way to phrase this argument?”

Examples of Inappropriate Uses (Using Al as a Crutch)

» Generating First Drafts: Pasting an assignment prompt (e.g., for a Reaction Paper) and
asking the LLM to write the response for you.

* Summarizing Readings: Asking an LLM to summarize one of the course readings. The
intellectual work of reading, interpreting, and synthesizing the material must be your own.

» Writing Any Core Component of the SLR Project: Using an LLM to generate your
research question, write your search protocol, or synthesize the findings from your articles.

Submitting work that was primarily generated by an Al constitutes presenting someone else’s
work as your own and is a violation of the university’s Academic Integrity policy. If you have any
questions about what is appropriate, please do not hesitate to ask.

AsSIGNMENT DEADLINES AND LATE WORK PoLicy

Unless otherwise noted, all assignments are due by 11:59 pm on the date indicated in this
syllabus. Itis your responsibility to keep track of these deadlines. | understand that unforeseen
circumstances can arise, and | aim to be both fair and consistent.

» Grace Period: Each student is granted one 48-hour, no-questions-asked extension that
can be used on any single assignment throughout the semester (excluding the Final Pre-
sentation and Final Paper). To use this grace period, you must notify me by email before
the original deadline.

» Late Submissions: For any assignments submitted late without the use of the grace
period, the grade will be reduced by 10% for each 24-hour period it is late. For example,
an assignment submitted 12 hours late will lose 10%, and an assignment submitted 25
hours late will lose 20%. Assignments will not be accepted more than 72 hours after the
deadline.

» Exceptional Circumstances: If you are facing a significant personal or medical emer-
gency, please contact me as soon as you are able to discuss the situation. Students with
approved academic accommodations through Disability Resources and Services (DRS)
should discuss their needs with me at the beginning of the term to ensure alignment with
course deadlines.



ASSIGNMENTS & GRADING

Class Participation (20%): Active and thoughtful participation in class discussions is essen-
tial. You are expected to come to class having completed the readings and prepared to
engage with your peers.

Reaction Papers (20%): Four short reaction papers (5% each) that critically engage with the
assigned texts, due at the end of each major theoretical part of the course.

Systematic Literature Review Project (60%): This is a multi-stage, collaborative project where
students will work in groups of two or three to conduct a full systematic literature review.

» Assignment 1: Research Question & SPIDER Framework (10%)
+ Assignment 2: Search Protocol (10%)

» Assignment 3: Screening & Final Selection (10%)

» Assignment 4: Final Presentation (10%)

» Assignment 5: Final Paper Draft (5%)

« Assignment 6: Final Paper (15%)

GUIDELINES FOR REACTION PAPERS

The goal of these short papers (2-3 pages) is for you to react to and engage with the key themes
from each major part of the course. These are not meant to be summaries or formal analytical
essays with a single correct answer. Instead, they are an opportunity for you to think critically,
make connections, and explore your own questions. | am most interested in your thoughtful
engagement with the material, not a perfect analysis. Papers will be graded on thoughtful and
timely completion.

Part | Reaction Paper (Due Week 3): Based on the readings from Weeks 1-3, consider the
following questions: what surprised you or challenged your prior assumptions about the
field of CIE? What do you see as the most significant tension in the field’s foundations,
and why does it matter for researchers and practitioners?

Part Il Reaction Paper (Due Week 6): After reading the economic and critical theories from
Weeks 4-6, which framework resonates most with your own understanding of how the
world works? How might you use one of these theories to re-interpret an educational
issue you are familiar with?

Part lll Reaction Paper (Due Week 8): Based on the readings from Weeks 7-8, what is your
reaction to the role of powerful international organizations in shaping education? Do you
see their influence as primarily positive, negative, or something more complex? Explain
your position with reference to the readings.

Part IV Reaction Paper (Due Week 10): The readings on social justice and agency (Weeks
9-10) highlight change from the "bottom-up.” What connections or contradictions do you
see between these grassroots actions and the "top-down” global policies we discussed
earlier? What does this make you think about the possibilities for meaningful change in
education?



