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Sociology of Education
[image: TSWL_1]Mr. Thackery (Sidney Poitier in To Sir with Love) saves an oppositional group of working class London students.
Although a major Hollywood film, To Sir with Love (1967) might have been modeled on studies of schooling by British Sociologists in the 1960s.


Course Overview
Description
Welcome to EDUC 2105 Sociology of Education!  The sociology of education is an important part of the overall educational research enterprise.  Since the early era of educational expansion, sociologists have been interested in many aspects of schools: their central role in the larger stratification order, their nearly overwhelming effect on socialization and child development, their unique organizational characteristics; the nature of the work life of the more than 3 million teachers in the U.S. alone; just to name a few.  Indeed, the American Sociological Association’s journal Sociology of Education was first published in 1927.  Perhaps the most famous educational study of the 20th century was led by sociologist James Coleman (the so called “Coleman Report”).  Today, the sociology of education continues to be central to the educational sciences.  Sociologists are members of the National Academy of Education, serve as editors of the most important educational journals, and lead professional organizations in education.
In this course we will cover some of the foundational ideas and research in the sociology of education.  The field is too expansive to fit into a single course, so we’ll focus on three core areas: School effects, social identities and schooling, and classrooms as social spaces.  We’ll begin by considering classic theories of educational inequality, and empirical studies of inequality between and within schools, including a focus on segregation.  Next, we’ll consider how students’ social identities impact schooling, including social class and race/ethnicity.  Finally, we’ll examine the classroom as a social setting, including issues of student engagement, authority, and instructional processes.
Goals and Learning Objectives
This course is especially foundational, meaning, the primary goal is to generate basic knowledge about what schooling is like, how schools work, and where educational inequality comes from.  While we will consider a few particular issues of practical concern to administrators and policy-makers (e.g. tracking, desegregation), the primary emphasis will be on theories, concepts, and empirical findings that provide a knowledge base for thinking about educational problems and their solutions in general. Specific learning objectives include:  
· Developing an understanding of the underlying sources of educational inequality and of the role of schooling in the stratification order
· To develop and demonstrate the ability to think analytically and critically about how students’ social background affects schooling
· To apply sociological conceptions of schooling to multiple levels of analysis, including schools, classrooms, and the larger policy arena.  
· To produce a carefully crafted term paper that uses theories and concepts from the sociology of education to inform administration and policy.

Course Readings and Required Texts

This course includes a wide spectrum of books, book chapters, and journal articles in the sociology of education.  Although a few “textbook” type summary/integrative readings are included, most of the readings are primary readings in the sociology of education.  As graduate students, it is important to read primary sources in order to develop the ability to be critical and analytic—to read texts closely and reach your own conclusion and establish relevance to your interests in education. 

This course requires six books: 

Downey, D. B. (2020). How schools really matter: Why our assumption about schools and inequality is mostly wrong. The University of Chicago Press.
Clotfelter, C. (2004). After Brown: The rise and retreat of school desegregation. Princeton, NJ: Princeton University Press. ISBN: 0691119112
Grant, G. (2009). Hope and despair in the American city: Why there are no bad schools in Raleigh. Cambridge, MA: Harvard University Press. ISBN: 0674060261
Harris, D. N. (2020). Charter School City: What the end of traditional public schools in New Orleans means for American education. University of Chicago Press.
Eckert, P. (1989). Jocks and burnouts: Social categories and identity in the high school. New York: Teachers College Press. ISBN: 0807729639

Ingersoll, R. (2003). Who controls teachers' work? Power and accountability in America's schools. Harvard University Press.


