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A reform model from Vigdor (2011) incorporating elements of the rational/technical, natural/social, and open systems perspectives.


Course Overview
Description
Welcome to EFOP 3314 Educational Reform! In this course we will approach the process of educational reform from an organizational perspective.  Schools are not only sites of learning and instruction, but workplaces for teachers and school leaders.  Moreover, schools operate within a larger system of context and policy, including the contemporary accountability movement.  We will consider educational reform from three over-arching conceptual perspectives: 1) schools as rational/technical systems, 2) schools as natural/social systems, and 3) schools as open systems.  These broad perspectives on organizations provide a framework for thinking about educational problems and their solutions.
An underlying assumption of the course is that educational research and improvement is most effective when it is based on a conceptual model of schooling and builds off a knowledge base of empirical studies of schooling.  Thus, the course is organized around important conceptual models and empirically-derived characterizations of schools. This will provide a strong foundation not only as you complete your graduate work in the near term, but as future educational leaders and scholars who will encounter many new issues, questions, challenges, and possibilities for educational improvement in the years to come.  The course covers topics from multiple disciplines, including organizational theory, occupations and work, educational administration, policy, teacher education, and sociology.  Students throughout EFOP, the School of Education, and the Social Sciences are encouraged to enroll.
Goals and Learning Objectives
The purpose of EFOP 3314 is to develop concepts and knowledge both to critically analyze schools as organizations and to frame plans for improvement.  Specific learning objectives include:  
-	Developing three conceptual perspectives on organizations: 1) as rational/technical systems, 2) as natural/social systems, and 3) as open systems;
-	To develop and demonstrate the ability to think analytically and critically about educational reform using multiple theoretical perspectives, and in relation to empirical findings;
-	To critique contemporary agendas for educational reform in light of classic studies in education;
-	To produce a carefully crafted term paper that addresses the school reform literature.

Course Readings and Required Texts
This course requires three books in addition to articles and book chapters posted on CourseWeb (https://courseweb.pitt.edu/).

Harris, D. N. (2020). Charter School City: What the End of Traditional Public Schools in New Orleans Means for American Education.
Hoy, W. K., & Miskel, C. G. (2013). Educational Administration: Theory, Research, and Practice, Ninth Edition. Boston, MA: McGraw-Hill.
Lortie, D. C. (1975). School Teacher. Chicago, IL: University of Chicago Press.
These books are available through various sources.  Note that the Hoy and Miskel book is a revision of a previous edition, so you could pick up, say, the 8th edition at a lower price.  You may also be interested in purchasing books from which we will be reading selected chapters for your own reference.  For example, you might be interested in an organizational theory textbook such as the Scott and Davis book we have readings from:
Scott, W. R. & Davis, G. F. (2007). Organizations and Organizing: Rational, Natural, and Open System Perspectives. Upper Saddle River, NJ: Pearson/Prentice Hall.

Course Expectations
Readings and Class Discussion
Because this class meets only once a week, the reading load for each class is relatively heavy. The expectation is that your understanding will develop through your independent reading, class discussion, and writing. In order to benefit from class then, you must complete the readings, and bring copies with you to class.  Our class discussions will serve not only to develop a coherent understanding of the literature, but you will also be practicing a fundamental skill of both practitioners and academics: the capacity for substantive, analytic conversation.
For each session, I have also included optional readings.  We may discuss some of these in each session, but the primary purpose of putting these on the syllabus is that the optional readings will serve useful in your broader independent reading, study for comprehensive exams, and later research. You will not, realistically, have time to read more than the occasional optional reading prior to class.
Writing Assignments and Term Paper
The writing assignments and term paper are an essential element of the learning experience in EFOP 3314, and this course is an excellent opportunity for you to simultaneously hone your analytic thinking and writing skills.
You will have two article response papers, in which you respond to the readings for the assigned course readings for the upcoming week, by discussing the course readings as well as an additional, related source not from the syllabus. The response paper begins with a summary of the findings in the course readings for the upcoming week, and then turns to comparing the findings, inferences, and emphases in the required course materials to the additional source you located.  Note that you are only expected to include one additional source; I am looking for an elaborated treatment of that source.  Be sure to include some discussion/analysis of the methodology the research employs in reaching conclusions.  In treating the course readings you need not dedicate equal space to each reading in the set, but can choose one or two to focus on in particular as needed.  One good way to identify the additional related source, is to find a subsequent study which references the articles/chapters from the assigned class readings.  Resources might include journals such as Educational Evaluation and Policy Analysis, the American Educational Research Journal, or Educational Administration Quarterly.
In working with you to craft excellent course papers I will emphasize several generic elements of the writing process:

1) Start with a close reading of the text(s). 
2) Be explicit in (a) stating your ideas and (b) in how your paper is organized.
3) Analysis, Analysis, Analysis.  All good papers contain an analysis of the text; generalizations, comparisons, causal statements, etc., not mere summaries or descriptions.
4) Writing is an iterative process.  With each revision a paper improves.  Your classmates and instructor are here to help you improve your papers.