GUIDELINES FOR THE SYSTEMATIC LITERATURE REVIEW PROJECT

The primary output of this course is a collaborative, multi-stage project that provides hands-on
experience in conducting a systematic literature review (SLR). Working in groups of two or three,
you will move step-by-step through the SLR process, from defining a question to presenting your
final, synthesized findings.

Assighment 1: Research Question & SPIDER Framework (10%)

Task: The first step is to define a clear, focused, and answerable research question that will
guide your entire review. Your question should be grounded in the themes and theories of
the course and be appropriate for a qualitative synthesis. You will use the SPIDER framework
(Sample, Phenomenon of Interest, Design, Evaluation, Research Type) to break down your
question into its core components, which will help you prepare for the search process.

Deliverable: A 1-2 page document that includes:
* Your group’s final research question.

+ Abrief rationale (1-2 paragraphs) explaining the question’s significance and its connection
to the field of CIE.

» A completed SPIDER framework table that maps the components of your question.

Assighment 2: Search Protocol (10%)

Task: A systematic review requires a transparent and replicable search strategy. In this as-
signment, you will create a formal protocol that outlines exactly how you will search for relevant
literature. This includes selecting appropriate academic databases, developing precise search
strings using Boolean operators (AND, OR, NOT), and defining your inclusion and exclusion
criteria.

Deliverable: A 2-3 page protocol document that includes:
+ A list of the databases you will search (e.g., Scopus, Web of Science, ERIC).
* The exact search strings you will use for each database.
+ A clear list of your inclusion and exclusion criteria (e.g., date range, language, study type,
publication type).
Assighment 3: Screening & Final Selection (10%)

Task: This assignment involves the practical work of executing your search protocol and screen-
ing the results. Each group member will independently (or "blindly”) screen the titles and ab-
stracts of the articles found to determine their relevance based on your inclusion/exclusion cri-
teria. You will then meet as a group to compare results, resolve any disagreements, and arrive
at a final list of articles for your review.

Deliverable: A document that includes:

+ A PRISMA flow diagram illustrating your search and screening process (number of records
identified, screened, excluded, and included).

* Your final, agreed-upon list of included articles (as a bibliography).

+ A brief (1-paragraph) reflection on the blind screening process, noting any interesting
disagreements or challenges.



Assighment 4: Final Presentation (10%)

Task: In a conference-style format, your group will present your research to the class. Your
presentation should provide an overview of your research question, your methodology (search
and screening process), and, most importantly, your preliminary findings and synthesis. This
is an opportunity to share your work and receive feedback from your peers.

Deliverable: A 10-12 minute in-class presentation, supported by slides.

Assignment 5: Final Paper Draft (5%)

Task: To ensure you receive timely feedback, you will submit a complete draft of your fi-
nal literature review paper. This draft should include an introduction, methods section, find-
ings/synthesis, and conclusion. It should be a full, coherent draft, not just an outline. | will
provide feedback on this draft to help you strengthen your final submission.

Deliverable: A complete draft of your final paper.

Assignment 6: Final Paper (15%)

Task: This is the capstone assignment for the course. Your final paper should be a polished,
well-argued, and systematically executed literature review. It should present a clear narrative
that synthesizes the findings from your included articles to answer your original research ques-
tion. The paper should follow a standard academic format (Introduction, Methods, Findings,
Discussion/Conclusion, References).

Deliverable: The final, co-authored systematic literature review paper (approx. 15-20 pages).

DETAILED WEEKLY READINGS

Part I: Foundations of International and Global Education
Week 1: Defining the Field and Its Purpose

This week we will explore the core questions of the field: What does it mean to study education
from a comparative and international perspective? What is the practical value and purpose of
this work? We will discuss the key terms, methods, and theoretical approaches that provide
the foundation for our course. The final project will be introduced this week; as you read for the
coming weeks, you should keep a running list of potential topics that interest you.

Guiding Questions:

* How do scholars define the field of Comparative and International Education, and what
are the stakes of those definitions?

+ What is the purpose of comparing educational systems across different historical, political,
and cultural contexts?