In addition to the student bookstore, these texts are available on Amazon.com, Half.com, and other sources.  Articles and book chapters are posted on Canvas
You may also be interested in purchasing books from which we will be reading selected chapters for your own reference.  For example, you might be interested in books by Lareau, Carter, Tyson, Crosnoe, etc.  
While we won’t be relying heavily on them in this class, you might also want to pick up a sociology of education textbook for your own reference.  Good textbooks include Jeanne Ballantine’s The Sociology of Education: A Systemic Analysis or Christopher Hurn’s The Limits and Possibilities of Schooling.  Edited volumes that survey the literature (“readers”) such as Ballantine and Spade’s Schools and Society or Arum, Beattie, and Ford’s The Structure of Schooling might also be useful.
Course Expectations
Readings and Class Discussion
Because this class meets only once a week, the reading load for each class is relatively heavy.  It is also a bit uneven (as real-world work tends to be), so scan the readings for each week to anticipate challenging weeks.  The expectation is that your understanding will develop through your independent reading, class discussion, and writing.  In order to benefit from class then, you must complete the readings, and bring copies with you to class.  Our class discussions will serve not only to develop a coherent understanding of the literature, but you will also be practicing a fundamental skill of both practitioners and academics: the capacity for substantive, analytic conversation.
For each session, I have also included optional readings.  We may discuss some of these in each session, but the primary purpose of putting these on the syllabus is that the optional readings will serve useful in your broader independent reading, study for comprehensive exams, and later research. You will not, realistically, have time to read more than the occasional optional reading prior to class.
Writing Assignments and Term Paper
The writing assignments and term paper are an essential element of the learning experience in EDUC 2105, and this course is an excellent opportunity for you to simultaneously hone your analytic thinking and writing skills. 
You will have two article response papers, in which you respond to the readings for the assigned course readings for the upcoming week, by discussing the course readings as well as an additional, related source not from the syllabus. The response paper begins with a summary of the findings in the course readings for the upcoming week, and then turns to comparing the findings, inference, and emphases in the required course materials to the additional source you located.  Be sure to include some discussion/analysis of the methodology the research employs in reaching conclusions.  In treating the course readings you need not dedicate equal space to each reading in the set, but can choose one or two to focus on in particular as needed.  One good way to identify the additional related source, is to find a subsequent study which references the articles/chapters from the assigned class readings.  Resources might include journals such as Sociology of Education, the American Educational Research Journal, or educational research published in sociology journals.
In working with you to craft excellent course papers I will emphasize several generic elements of the writing process:

1) Start with a close reading of the text(s). 
2) Be explicit in (a) stating your ideas and (b) in how your paper is organized.
3) Analysis, Analysis, Analysis.  All good papers contain an analysis of the text; generalizations, comparisons, causal statements, etc., not mere summaries or descriptions.
4) Writing is an iterative process.  With each revision a paper improves.  Your classmates and instructor are here to help you improve your papers.

You will be able to choose among six due dates for your two papers. Topics available for response papers are listed on the course calendar. The response paper is due on Canvas the Tuesday before class by Midnight for those submitting.
The main course requirement is a term paper in which you engage the sociology of education literature. This paper may be a literature review, or a quantitative or qualitative empirical study. The goal is to produce a paper suitable for submission to a professional conference, or which with further research/revision, would be suitable for publication. This paper:
· Should be a manuscript length (5,000-10,000 words) paper.
· May be a revision of a prior work, but if so, you will need to discuss that with me and obtain permission to proceed.
· Will be worked on in stages with feedback from me and classmates all along the way.
· Is going to be a good paper you are proud of!

There are a few due dates with intermediary steps of your paper to get you started and keep you on track, including a rough draft.  These assignments are due on Noon the day listed on the syllabus (a different precise time than the response papers are due, although both are due before the class).  It is especially important to get rough drafts of the term paper to me for comments on 04/09.

Use of Canvas Technology
[bookmark: _Hlk54341069]We will utilize Canvas technology to support our progress in several ways.  First, we will utilize Canvas to share information, including the course readings and additional handouts that might be needed (e.g. statistical primers, recent educational data reports, writing tips, etc.). Second, Canvas will be the depository for class assignments.  Details will be provided in class on using dropboxes on Canvas.  Third, we will be posting intermediate term paper assignments to small group discussion boards for peer review.

Formatting Written Work
By formatting your papers carefully and using accepted copy-editing standards, you can assure the reader is able to focus on the substance of your work. Thus, you should copy-edit your work to conform to the American Psychological Association (APA), American Sociological Association (ASA) or other common style that uses the author (date) format.  The APA, ASA, Chicago Manual of Style, Strunk & White, or other style guides are useful tools.  Regardless of the specific style guide you work from, all papers should use: 
· Times New Roman, 12 point font 
· One inch margins on all sides 
· Page numbers
· Left alignment with default spacing between words and letters
· Double spaced lines with only one hard return between indented paragraphs

Grading
Graded Assignments:			
Article Response I	15%
Article Response II	15%
Term paper		70%	

Additional Policies
Departmental Grievance Procedures
The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and students in their relationships with each other. When a student in ADMPS believes that a faculty member has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student should follow the procedure described in the Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter through conversations with the chair/associate chair of the department; (3) if needed, next talking to the associate dean of the school; and (4) if needed, filing a written statement of charges with the school-level academic integrity officer. [Professor Michael Gunzenhauser is the Associate Dean and Integrity Officer.]

