 TLL 2512
Assessment and Instruction of Students with High Incidence Disabilities
Spring 2025
Co-Instructors:  		
                                                Amy Filipowski EdD
		Afilipowski1@gmail.com or alf196@pitt.edu
		412-600-8659  (Cell so feel free to text or call with questions)

		JoVonne Tabb
tabbj@pitt.edu
Office: W.W. Posvar 5117
		
Class Times and Location:  	Mondays 5:00-7:30 pm 
				W.W. Posvar Hall 5108
				Zoom Class Meetings: https://pitt.zoom.us/j/94632665546

			
Course Description:  This course is designed to provide knowledge of assessment procedures for designing academic programs for children and youth with disabilities in grades K-12, with emphasis on assessment for teaching mathematics, reading, and written language. The course includes assessment for eligibility for special education and ongoing assessment of instructional effectiveness. 
Instruction and evaluation of student progress are always intertwined in teaching; this mesh of activities is even more important when teaching students with learning difficulties. The emphasis of this course is the interplay between assessment and teaching activities. The central focus of this semester’s work will be how the teacher can evaluate status and progress in math, reading, and written language; and the implications of these evaluations for teaching. You will develop portions of Individual Education Plans for a student with a disability. Assignments begin with evaluation of current academic functioning and progress in an academic area. Application of those evaluations' results will result in designing appropriate individual education plans, including specific goals and specially designed instruction. 
Assessment is at the center of all good teaching. This class is designed to provide a clear guide to the assessment of students with disabilities. It will give you not only an understanding of the assessment process, but also the concrete, practical skills necessary to assess students with disabilities so you can teach them effectively. Popular instruments will be discussed in some depth because these are the tests that reflect current practices and will be those that, as special educators, you will be expected to administer and/or interpret. However, every attempt will be made to provide a balanced coverage of both formal and informal assessments.
This class will provide the connection between gathering assessment information and using it to make informed decisions. In the context of the team approach to educational assessment, with particular emphasis on the role of the special educator, you will be encouraged to consider assessment data in relation to the classroom setting.
In alignment with the University of Pittsburgh School of Education Mission, the course will center discussions of educational equity including overrepresentation of marginalized populations in special education, issues of bias in the assessment process and fair practices in grading students.

Course Topics (see class schedule for details and dates)

1. Overview, Legal and Ethical Considerations including Confidentiality
2. Overrepresentation - Issues of Equity in Special Education and Assessment
3. Standards for Comparison of Performance 
4. Interpreting Assessment Data to communicate with stakeholders and plan instruction 
4.  MTSS – Universal Screening, Progress Monitoring, Intensifying Instruction Using Data Based Individualization
5.  Culturally Responsive Assessment - Grading for Equity 
6.  Assessment High Leverage Practice for Special Educators 
7.  Standardized tests – assessment procedures
8.  Use of data and reporting results - Evaluation Report components and writing
9.  IEP writing and goal setting 
10. Legal considerations/timelines/PATTAN resources/Accommodations and Adaptations 
11. Informal Assessment, Formative Assessment and Designing Rubrics
12. Collaborative Decision Making with stakeholder and family engagement
13. Advocacy and leadership
14. IEP presentation/meetings

Required Podcast: Evaluations for Special Education – Season 1 Understood Explains
Note- This is a “living syllabus” subject to revision throughout the term. - Revised Apr. 2025 

Text: Assessment in Special Education – A Practical Approach (6th Ed). Pierangelo, R.A. & Giuliani, G. Pearson: Hoboken, NJ. (2023)
				

Technology Integration:
A goal of the special education program is to prepare teachers who are adept in using technology to enhance their instruction and professional practice.  
Technology components of this course:
· Digital Case Study
· Computer-based assessment scoring software (Key Math - 3 DA, WIAT - III, WRMT - III)
· Excel spreadsheet for analyzing and graphing assessment data
· IRIS Modules
· Online class modules, podcasts, discussion boards and videos
· Google classroom tools – jamboard, docs and forms
· Peerceptiv peer review platform
· Artificial Intelligence 

Digital Case Study (25 points)
 This course will utilize the Stefan Digital Case Study.  The case studies were developed in local schools and include interviews, sample instructional and assessment tasks, behavioral observations, and relevant education documents of adolescents with disabilities.  The case studies are provided to students and will be used in class and as homework assignments to provide a common set of experiences for discussion and instruction.

Course Requirements:

This class will be taught using a professional development workshop method.  Students will engage with topics, classmates, materials, and instructor deeply within class meeting time.  As such, full participation during class is required. 