You will be able to choose among six due dates for your two papers. Topics available for response papers are listed on the course calendar. The response paper is due on Canvas the Saturday before class by Midnight for those submitting.
The main course requirement is a term paper in which you engage the educational reform literature. This paper may be a literature review, or a quantitative or qualitative empirical study. The goal is to produce a paper suitable for submission to a professional conference, or which with further research/revision, would be suitable for publication. This paper:
· Should be a manuscript length (5,000-10,000 words) paper.
· May be a revision of a prior work, but if so, you will need to discuss that with me and obtain permission to proceed.
· Will be worked on in stages with feedback from me and classmates all along the way.
· Is going to be a good paper you are proud of!

There are a few due dates with intermediary steps of your paper to get you started and keep you on track, including a rough draft.  These assignments are due on Noon the day listed on the syllabus.  It is especially important to get rough drafts of the term paper to me for comments on 12/06.

Use of Canvas Technology
[bookmark: _Hlk173824083]We will utilize Canvas technology to support our progress in several ways.  First, we will utilize Canvas to share information, including the course readings and additional handouts that might be needed (e.g. statistical primers, recent educational data reports, writing tips, etc.). Second, Canvas will be the depository for class assignments.  

Use of University Email
You must use your University provided Pitt Email for this course! 
For help accessing or forwarding your Pitt e-mail call 412-624-4357.  
Here is the University’s policy on e-mail, which we will follow for the success of this course:
“Each student is issued a University e-mail address (username@pitt.edu) upon admittance.  Students are expected to read e-mail sent to this account on a regular basis.  Failure to read and react to University communications in a timely manner does not absolve the student from knowing and complying with the content of the communications.  The University provides an e-mail forwarding service that allows students to read their e-mail via other service providers (e.g., Hotmail, AOL, Yahoo).  Students that choose to forward their e-mail from their pitt.edu address to another address do so at their own risk.  If e-mail is lost as a result of forwarding, it does not absolve the student from responding to official communications sent to their University e-mail address.”
Formatting Written Work
By formatting your papers carefully and using accepted copy-editing standards, you can assure the reader is able to focus on the substance of your work. Thus, you should copy-edit your work to conform to the American Psychological Association (APA), American Sociological Association (ASA) or other common style that uses the author (date) format.  The APA, ASA, Chicago Manual of Style, Strunk & White, or other style guides are useful tools.  Regardless of the specific style guide you work from, all papers should use: 
· Times New Roman, 12 point font 
· One inch margins on all sides 
· Page numbers
· Left alignment with default spacing between words and letters
· Double spaced lines with only one hard return between indented paragraphs

Grading
Graded Assignments:			
Article Response I	15%
Article Response II	15%
Term paper		70%															


Additional Policies
Departmental Grievance Procedures
The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and students in their relationships with each other. When a student in EFOP believes that a faculty member has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student should follow the procedure described in the Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter through conversations with the chair/associate chair of the department; (3) if needed, next talking to the associate dean of the school; and (4) if needed, filing a written statement of charges with the school-level academic integrity officer. 

Academic Integrity
Students in this course will be expected to comply with the University of Pittsburgh’s Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not limited to, the confiscation of the examination of any individual suspected of violating University Policy. Furthermore, no student may bring any unauthorized materials to an exam, including dictionaries and programmable calculators.

Disability Accommodation
If you have a disability that requires special testing accommodations or other classroom modifications, you need to notify both the instructor and Disability Resources and Services no later than the second week of the term. You may be asked to provide documentation of your disability to determine the appropriateness of accommodations. To notify Disability Resources and Services, call (412) 648–7890 (Voice or TTD) to schedule an appointment. The Disability Resources and Services office is located in 140 William Pitt Union on the Oakland campus.

Statement on Classroom Recording
To ensure the free and open discussion of ideas, students may not record classroom lectures, discussion and/or activities without the advance written permission of the instructor, and any such recording properly approved in advance can be used solely for the student’s own private use.