Academic Integrity
Students in this course will be expected to comply with the University of Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not limited to, the confiscation of the examination of any individual suspected of violating University Policy. Furthermore, no student may bring any unauthorized materials to an exam, including dictionaries and programmable calculators.

Disability Accommodation
If you have a disability that requires special testing accommodations or other classroom modifications, you need to notify both the instructor and Disability Resources and Services no later than the second week of the term. You may be asked to provide documentation of your disability to determine the appropriateness of accommodations. To notify Disability Resources and Services, call (412) 648-7890 (Voice or TTD) to schedule an appointment. The Disability Resources and Services office is located in 140 William Pitt Union on the Oakland campus.

Statement on Classroom Recording
To ensure the free and open discussion of ideas, students may not record classroom lectures, discussion and/or activities without the advance written permission of the instructor, and any such recording properly approved in advance can be used solely for the student’s own private use.


Course Outline

Part 1: School Effects
Week 01: Introduction: Portraits of Educational Inequality 
Week 02: Four Theories of Schooling and Stratification 
Week 03: Early Research on School Effects: The Coleman Report
Week 04: School vs. Non-school Effects: The Case of Summer Learning
Week 05: Tracking: Placement Processes and Achievement Effects 
Week 06: Tracking: Social Psych Effects, Variation in Practice, and Teacher
      Tracking
Week 07: Segregation
Week 08: Integration
Week 09: School Choice


Part 2: Identity and Schooling

Week 10: Social Class and Schooling
Week 11: Peer Groups and Schooling

Part 3: Into the Classroom

Week 12: Teachers’ Work
Week 13: Engagement and Inequality
Week 14: Authority and Classroom Instruction
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	CALENDAR: EFOP 2305, Spring 2025

	Session
	Date/Day
	Readings
	Activities & Assignments

	Part 1: School Effects


	1
	01/08/25 Wednesday
	Week 01: Introduction: Portraits of Educational Inequality

	
	
	Kozol, J. (1991). Chapter 1: Life on the Mississippi, East Saint Louis, Illinois. In Savage inequalities (pp. 7-39). New York: Harper Perennial.  
Demereth, P. (2009). Chapter 1: The Wilton way: Middle-class culture and practice. In Producing Success: The culture of personal advancement in an American high school (pp. 27-47). Chicago, IL: University of Chicago Press.
Optional Readings:
*Lightfoot, S. L. (1983). The good high school. New York: Basic Books.
*Cookson, P. W., Persell, C. H. (1985). Preparing for power: America’s elite boarding schools. New York: Basic Books.
	Complete professional profile 
2. Read syllabus
3. Complete readings and prepare for class discussion [EVERY WEEK!] 


	2
	01/15/25
Wednesday
	Week 02: Four Theories of Schooling and Stratification

	
	
	Hurn, C. J. (1993).  Chapter 2: Theories of schooling and society: The functional and conflict paradigms. In The limits and possibilities of schooling (Third Edition) (pp. 42–70). Boston: Allyn and Bacon.
Metz, M. H. (1989) Real school: A universal drama amid disparate experience. Politics of Education Association Yearbook, 75–91.
Optional Readings:
*Sewell, W. H., & Hauser, R. M. (1976). Causes and consequences of higher education: Models of the status attainment process. In W. H. Sewell, R. M. Hauser, & D. L. Featherman (Eds.), Schooling and achievement in American society (pp. 9–27).New York: Academic Press.

*Reardon, S. F. (2011). The widening academic achievement gap between the rich and the poor: New evidence and possible explanations. In G. J. Duncan & R. J. Murnane (Eds.), Whither opportunity: Rising inequality, schools, and children’s life chances (pp. 91–116). New York: Russell Sage Foundation. 

	

	3

	01/22/25
Wednesday
	Week 03: Early Research on School Effects: The Coleman Report


	
	
	Coleman, J. S. (1990). Chapters 2, 6, 7, and 11 from Equality and achievement in education. Boulder, CO: Westview Press.
Optional Readings:

*Greenwald, R., Hedges, L. V. & Lain, R. D. (1996). The effects of school resources on student achievement, Review of Educational Research, 66, 361–396. 
*Scheerens, J., & Bosker, R. (1997). The Foundations of educational effectiveness. New York: Pergamon-Elsevier.