Active Engagement and Learning in Class sessions (25 points)
· Following each class points will be assigned based on:
· Participation
· Preparation for class
· Reflective learning
· Collaboration
· In Class Products - must be submitted by midnight on the day of that class session.
· Attendance for full class session is required to earn points for engagement and learning 

Quizzes & homework sessions (25 points)
· Across the semester, there will be at least one quiz administered on the material covered – quiz will be announced in advance. If you are absent and miss a class where a quiz is given you must communicate with instructor in advance 
· Responses to podcast Required Podcast: Evaluations for Special Education – Season 1 Understood Explains
· Read and respond to Assessment Case Studies – exploring assessment processes with cultural, legal and ethical components
· Other homework as assigned
· Online module Equity in Grading

Re-Evaluation Plan (25 points) & Reflection (5 points)
· The RR assignment will require you to interpret assessment results, write educational findings and demonstrate knowledge of special education regulations. 
· As a teacher, you must take the data from an evaluation report and determine how you will instruct the student.  
· Instructional Setting: Where will you provide specially designed instruction? Push-in? Pull out?  How often?  
·  What subject(s) does the student need support and what does that support look like?
· What is the specially designed instruction?  

IEP Project (100 points)
IEP document– 50 points
Simulated IEP meeting – 30 points
Tier III Instructional Plan - 20 percent
· This course's main purpose is to teach you how to administer and score assessments to guide your instruction and make recommendations regarding special education qualification.
· The IEP project will include writing a complete IEP (including 2-3 IEP goals)
· The Tier III Instructional Plan will require you to develop a data-based instructional plan for your student focused on instructional goal areas addressing the details of how instruction will be developed and delivered to promote student growth toward goals
· Video recording of a simulated presentation of the completed IEP to (mock) parents of your student and personal reflection.
· Providing peer feedback on classmates’ IEP mock videos with feedback about the essential components of effective IEP meetings


	Date-2025
	Class #
	Topic
	Due Sunday prior at 8:00 pm

	Jan. 13 

	1
	Overview of Assessment

	

	Do on your own time over the next two weeks
	1
	Role of Assessment in Overrepresentation & Underrepresentation of BIPOC in Special Education
	Podcast Understood Explains Special Ed Evaluation 

Notes due by January 26th at 8:00pm


	Jan. 20
	
	No Class MLK Day
	

	Jan. 27 
	2
	Interpreting Assessment Data to communicate with parents and plan instruction (stats)
	

	Feb. 3 
	3
	Practicing the Special Education Administration Process
	Case Study 1 (This activity is completed on your own during class time- No in-person Class) Due 2/9 11:59PM

	Feb. 10
	4
	Collaboration and data-based decision making
	

	Feb 17  
	5
	Writing Assessment Reports – Re-evaluation Reports
	

	Feb 24 
	6
	Collecting and analyzing data for data-based interventions (quiz at end of class)
	QUIZ Due 3/2 11:59PM


	March 3
	
	University of Pittsburgh Spring Break -No Class
	

	March 10

	7
	Writing IEPs
	RR assignment & RR reflection due 3/16 11:59PM


	March 17

	
8
	Deconstructing Standards to write IEP Goals & Developing Instructional Plans
	Read and annotate your assigned ER- Nothing to turn in

	March 24

	9
	Effective IEP meetings
	IEP Draft Due

	Mar 31

	10
	Individual IEP review sessions with instructor (1:1 meeting with instructor) 

	Attend at assigned time virtually
IEP Final Due 4/14 11:59PM

	April 7
(Zoom)
	11
	Legal Considerations for Special Education teachers & Disproportionality
	


	April 14
(No in person class)
	12
	Simulation - IEP meeting videos due in Peerceptiv
videos 

	IEP meetings – videos due 

	April 21 (Work on reviews independently- No in-class)
	13
	Simulation – Peerceptiv peer reviews/feedback due by end of class

	Review due in Peerceptiv by 11:59 pm






Grading Criteria:

· Tests must be taken on the day they are scheduled. Only students who contacted me before class about an absence can take a test at another time.
· An electronic copy of all assignments must be submitted before or at the start of class on the due date. Special circumstances will be considered if discussed with me PRIOR to the beginning of the class in which the assignment is due.
· For all assignments, work must be typed, 12-point font, double spaced, 1” margins.  
· Do not submit or discuss information that identifies the student, school, school district, or any staff you may encounter. Use pseudonyms when needed to not identify actual people or places.
· I work hard to ensure that my grading system is fair and accurate. If you would like to challenge any grade you receive, please submit your request in writing to me no later than 2 weeks from receiving the graded item. This request should include the graded item, an explanation of why you feel the grade received is inaccurate or unfair, and an explanation of the grade you feel you should have received. I will consider these requests and make changes in situations where I either made a mathematical error or where I feel I unfairly penalized one or more students. In some situations, I may ask for you to resubmit a graded item if I believe many students may have been impacted – so, please KEEP all graded items until the end of the semester.
· Final course grades will be based on the University’s grading system identified below. 
· [Note: 89.4 = 89 = B+; 89.5 = 90 = A-.]