Course Outline
The Rational Approach to School Reform
Week 01: Formal vs. Informal educational goals & Values
Week 02: Schools as rational/technical systems
Week 03: School size, class size, and academic intensification
Week 04: Comprehensive school reform

Teachers’ Work
Week 05: Teaching as a profession I
Week 06: Teaching as a profession II

Teacher Quality and Accountability
Week 07: Staffing schools
Week 08: School accountability
Week 09: Teacher accountability


The Natural/Social Approach to School Reform
Week 10: Schools as natural/social systems
Week 11: Professionalization

Reform in an Open System
Week 12: Schools as open systems
Week 13: Loose coupling and isomorphism
Week 14: Market-based models of reform
Week 15: Term Papers Due
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	CALENDAR: EFOP 3314, Fall 2024

	Session
	Date/Day
	Readings
	Activities & Assignments

	The Rational Approach to School Reform

This course begins by considering the informal as well as formal goals of schooling, which prefaces the multiple lenses of analysis we will use in this course.  We then focus on the most basic organizational lens, the rational approach to school reform.  The rational frame of analysis focuses on the formal goals of schools and suggests two competing explanations for educational problems: (1) the “school disorganization” perspective, that schools are inefficient bureaucracies and that more control over teachers work is needed on the one hand, and on the other hand, (2) the anti-bureaucracy/anti-centralization viewpoint, that school organization is overly prescriptive.  We’ll consider classic and updated nested layers models of schooling, and some specific reforms which embrace the rational approach; school- and class-size reduction, academic intensification, and comprehensive school reforms.  

	1
	08/26/24 Monday
	Formal Vs. Informal Educational Goals & Values

	
	
	Dreeben, R. (1968). Chapter 5, “The Contribution of Schooling to the Learning of Norms” from On what is learned in school.  Reading, MA: Addison-Wesley.
Jackson, P. W. (1968). Chapter 1, “The Daily Grind.” from Life in classrooms. New York: Teachers College Press.
Hoy, W. K., & Miskel, C. G. (2008). Chapter 1, “The School as a Social System.” From Educational Administration: Theory, Research, and Practice, Eighth Edition. Boston, MA: McGraw-Hill.
Wirt, F., Mitchell, D., & Marshall, C. (1988). Culture and education policy: Analyzing values in state policy systems. Educational evaluation and policy analysis, 10, 271–284.
Optional Readings:
*Attewell, P. (2001). The winner-take-all high school: Organizational adaptations to educational stratification. Sociology of Education, 74, 267–295.

*Collins, R. (1979). The credential society. New York, NY: Academic Press.
*Ehrenreich, B. (1989). Fear of falling: The inner life of the middle class. New York, NY: Pantheon Books.

*Kelly, S., & Price, H. (2011). The correlates of tracking policy: Opportunity hoarding, status competition, or a technical-functional explanation? American Educational Research Journal, 48, 560–585.
	1. Complete professional profile 
2. Read syllabus
3. Complete readings and prepare for class discussion [EVERY WEEK!] 


	2
	9/09/24 Monday
	Schools as Rational/Technical Systems

	
	**no classes on 9/2, Labor Day**
	Scott, W. R. & Davis, G. F. (2007). Chapter 2 "Organizations as Rational Systems” From Organizations and Organizing: Rational, Natural, and Open System Perspectives. Upper Saddle River, NJ: Pearson/Prentice Hall.
Hoy, W. K., & Miskel, C. G. (2008). “Mintzberg on Structure.” (pp. 114-122). From Educational Administration: Theory, Research, and Practice, Eighth Edition. Boston, MA: McGraw-Hill.
Gamoran, A., Secada, W. G., & Marrett, C. B. (2000). The organizational context of teaching and learning. In M. T. Hallinan (Ed.), The Handbook of the sociology of education (pp. 37–63). New York: Kluwer Academic/Plenum Publishers.
Kraft, M. A., & Novicoff, S. (2024). Time in School: A conceptual framework, synthesis of the causal research, and empirical exploration. American Educational Research Journal. https://doi.org/10.3102/00028312241251857
Optional Readings:
* Cusick, P. (1983). The Egalitarian ideal and the American high school.  New York: Longman.
*Bidwell, C. E. (1965). The school as a formal organization. In J. G. March (Ed.), Handbook of research on organizations (pp. 972–1019). New York: Rand McNally.
* Metz, M. H. (1978). Classrooms and corridors. Berkeley, CA: University of California Press.
* Tyack, D. B. (1974). The one best system: A history of American urban education.  Cambridge, MA: Harvard University Press.
	