	Response Paper Option

	4
	01/29/25
Wednesday
	Week 04: School vs. Non-school Effects: The Case of Summer Learning


	
	
	Downey, D. B. 2020. How schools really matter: Why our assumption about schools and inequality is mostly wrong. The University of Chicago Press.
Optional Readings:
*Downey, D. B., Von Hippel, P. T., & Broh, B. (2004). Are schools the great equalizers? Cognitive inequality during the summer months and school year. American Sociological Review, 69, 613–635.
*Downey, D. B., & Condron, D. J. (2016).  Fifty years since the Coleman
Report: Rethinking the relationship between schools and inequality. Sociology of Education, 89, 207–220.

*Entwisle, D. R., Alexander, K. L., & Olson, L. S. (1997). Children, schools, and inequality. Boulder, CO: Westview Press.

*Ready, D. D. (2010). Socioeconomic disadvantage, school attendance, and early cognitive development: The differential effects of school exposure. Sociology of Education, 83, 271–286.
	Response Paper Option

	5
	02/05/25
Wednesday
	Week 05: Tracking: Placement Processes and Achievement Effects 


	
	
	Rosenbaum, J.  (1976). Chapter 3: Opportunity and tracking. In Making inequality: The hidden curriculum of high school tracking (pp. 29–48). New York: John Wiley and Sons. 
Kelly, S. (2004). Do increased levels of parental involvement account for the social class difference in track placement? Social Science Research, 33, 626–659.
Gamoran, A. (1987). The stratification of high school learning opportunities. Sociology of Education, 60, 135–155.
Optional Readings
*Gamoran, A., & Mare, R. D. (1989). Secondary school tracking and educational equality: Compensation, reinforcement, or neutrality. American Journal of Sociology, 94, 146–183.

*Kerckhoff, A. C. (1993). Diverging pathways: Social structure and career deflections. New York: Cambridge University Press.

*Lucas, S. R. (1999). Tracking inequality: Stratification and mobility in American schools. New York: Teachers College Press.

*Oakes, J. (1985). Keeping track: How schools structure inequality. New Haven, CT: Yale University Press.
	

	6
	02/12/25
Wednesday
	Week 06: Tracking: Social Psychological Effects, Variation in Practice, and Teacher Tracking


	
	
	Kelly, S., & Covay, E. (2008). Curriculum tracking: Reviewing the Evidence on a controversial but resilient educational policy. In T. Good (Ed.), 21st Century Education (Vol. 2) (pp. 401–409). Thousand Oaks, CA: Sage Publications

Kelly, S., & Price, H. (2011). The correlates of tracking policy: Opportunity hoarding, status competition, or a technical-functional explanation? American Educational Research Journal, 48, 560–585.  
Gamoran, A. (1993). Alternative uses of ability grouping in secondary schools: Can we bring high-quality instruction to low-ability classes? American Journal of Education, 102, 1–22.
Finley, M. K. (1984). Teachers and tracking in a comprehensive high school, Sociology of Education, 57, 233–243.
Optional Readings:
*Berends, M. (1995). Educational stratification and students’ social bonding to school. British Journal of Sociology of Education, 16, 327–351.

*Carbonaro, W. (2005). Tracking, students’ effort, and academic achievement. Sociology of Education, 78, 27–49.

*Kelly, S. (2004). Are teachers tracked? On what basis and with what consequences. Social Psychology of Education, 7, 55–72.

*Page, R. N. (1991). Lower-track classrooms: A curricular and cultural perspective. New York: Teachers College Press.
	Response Paper Option

Term Paper Abstracts Due

	7
	02/19/25
Wednesday
	Week 07: Segregation

	
	Clotfelter, C. (2004). Chapters 1, 2, 3, 4, & 7 from After Brown: The rise and retreat of school desegregation. Princeton, NJ: Princeton University Press.
Optional Readings
*Berends, M., & Penaloza, R. (2010). Increasing racial isolation and test score gaps in mathematics: A 30-year perspective. Teachers College Record, 112, 978–1007. 
*Wells, A. S., & Crain, R. (1994). Perpetuation theory and the long-term effects of school desegregation, Review of Educational Research, 64, 531–555. 
 *Stearns, E. (2010). Long-term correlates of high school racial composition: Perpetuation theory reexamined.  Teachers College Record, 112, 1654–1678.
 *Vigdor, J. L. (2011). School desegregation and the black-white test score gap. In G. J. Duncan & R. J. Murnane (Eds.), Whither opportunity: Rising inequality, schools, and children’s life chances (pp. 443–464). New York: Russell Sage Foundation.
	Response Paper Option

	8
	02/26/25 Wednesday
	Week 08: Integration

	 
	
	Grant, G. (2009). Hope and despair in the American city: Why there are no bad schools in Raleigh. Cambridge, MA: Harvard University Press.