	Percentage of Points Earned
	Letter Grade
	Level of Attainment
	Grade Points

	94-100
	A
	Superior
	4.00

	90-93
	A-
	
	3.75

	88-89
	B+
	Adequate
	3.25

	83-87
	B
	
	3.00

	80-82
	B-
	
	2.75

	78-79
	C+
	Minimal
	2.25

	73-77
	C
	
	2.00

	70-72
	C-
	
	1.75

	<70
	F
	Failure
	0.00





Expectations:

· Academic Integrity
· Academic integrity is essential to the success of all students in higher education. Please refer to the University’s code of student obligations: http://www.provost.pitt.edu/info/aistudcode1.html. As a faculty member, I take this issue very seriously and will tolerate no violations. Please let me know if you have questions related to this issue.
· Confidentiality 
· You are responsible for maintaining the confidentiality of all the students you work with in field placements related to your coursework at the University of Pittsburgh.  When writing or doing assignments for courses or speaking about your field experience and the students you work with, use pseudonyms (not initials) for students’, teachers’ and schools’ names.  In public, it is your responsibility to keep written assignments and any other materials bearing the names of students, teachers or staff secure from the view of others.
· Attendance
· I expect you to attend all sessions and attendance will be taken at the start of each session. If you are unable to do so because of illness or other circumstances, email me prior to the start of class. You are responsible for all content covered in missed sessions. Please contact a classmate for notes and announcements. 
· Communication
· Please communicate openly with me regarding your understanding of course material, assignments, and course format. This class ensures that you are prepared to assess your future students. If you have suggestions that may help with this, I am eager to hear them. Additionally, I understand that life sometimes happens, and this may interfere with class – please communicate with me about special circumstances as soon as possible and always prior to the related class session and/or assignment due date.
· Self-Care 
· College/Graduate school can be an exciting and challenging time for students. Taking time to care for yourself and seeking appropriate support can help you achieve your academic and professional goals. You are encouraged to maintain a healthy lifestyle by eating a balanced diet, exercising regularly, avoiding drugs and alcohol, getting enough sleep, and taking time to relax.
· Pitt has a food pantry for students.  More information about requesting a box of pre-packaged food and hygiene supplies is available at https://www.studentaffairs.pitt.edu/pittserves/the-pitt-pantry/.
· It can be helpful to remember that we all benefit from assistance and guidance at times, and there are many resources available to support your well-being while you are at Pitt. If you or anyone you know experiences overwhelming academic stress, persistent difficult feelings and/or challenging life events, you are strongly encouraged to seek support. In addition to reaching out to friends and loved ones, consider connecting with a faculty member you trust for assistance connecting to helpful resources. The University Counseling Center is also here for you. You can call 412-648-7930 at any time to connect with a clinician.

· If you or someone you know is feeling suicidal, please call the University Counseling Center at any time at 412-648-7930. You can also contact Resolve Crisis Network at 888-796-8226. If the situation is life threatening, call Pitt Police at 412-624-2121 or dial 911

Departmental Grievance Policy:

· DIL Student Grievance Procedures
· The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and students in their relationships with each other. The rights and responsibilities of faculty and students are described in the University’s Academic Integrity Guidelines at: http://www.bc.pitt.edu/policies/policy/02/02-03-02.html
· When a student in TLL believes that a faculty member has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student should follow the procedure described in the Guidelines (p. 16) by (1) first trying to resolve the matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter through conversations with the chair/associate chair of the department; (3) if needed, next talking to the associate dean of the school; and (4) if needed, filing a written statement of charges with the school-level academic integrity officer.
· The more specific procedure for student grievances within TLL is as follows: 
1. The student should talk to the faculty member to attempt to resolve the matter.
2. If the matter cannot be resolved at that level, the student should talk to the relevant program coordinator (if the issue concerns a class) or his or her advisor.
3. If the matter remains unresolved, the student should talk to the Associate chair of TLL (currently Dr. Tinukwa Boulder).
4. If needed, the student should next talk to the SOE associate dean of students, Dr. Andrea Zito. If the matter remains unresolved, the student should file a written statement of charges with the dean’s designated Academic Integrity Administrative Officer.