	3

	9/16/24
Monday
	School Size, Class Size, and Academic Intensification

	
	
	Darling-Hammond, L., Ross, P., & Milliken, M. (2007). High school size, organization, and content: What matters for student success? Brookings Papers on Education Policy, 2006-07, 163–203.
Ehrenberg, R. G., Brewer, D., Gamoran, A., and Willms, D. J. (2001). Class size and student achievement, Psychological Science in the Public Interest, 2, 1–30.
Domina, T., McEachin, A., Penner, A., Penner, E. (2015). Aiming high and falling short: California’s algebra-for-all effort. Educational Evaluation and Policy Analysis, 37, 275–295.

Optional Readings:

* Ahn, J., & Brewer, D. J. (2009). What do we know about reducing class and school size? In G. Sykes, B. Schneider, & D. L. Plank (Eds.), Handbook of education policy research (pp. 426–437).
*Dougherty, S. M., Goodman, J. S., Hill, D. V., Litke, E. G., & Page, L. P. (2015). Middle school math acceleration and equitable access to eighth-grade algebra: Evidence from the Wake County Public School System. Educational Evaluation and Policy Analysis, 37, 80S–101S.
*Nomi, T., & Raudenush, S. W. (2016). Making a success of “algebra for all”: The impact of extended instructional time and classroom peer skill in Chicago. Educational Evaluation and Policy Analysis, 38, 431–451. 
* Riegle-Crumb, C., & Grodsky, E. (2010). Racial-ethnic differences at the intersection of math course-taking and achievement. Sociology of Education, 83, 248–270.
	Response Paper Option

	4
	9/23/24 Monday
	Comprehensive School Reforms

	
	
	Rowan, B. P., Correnti, R. J., Miller, R. J., & Camburn, E. M. (2009). School improvement by design: Lessons from a study of comprehensive school reform programs. In G. Sykes, B. Schneider, & D. L. Plank (Eds.), Handbook of education policy research (pp. 637–651).
Borman, G. D., et al. (2007). Final reading outcomes for the national randomized field trial of Success for All. American Educational Research Journal, 44, 701–731.
	Response Paper Option

	
	
	Optional Readings:

*Newmann, F.M., Smith, B., Allensworth, E., & Bryk, A.S.  (2001). Instructional program coherence: What it is & why it should guide school improvement policy.  Educational Evaluation and Policy Analysis, 23, 297–321.
*Allington, R.L. & Johnston, P. (1989). Coordination, collaboration, & consistency: The redesign of compensatory and special education interventions. In R. E. Slavin, N. L. Karweit, & N. A. Madden (Eds.), Effective programs for students at risk (pp. 320–354). Needham Heights, MA: Allyn & Bacon.
	

	Teachers’ Work

Teachers are the “engines” of schools and school reform; In order to explain the central tendency and variation in student outcomes, we must understand teachers and their work. Organizationally, the limits and possibilities of school reform are affected by characteristics of teaching as a profession.  

	5
	9/30/24 Monday
	Teaching as a Profession I

	
	
	Lortie, D. C. (1975). Chapters 1-5 from School teacher. Chicago, IL: University of Chicago Press.
	

	6
	10/07/24
Monday
	Teaching as a Profession II

	
	
	Lortie, D. C. (1975). Chapters 6-9 from School teacher. Chicago, IL: University of Chicago Press.
Optional Readings:
* Jackson, P. W. (1968) [1990]. Life in classrooms. New York: Teachers College Press.
* Bossert S. T. (1979). Tasks and social relationships in classrooms. London: Cambridge University Press.
* Page, R. N. (1991). Lower-track classrooms: A curricular and cultural perspective. New York: Teachers College Press.

*Little, J.W.  (1990). The persistence of privacy:  Autonomy and initiative in teachers' professional relations.  Teachers College Record, 91, 509–536. 
	Response Paper Option

Term Paper Abstracts Due

	Teacher Quality and Accountability

Educational underperformance and inequality are often attributed in the public discourse to a fundamental problem of teacher quality.  Is there a problem of teacher quality in America? Why do some schools have such great difficulty recruiting and retaining a high quality faculty?  How might increased accountability for teachers’ work affect schooling in the years to come?

	7
	10/21/24
Monday
	Staffing Schools

	 **No class on 10/14 due to fall break**
	Ingersoll, R. M. (2001). Teacher turnover and teacher shortages: An organizational analysis. American Educational Research Journal, 38, 499–534.
Lankford, H., Loeb, S., & Wyckoff, J. (2002). Teacher sorting and the plight of urban schools: A descriptive analysis, Educational Evaluation and Policy Analysis, 24, 37–62. 
Henry, G. T., Bastian, K. C., & Smith, A. A. (2012). Scholarships to recruit the “best and brightest” into teaching: Who is recruited, where do they teach, how effective are they, and how long do they stay? Educational Researcher, 41, 83–92.