Required Readings:

+ David Phillips and Michele Schweisfurth (2014). Comparative and international education:
An introduction to theory, method and practice. 2nd. London: Bloomsbury Academic,
Chapters 1 & 2

* Ruth Hayhoe and Karen Mundy (2008). “Introduction to comparative and international
education. Why study comparative education?” In: Comparative and international edu-
cation: Issues for teachers. Ed. by Karen Mundy et al. Teachers College Press
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* Robert F. Arnove (2022). “Introduction: Reframing comparative education”. In: Compar-
ative education: The dialectic of the global and the local. Ed. by Robert F. Arnove and
Carlos Alberto Torres. 5th. Rowman & Littlefield

Week 2: Historical Evolution and Foundational Debates

This week traces the history of the field, examining how its focus has shifted over time. We will
pay close attention to the influence of colonialism and the subsequent "development turn” that
shaped much of the theory and practice in international education.

Guiding Questions:

» How has the history of colonialism and development shaped the core questions and meth-
ods of CIE?

* What are the implications of the "development turn” for the field’s relationship with policy
and international organizations?

Required Readings:

* Martin Carnoy (2019c). “The Strands of Comparative and International Education: A
Brief History”. In: Transforming comparative education: Fifty years of theory building at
Stanford. Stanford University Press

+ Gita Steiner-Khamsi (2006). “The development turn in Comparative Education”. In: Eu-
ropean Education: Issues and Studies 38.3

Week 3: Postcolonial Critiques and the Role of Equity

Building on last week’s historical overview, we now turn to a critical perspective of the field.
These readings challenge traditional power dynamics, question the legacy of colonialism in
global education partnerships, and argue for a greater focus on equity and social justice.

Guiding Questions:

* What does a "postcolonial” critique reveal about the assumptions and power dynamics
within CIE?

» How does a focus on equity and social justice challenge traditional approaches to com-
parative education?

Required Readings:

+ Keita Takayama, Arathi Sriprakash, and Raewyn Connell (2017). “Toward a postcolonial
comparative and international education”. In: Comparative Education Review 61.51, S1—
S24

* Nelly P. Stromquist (2005). “Comparative and international education: A journey toward
equality and equity”. In: Harvard Educational Review 75.1, pp. 89—111

Assignment Due - Sep 10: Part | Reaction Paper.

Part Il: Key Theories in Global Education
Week 4: Human Capital Theory and its Critiques

This week, we explore one of the most influential economic theories in education. We will
examine the core tenets of human capital theory—which frames education as an investment in



skills and productivity—and analyze its application in national contexts. We will also engage
with significant critiques that question its assumptions and limitations.

Guiding Questions:

* How does an economic lens, like human capital theory, frame the purpose and value of
education?

» What are the primary limitations or blind spots of viewing education primarily as an eco-
nomic investment?

Required Readings:

* Martin Carnoy (2019a). “The 1960s and 1970s: Human Capital”. In: Transforming com-
parative education: Fifty years of theory building at Stanford. Stanford University Press

« Emrullah Tan (2014). “Human capital theory: A holistic criticism”. In: Review of Educa-
tional Research 84.3, pp. 411-445

* Hongbin Li et al. (2017). “Human Capital and China’s Future Growth”. In: Journal of
Economic Perspectives 31.1, pp. 25-48

Week 5: Dependency and World-Systems Theory

We now shift from an individual-focused economic theory to a global-structural one. This week’s
readings introduce dependency and world-systems theories, which argue that global economic
relationships and historical power dynamics fundamentally shape national development and
educational possibilities, particularly in the Global South.

Guiding Questions:

* How do dependency and world-systems theories shift our analysis from the nation-state
to the global economic system?

» How do these global-structural theories challenge individualistic or purely national expla-
nations for educational inequality?

Required Readings:

* Andre Gunder Frank (2004). “The development of underdevelopment”. In: Imperialism.
Routledge, pp. 2636

* Robert F. Arnove (1980). “Comparative education and world-systems analysis”. In: Com-
parative Education Review 24.1, pp. 48-62

* Martin Carnoy (1992). “Education and the State: From Adam Smith to Perestroika”. In:
Emergent Issues in Education. Comparative Perspectives. Ed. by Robert F. Arnove,
Philip G. Altbach, and Gail P. Kelly. SUNY Press

Week 6: Neoliberalism and Market-Based Reforms

This week focuses on a dominant ideology shaping contemporary education policy: neoliber-
alism. We will analyze how market-based principles such as competition, privatization, and
accountability have been applied to education systems globally. The readings provide a critical
examination of these reforms and their underlying assumptions about economic growth.