Optional Readings:
*Kelly, S., & Collett, J. C. (2008). From C.P. Ellis to school integration: The social psychology of conflict reduction. Sociology Compass, 2, 1638–1654.
*Lewis, A. E., & Diamond, J. B. (2015). Despite the best intentions: How racial inequality thrives in good schools. Oxford University Press.
*Wells, A. S., Crain, R. L. (1997). Stepping over the color line: African-American students in white suburban schools. New Haven, CT: Yale University Press.
*Grant, G. (1988). The world we created at Hamilton High. Cambridge, MA: Harvard University Press.
	Term Paper Literature Review References page due

	***Spring Break week of March 2--***

	9
	03/12/25
Wednesday
	Week 09: School Choice


	
	
	Harris, D. N. (2020). Charter School City: What the end of traditional public schools in New Orleans means for American education. University of Chicago Press.
Optional Readings:
Chubb, J. E., & Moe, T. M. (2011). Politics, markets, and America's schools. Brookings Institution Press.
Levin, H. M. (2002). A comprehensive framework for evaluating educational vouchers. Educational Evaluation and Policy Analysis, 24, 159–174.
Springer, M. G., Ballou, D., & Walberg, H. J. (2009). Handbook of research on school choice (p. 35). M. Berends (Ed.). New York: Routledge.

	Response Paper Option

	Part 2: Context and Identity

	10
	03/19/25
Wednesday
	Week 09: Social class and schooling

	
	Lareau, A. (2000). Chapter 6: Why does social class influence parental involvement in Schooling? In Home advantage: Social class and parental intervention in elementary education (2nd Edition) (pp. 97–122). Lanham, MD: Rowman and Littlefield.

Lareau, A. (2002). Invisible inequality: Social class and childrearing in black and white families. American Sociological Review, 67, 747–776.

Weis, L., & Cipollone, K. (2013). ‘Class work’: Producing privilege and social mobility in elite US secondary schools. British Journal of the Sociology of Education, 34, 701–722.

Optional Readings:

*Lareau, A. (2003). Unequal childhoods: Class, race, and family life. Berkeley, CA: University of California Press.

*Hart, B., & Risley, T. R. (1995). Meaningful differences in the everyday experience of young American children. Baltimore, MD: Brookes.

*Weis, L. (ed.). (2008). The way class works. Readings on school, family, and the economy. New York: Routledge.

	Response Paper Option

Term Paper: 2-Page Introduction and Outline Due

	11
	03/26/25 Wednesday
	Week 11: Peer Groups and Schooling

	 
	 
	Eckert, P. (1989). Jocks and burnouts: Social categories and identity in the high school. New York: Teachers College Press.

Optional Readings:
*Kelly, S. (2009). Social identity theories and educational engagement. British Journal of Sociology of Education, 30, 449–462.

*Kinney, D. A. (1993). From nerds to normals: The recovery of identity among adolescents from middle school to high school. Sociology of Education, 66, 21–40.

*Macleod, J. C. ([1987] 2009). Ain’t no makin’ it: Leveled aspirations in a low-income neighborhood (3rd edition). Boulder, CO: Westview Press.
*Crosnoe, R., Cavanagh, S., & Elder, G. H. (2003). Adolescent friendships as academic resources: The intersection of friendship, race, and school disadvantage. Sociological Perspectives, 46, 331–52.
	Response Paper Option

	Part 3: Into the Classroom

	12
	04/02/25 Wednesday
	Week 12: Teachers’ Work


	
	
	Ingersoll, R. (2003). Who controls teachers' work? Power and accountability in America's schools. Harvard University Press.
Optional Readings:
Kelly, S., Pogodzinski, B., & Zhang, Y. (2018). Teaching quality. In B. Schneider & G. Saw, (Eds.). Handbook of the sociology of education in the 21st century (pp. 275–296). New York: Springer

Kelly, S. & Northrop, L. (2015). Early career outcomes for the “best and the brightest:” Selectivity, satisfaction, and attrition in the Beginning Teacher Longitudinal Survey. American Educational Research Journal, 52, 624–656.
Lankford, H., Loeb, S., McEachin, A., Miller, L. C., & Wyckoff, J. (2014). Who enters teaching? Encouraging evidence that the status of teaching is improving. Educational Researcher, 43, 444–453.
Lortie, D. C. (1975). School teacher. Chicago, IL: University of Chicago Press.