Special Considerations and Accommodations:

If you have a disability for which you are or may be requesting an accommodation, you are encouraged to contact both your instructor and Disability Resources and Services (DRS), 216 William Pitt Union, (412) 648-7890 or (412) 383-7355 (TTY), as early as possible in the term.  DRS will verify your disability and determine reasonable accommodations for this course

Pennsylvania Department of Education (PDE) Competencies This table outlines the competencies that are addressed in this course and indicates how each one will be assessed.

	Line
	Short Number
	Competency
	Assessed

	1
	 
	I. Special Education System in the United States
	 

	2
	 
	III. Assessment
	(Q=Quizzes; M=Midterm Exam; SDCS=Stefan Digital Case Study; AIP=Assessment and Instruction Portfolio, IEP=Mock IEP Meeting)

	3
	I.III.A.1-6
	A. Identify, administer, interpret and plan instruction based on each of the following assessment components in a standards aligned system:*
	M

	4
	 
	1. Authentic
	M

	5
	 
	2. Screening
	M

	6
	 
	3. Diagnostic
	M

	7
	 
	4. Formative
	M

	8
	 
	5. Benchmark
	M

	9
	 
	6. Summative
	M

	10
	I.III.B
	B. Articulate the strengths and weaknesses of solicited input from stakeholders in a summary.
	AIP, IEP

	11
	I.III.C
	C. Apply specialized terminology used in the assessment of students with disabilities.
	M

	12
	I.III.D
	D. Implement the laws and policies regarding referral and placement procedures for students with disabilities.
	M

	13
	I.III.E
	E. Access and use different types of information concerning students with disabilities available from families and public agencies.
	SDCS, IEP

	14
	I.III.F
	F. Implement procedures for assessing and reporting both appropriate and problematic social behaviors of students with disabilities.
	Q

	    15
	I.III.G
	G. Use targeted formal and informal assessment tools (including vocational) as appropriate for students with disabilities.
	Q, M, AIP

	16
	I.III.H
	 H. Select, adapt, and modify assessments to accommodate the unique abilities and needs of individuals with disabilities.
	AIP

	17
	I.III.I
	I. Evaluate reliable methods of response from individuals who lack typical communication and performance abilities.
	Q

	18
	I.III.J
	J. Monitor intra-group behavior changes across subjects and activities.
	AIP

	19
	I.III.K
	K. Design, implement, and monitor student progress in academic and behavioral settings.
	AIP

	20
	I.III.L
	L. Identify the screening, pre-referral, and classification process and placement procedures.
	M

	21
	I.III.M
	M. Identify the timelines related to referral, evaluation, placement, and programming related to state rules for special education
	M

	22
	I.III.N
	N. Design and implement data collection systems and tools to monitor progress and adjust instruction.
	AIP

	23
	I.III.O
	O. Identify and implement permissible accommodations and modifications on Pennsylvania statewide assessments.
	AIP

	24
	I.III.P
	P. Interpret assessment data and communicate effectively to parents and other stakeholders.
	M; AIP

	25
	I.III.Q
	Q. Identify the timelines related to referral, evaluation, placement, and programming related to state rules for special education
	M

	26
	I.III.R
	R. Design and implement data collection systems and tools to monitor progress and adjust instruction.
	AIP

	27
	I.III.S
	S. Identify and implement permissible accommodations and modifications on Pennsylvania statewide assessments.*
	AIP

	28
	I.III.T
	T. Interpret assessment data and communicate effectively to parents and other stakeholders.
	M; AIP

	29
	 
	6. Assessment of Literacy
	 

	30
	IV.D.6.a
	a. Utilize assessment tools with appropriate accommodations in the area of literacy to identify effectiveness of the standards based curriculum (core literacy program for students with disabilities).*
	M; AIP

	31
	IV.D.6.b
	b. Establish and maintain progress monitoring practices aligned with the identified needs of each student to adjust instruction and provide rigor in the area of literacy for students with disabilities.*
	M; AIP

	32
	IV.D.6.c
	c. Establish and maintain progress monitoring practices within the content area aligned with the identified needs of each student to adjust instruction and provide rigor in the area of literacy for all students with disabilities.*
	M; AIP

	33
	IV.D.6.d
	d. Conduct ongoing, formative assessment of students, which is informal, and often daily to obtain information on student progress under current instructional practices.
	M; AIP