Guiding Questions:

» What are the core principles of neoliberalism, and how have they been applied to educa-
tion policy globally?



» How do critiques of market-based reforms challenge the assumed link between education,
competition, and economic prosperity?

Required Readings:

+ Steven J. Klees (2008). “A quarter century of neoliberal thinking in education: Misleading
analyses and failed policies”. In: Globalisation, Societies and Education 6.4, pp. 311-348

* New York Times (2022). This Pioneering Economist Says Our Obsession With Growth
Must End. Interview with Herman Daly

Assignment Due - Oct 1: Part Il Reaction Paper.

Part lll: Globalization, Global Governance & International Actors
Week 7: Globalization, Governance, and Key Actors

This week, we will examine the concept of globalization and the architecture of global education
governance. We will explore competing theories of globalization and identify the key interna-
tional organizations that shape education policy worldwide, critically analyzing their roles and
the power dynamics at play.

Guiding Questions:

» How do different theories of globalization explain its impact on national education sys-
tems?

+ What is "global education governance,” and what role do international organizations play
in shaping policy?

Required Readings:

» Thomas L. Friedman (Apr. 2005). “It's a Flat World, After All”. In: New York Times Mag-
azine

* Leon Tikly (2001). “Globalisation and education in the postcolonial world: Towards a
conceptual framework”. In: Comparative Education 37.2, pp. 151-171

» Karen Mundy (1998). “Educational Multilateralism and World (Dis)Order”. In: Compara-
tive Education Review 42.4, pp. 448-478

* Michael Goldman (2005). “The Rise of the Bank”. In: Imperial Nature: The World Bank
and Struggles for Social Justice in the Age of Globalization. Yale University Press

Week 8: Global Agendas and Policy Instruments

Building on our understanding of the key actors, this week focuses on the "what” and "how”
of global education policy. We will analyze the foundational documents, current development
goals, and key policy instruments—like international assessments—that are used to drive the
global education agenda and influence national reforms.

Guiding Questions:

* How have global education agendas (from human rights to the SDGs) evolved over time,
and what ideologies do they reflect?

» How do policy instruments like international assessments function as tools of global gov-
ernance and influence national reforms?



Required Readings:

» Magdalena Bexell, Thomas Hickmann, and Andrea Schapper (2023). “Strengthening the
Sustainable Development Goals through integration with human rights”. In: International
Environmental Agreements: Politics, Law and Economics 23.2, pp. 133—139

* UNESCO (2021). Reimagining our Futures Together: A new social contract for education.
Tech. rep. UNESCO, Introduction and Executive Summary

» Martin Carnoy (2019b). “The 2000s: International Tests and Comparative Education”. In:
Transforming comparative education: Fifty years of theory building at Stanford. Stanford
University Press

Assignment Due - Oct 15: Part lll Reaction Paper.

Part IV: Social Justice, Equity, and Agency
Week 9: Race, Gender, and Intersecting Inequalities

This week, we examine how intersecting identities of race and gender shape educational access
and outcomes globally. We will critically analyze the legacies of colonialism in development
discourse, the politics of gender-focused initiatives, and how racism can be "erased” from policy
discussions.

Guiding Questions:

» How do intersecting identities of race and gender shape educational inequality on a global
scale?

» How do critical analyses of development initiatives reveal the complexities and potential
pitfalls of gender-focused policy?

Required Readings:

* Arathi Sriprakash, Leon Tikly, and Sharon Walker (2020). “The erasures of racism in ed-
ucation and international development: re-reading the ‘global learning crisis™. In: Com-
pare: A Journal of Comparative and International Education 50.5, pp. 676—-692

* Nelly P. Stromquist (2022). “Women’s Education in the 21st Century”. In: Comparative
education: The dialectic of the global and the local. Ed. by Robert F. Arnove and Carlos
Alberto Torres. 5th. Rowman & Littlefield

» Kathryn Moeller (2014). “Searching for Adolescent Girls in Brazil: The Transnational
Politics of Poverty in” The Girl Effect”. In: Feminist Studies 40.3, pp. 575601

Week 10: Change from Below: Social Movements and Local Agency

In our final theoretical week, we shift focus from top-down policies to bottom-up forces for
change. We will examine how social movements, civil society organizations, and local com-
munities engage with, contest, and create alternatives to state-led educational reform.