	13
	04/09/25
Wednesday
	Week 13: Engagement and Inequality


	 
	 
	Newmann, F. M., Wehlage, G. G., & Lamborn, S. D. (2008). The significance and sources of student engagement. In F. M. Newmann (Ed.), Student engagement and achievement in American secondary schools (pp. 11–39). New York: Teachers College Press.

Crosnoe, R. (2011). Chapter 5: The stakes of social marginalization. In Fitting in, standing out: Navigating the social challenges of high school to get an education (pp. 83–113). Cambridge: Cambridge University Press.

Shernoff, D. J. (2014). Chapter 3: The nature of engagement in schools. In Optimal learning environments to promote student engagement (pp. 47–76). New York: Springer.

Optional Readings:
*Finn, J. D. (1989). Withdrawing from School. Review of Educational Research, 59, 117–142.
*Kelly, S. (2008). Race, social class, and student engagement in middle school English classrooms. Social Science Research, 37, 434–448.
*Kelly, S., & Price, H. (2014). Changing patterns of engagement in the transition to high school.  In D. Shernoff & J. Bempechat (Eds.). Engaging youth in schools: Evidence-based models to guide future innovations (pp. 15–36). NSSE Yearbook. New York: Teachers College Press.
*Valeski, T. N., & Stipek, D.J. (2001). Young children’s feelings about school. Child Development, 72, 1198–1213.
*Shernoff, D. J., Csikszentmilhalyi, M., Schneider, B., & Shernoff, E.S. (2003). Student engagement in high school classrooms from the perspective of flow theory. School Psychology Quarterly, 18, 158–176.
*National Research Council and Institute of Medicine (2004).  Engaging schools: Fostering high school students’ motivation to learn.  Washington, DC: The National Academies Press.

	Term Paper Rough Drafts Due

	14
	04/16/25 Wednesday
	Week 14: Authority and Classroom Instruction 


	 
	 
	Metz, M. H. (1978). Chapter 3: Teachers’ definitions of classroom relationships. In Classrooms and corridors (pp. 35–68). Berkeley, CA: University of California Press.

Kelly, S., & Caughlan, S. (2011). The Hollywood teachers’ perspective on authority. Pedagogies, 6, 46–65.

Juzwik, M. M., Borsheim-Black, C., Caughlan, S., & Heintz, A. (2013). Chapter 2: Taking a dialogic stance to stimulate learning talk. In Inspiring Dialogue: Talking to learn in the English classroom (pp. 13–32).

Optional Readings:

*Pace, J. L., & Hemmings, A. (2007). Understanding authority in classrooms: A review of theory, ideology, and research. Review of Educational Research, 77, 4-27.
*Kelly, S. (2010). The prevalence of developmental instruction in public and Catholic schools. Teachers College Record, 112, 2405–2440.
*Swidler, A. (1979). Organization without authority: Dilemmas of social control in free schools. Cambridge, MA: Harvard University Press.

*Natriello, G., & Dornbusch, S. M. (1984). Teacher evaluative standards and student effort. New York: Longman.

*Metz, M. H. (1986). Different by design. New York: Routledge & Keegan Paul.

*Newmann, F. M., & Associates. (1996). Authentic achievement: Restructuring schools for intellectual quality. San Francisco, CA: Jossey-Bass.

*Gamoran, A., Anderson, C. W., Quiroz, P. M., Secada, W. G., Williams, T., & Ashmann, S. (2003). Transforming teaching in math and science. New York: Teachers College Press.

*Borman, K. M., & Associates. (2005). Meaningful urban education reform. Albany, NY: SUNY press.

*Cohen, E. G., & R. A. Lotan (Eds.), (1997). Working for equity in heterogeneous classrooms. New York: Teachers College Press.


	

	
	
	Final Draft of Term Papers Due Wed April 23 at 7:00 PM
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