	34
	IV.D.6.e
	e. Apply assessment skills, extensive practice, and the application of assessment results to design effective individualized interventions that are essential literacy teaching skills.
	M; AIP

	35
	IV.D.6.f
	f. Recognize students having difficulty in reading, writing and speaking, and assist in diagnosing their areas of need.
	M; AIP

	36
	IV.D.6.g
	g. Design and test the effectiveness of interventions to determine appropriateness.
	M; AIP

	37
	IV.D.6.h
	h. Translate diagnostic information about student learning into successful teaching strategies which require formal preparation.
	M; AIP

	38
	IV.D.6.i
	i. Adapt and modify instruction, use technology effectively, and adapt curriculum successfully.
	M; AIP

	39
	 
	E. Instructional planning
	 

	40
	IV.E.2
	2. Develop and implement an Individual Education Program (IEP) that integrates assessment data with the general curriculum.
	AIP; IEP

	41
	IV.E.5
	5. Intervene with strategies and interventions for students who may be at risk for learning or behavioral disabilities.
	AIP; IEP

	42
	IV.E.15
	15. Align instructional programming and outcomes with the standards of the general education curriculum.
	AIP; IEP

	43
	 
	V. Inclusion in the least restrictive environment
	 

	44
	 
	A. Least restrictive environment-school wide delivery
	 

	45
	V.A.8
	8. Demonstrate the direct relationship between assessment-present educational levels and the IEP goals and specially designed instruction, as measured by progress monitoring data.
	AIP; IEP

	46
	V.A.9
	9. Demonstrate present educational levels in a more detailed narrative form, ensuring the inclusion of progress monitoring data in a standards aligned curricula.
	AIP; IEP

	47
	V.A.10
	10. Demonstrate that the impact of accommodations is directly related to assessment information and includes items that the student needs across all settings.
	AIP; IEP

	48
	V.A.11
	11. Demonstrate how accommodations are to be implemented by all teachers who teach the student, not specific to a subject, rather, related to a student’s skills deficits.
	AIP; IEP

	49
	V.A.12
	12. Demonstrate the IEP provides a detailed outline of what the student needs to be successful in the general education curriculum; it is not a lesson plan or curriculum.
	AIP; IEP

	50
	 
	B. Effective instructional strategies for students with disabilities in inclusive settings*
	 

	51
	V.B.7
	7. Analyze performance of all learners and make appropriate modifications.*
	Q

	52
	 
	C. Inclusion in state academic standards
	 

	53
	 
	1. Document how PA’s statewide standards, modified standards and alternative standards and assessment anchors are used in
	 

	54
	V.C.1.a
	a. IEP development;
	AIP

	55
	V.C.1.b
	b. Lesson planning;
	AIP

	56
	V.C.1.c
	c. Instructional development and implementation;
	AIP

	57
	V.C.1.d
	d. Evaluation; and
	AIP

	58
	V.C.1.e
	e. Formative and summative assessment.
	AIP

	59
	V.C.2
	2. Utilize PA Academic Standards as the foundation for the development of IEPs with the grade level standard as the benchmark. The one year IEP is intended to demonstrate an incremental step toward that standard benchmark.
	AIP

	60
	 
	(SECONDARY EDUCATION) III. Assessment
	 

	61
	III.A
	A. Utilize assessment practices which match instructional strategies, are culturally relevant, and authentically measure student performance.
	M

	62
	III.B
	B. Continuously monitor the results of interventions and alter instruction accordingly.
	AIP

	63
	III.C
	C. Use multiple assessments (authentic screening, diagnostic, formative, benchmark and summative) that are developmentally appropriate for adolescent learners including graduation and end of course examinations.
	M, Q

	64
	III.D
	D. Implement technology in student assessment and measures.
	AIP

	65
	III.E
	E. Use assessment data to guide instruction.

	AIP

	66
	III.F
	F. Strategically tutor students whose assessments indicate need for additional instruction.
	AIP

	67
	III.G
	G. Use multiple assessment strategies that effectively measure student mastery of the curriculum in more than one way.
	AIP

	68
	III.H
	H. Design assessments that target academic standards and Assessment Anchor Content Standards in subject areas.
	Q

	69
	III.I
	I. Develop assessments that impact instruction, facilitate learning communities, and support diverse students’ development and learning.
	SDCA, AIP

	70
	III.J
	J. Apply assessments that help reveal readiness in making the transition from school (to work, to higher education, to military service, to full citizenship, etc.).
	AIP, IEP