Guiding Questions:

» How do "bottom-up” forces like social movements contest or create alternatives to state-
led education reform?

» What does a focus on local agency reveal about the possibilities for educational change
often missed by top-down analyses?

Required Readings:
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* Raymond A. Morrow and Carlos Alberto Torres (2022). “The state, social movements,
and educational reform”. In: Comparative education: The dialectic of the global and the
local. Ed. by Robert F. Arnove and Carlos Alberto Torres. 5th. Rowman & Littlefield

+ CHOOSE ONE of the following case studies:

— Monisha Bajaj (2012). “From “time pass” to transformative force: School-based hu-
man rights education in Tamil Nadu, India”. In: International Journal of Educational
Development 32.1, pp. 72-80

— Asef Bayat (2013). “Chapter 3”. In: Life as politics: How ordinary people change the
Middle East. Stanford University Press

— K. S. Madijidi and J. P. Restoule (2017). “Comparative indigenous ways of knowing
and learning”. In: Comparative and international education: Issues for teachers. Ed.
by Kathy Bickmore et al. 2nd. Canadian Scholars’ Press

Assighment Due - Oct 29: Part IV Reaction Paper.

Part V: The Systematic Literature Review Project
Week 11: Defining the Research Question & The SPIDER Framework

This week marks the formal pivot from theory to practice. We will introduce the methodology
of systematic literature reviews and form research groups. The focus will be on formulating a
clear, answerable research question using the SPIDER framework as a guide.

Guiding Questions:

» What are the key steps in a systematic literature review?

« How can the SPIDER framework help us define a qualitative research question?
Required Readings:

* Methodological Guides:

— Andy P. Siddaway, Alex M. Wood, and Larry V. Hedges (2019). “How to do a sys-
tematic review: a best practice guide for conducting and reporting narrative reviews,
meta-analyses, and meta-syntheses”. In: Annual Review of Psychology 70, pp. 747—
770

— A. Cooke, D. Smith, and A. Booth (2012). “Beyond PICO: the SPIDER tool for qual-
itative evidence synthesis”. In: Qualitative Health Research 22.10, pp. 1435-1443

+ Exemplars (Read one in detail, skim the other two):

— F Chris Curran, Steven Carlo, and Katharine Harris-Walls (2024). “Making the data
visible: A systematic review of systems-level data dashboards for leadership and
policy in education”. In: Review of Educational Research

— Andrew P Huddleston et al. (2024). “Teachers’ principled resistance to curricular
control: A theoretical literature review”. In: Review of Educational Research

— Melanie S Meyer, Yuyang Shen, and Jonathan A Plucker (2024). “Reducing excel-
lence gaps: A systematic review of research on equity in advanced education”. In:
Review of Educational Research 94.1, pp. 33-72

Assignment Due - Nov 5: SLR Assignment 1 - Research Question & SPIDER
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Week 12: Developing the Search Protocol

This workshop focuses on creating a comprehensive and transparent search strategy. We
will cover how to select appropriate databases, develop effective search strings using Boolean
operators, and define clear inclusion and exclusion criteria for your review.

Guiding Questions:
* How do we translate a research question into an effective search string?

+ What are the essential components of a systematic review protocol according to the
PRISMA-P statement?

Required Readings:

+ David Moher, Larissa Shamseer, Mike Clarke, et al. (2015). “Preferred reporting items for
systematic review and meta-analysis protocols (PRISMA-P) 2015 statement”. In: Sys-
tematic Reviews 4.1, p. 1

Assignment Due - Nov 12: SLR Assignment 2 - Search Protocol

Week 13: Screening & Writing Workshop

This week is dedicated to the practical work of screening articles and beginning to synthesize
findings. We will discuss the process of conducting a "blind” screening and strategies for moving
from a list of articles to a coherent narrative. This is a workshop session with no new required
reading.

Guiding Questions:
+ What are the practical steps and best practices for screening titles and abstracts?
* How do we document our search and screening process?
* How do we move from a list of articles to a coherent narrative?

Assignment Due - Nov 19: SLR Assignment 3 - Screening & Final Selection

Thanksgiving Break - No Class
Week 14: Final Presentations & Draft Submission

In our final session, groups will present their research journey and key findings to the class in
a conference-style format. A complete draft of the final paper is also due, which will be used to
prepare for the presentation and to receive instructor feedback.

Assignment Due - Dec 3: SLR Assignments 4 & 5 - Presentation and Draft

Week 15: No Class
Assighment Due - Dec 10: SLR Assignment 6 - Final Paper
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COURSE SCHEDULE

Week Date Topic, Readings, & Assignments Due

Week 1 Aug 27 Topic: Defining the Field and Its Purpose

Readings:

- Phillips & Schweisfurth (Ch 1-2)
- Hayhoe & Mundy (2008)

- Arnove (2022) Introduction

Week 2 Sep 3 Topic: Historical Evolution and Foundational Debates

Readings:
- Carnoy (2019) - "The Strands...”
- Steiner-Khamsi (2006)

Week 3 Sep 10 Topic: Postcolonial Critiques and the Role of Equity

Readings:
- Takayama, Sriprakash, & Connell (2017)
- Stromquist (2005)

Assignment Due - Sep 10: Part | Reaction Paper

Week 4 Sep 17 Topic: Human Capital Theory and its Critiques

Readings:

- Carnoy (2019) - "The 1960s...”
- Tan (2014)

- Li, et al. (2017)

Week 5 Sep 24 Topic: Dependency and World-Systems Theory

Readings:

- Frank (2023)

- Arnove (1980)
- Carnoy (1992)

Week 6 Oct 1 Topic: Neoliberalism and Market-Based Reforms

Readings:
- Klees (2008)
- NYT Interview with Herman Daly (2022)

Assignment Due - Oct 1: Part || Reaction Paper

Week 7 Oct 8 Topic: Globalization, Governance, and Key Actors

Readings:

- Friedman (2005)
- Tikly (2001)

- Mundy (1998)

- Goldman (2005)

Continued on next page
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(Continued)

Week Date Topic, Readings, & Assignments Due
Week 8 Oct 15 Topic: Global Agendas and Policy Instruments
Readings:

- Bexell et al. (2023)
- UNESCO (2021)
- Carnoy (2019) - "The 2000s...”

Assignment Due - Oct 15: Part Il Reaction Paper

Week 9 Oct 22 Topic: Race, Gender, and Intersecting Inequalities

Readings:

- Sriprakash, Tikly, & Walker (2020)
- Stromquist (2022)

- Moeller (2014)

Week 10  Oct 29 Topic: Change from Below: Social Movements & Local Agency

Readings:

- Morrow & Torres (2022)

- Choose one case study: Bajaj (2012), Bayat (2013), or Madijidi &
Restoule (2017)

Assignment Due - Oct 29: Part IV Reaction Paper

Week 11 Nov 5 Topic: Defining the Research Question & The SPIDER
Framework

Readings:

- Siddaway, et al. (2019)

- Cooke, et al. (2012)

- Exemplars (choose one, skim the others): Curran et al. (2024);
Huddleston et al. (2024); Meyer et al. (2024).

Assignment Due - Nov 12: Assignment 1

Week 12 Nov 12 Topic: Developing the Search Protocol

Readings:
- Moher, et al. (2015)

Assignment Due - Nov 19: Assignment 2

Week 13  Nov 19 Topic: Screening & Writing Workshop
No new readings.

Assignment Due - Nov 26: Assignment 3

— Nov 26 Thanksgiving Break - No Class

Week 14 Dec 3 Topic: Final Presentations & Draft Submission
Assignments Due 4 & 5 - Dec 3: Presentation & Paper Draft

Finals Dec 10 NO CLASS

Week Assignment Due 6: Final Paper
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