Kelly, S. (2004). Are teachers tracked? On what basis and with what consequences. Social Psychology of Education, 7, 55–72.
Optional Readings:
* Ingersoll, R. M. (1999). The problem of underqualified teachers in American secondary schools. Educational Researcher, 28, 26–37.

*Desimone, L. M., Smith, T. M., & Frisvold, D. (2007). Has NCLB improved teacher and teaching quality for disadvantaged students?  In A. Gamoran (Ed.), Standards-based reform and the poverty gap (pp. 89–119). Washington, DC: Brookings Institution Press.

*Kelly, S. & Northrop, L. (2015). Early career outcomes for the “best and the brightest:” Selectivity, satisfaction, and attrition in the Beginning Teacher Longitudinal Survey. American Educational Research Journal, 52, 624–656.

	Response Paper Option

	8
	10/28/24 Monday
	School Accountability

	 
	
	Hamilton, L., et al. (2007). Chapter One, “Introduction” from Standards-based accountability under No Child Left Behind: Experiences of teachers and administrators in three states.  Santa Monica, CA: RAND.

Malen B., & Rice, J. K. (2009). School reconstitution and school improvement: Theory and evidence. In G. Sykes, B. Schneider, & D. L. Plank (Eds.), Handbook of education policy research (pp. 464–477).

Gamoran, A. (2013). Educational inequality in the wake of No Child Left Behind. A presentation to the Association for Public Policy and Management.

Optional Readings:
*Downey, D. B., von Hippel, P. T., & Hughes, M. (2008). Are “failing” schools really failing? Removing the influence of nonschool factors from measures of school quality. Sociology of Education, 81, 242–270.

* Heubert, J. P., & R. M. Hauser, R. M. (Eds.), (1999). High stakes: Testing for tracking, promotion, and graduation. Washington, DC: National Academies Press.

*Hout, M., & Elliott, S. W. (Eds.) (2011). Incentives and test-based accountability in education. Washington, DC: The National Academies Press.

 *Fuller, B., Wright, J., Gesicki, K., & Kang, E. (2007). Gauging growth: How to judge No Child Left Behind. Educational Researcher, 36, 268–278.

	Term Paper Literature Review References page due

	9
	11/4/24
Monday
	Teacher Accountability

	
	
	Harris, D. N., Ingle, W. K., & Rutledge, S. A. (2014). How teacher evaluation methods matter for accountability: A comparative analysis of teacher effectiveness ratings by principals and teacher value-added measures. American Educational Research Journal, 51, 73–112.
Kelly, S., Bringe, R, Aucejo, E., & Fruehwirth, J. (2020). Using global observation protocols to inform research on teaching effectiveness and school improvement: Strengths and emerging limitations. Education Policy Analysis Archives, 28(62).

Goldring, E., Grissom, J. A., Rubin, M., Neumerski, C. M., Cannata, M., Drake, T., & Schuermann, P. (2015).  Make room value-added: Principals’ human capital decisions and the emergence of teacher observation data. Educational Researcher, 44, 96–104.

Optional Readings
*Harris, D. N. (2010). Value-added measures in education: What every educator needs to know. Cambridge, MA: Harvard Education Press.

*Jennings, J. (2005). Below the bubble: “Educational triage” and the Texas accountability system. American Educational Research Journal, 42, 231–268.

*Lauen, D. L., & Gaddis, S. M. (2016). Accountability pressure, academic standards, and educational triage. Educational Evaluation and Policy Analysis, 38, 127–147.

	Response Paper Option

	The Natural/Social Approach to School Reform
This session begins with the hypothesis that organizational functioning is determined not only by how rationally organized production is, but by whether the organization can activate the intelligence, initiative, and commitment of its members in service of its goals.  If an organization sometimes lacks control it might just as often have too much control and not enough autonomy.  Might teachers’ work be improved by professionalizing teaching?  Is teachers’ work too isolated?  How can we increase the morale, commitment, and energy of teachers, and ease induction into the difficult and stressful work of teaching?  


	10
	11/11/24 Monday
	Schools as Natural/Social Systems

	 
	 
	Scott and Davis:  Chapter 3 "Organizations as Natural Systems"
Bolman, L. G., & Deal, T. E. (2008). Chapter 6, “People and Organizations” from Reframing Organizations: Artistry, Choice, and Leadership. 4th Edition. San Francisco: Jossey-Bass.
Rosenholtz, S. J. (1989).  Teacher commitment.  In S. J. Rosenholtz, Teachers’ workplace: The social organization of schools (pp 139–166).  New York: Longman. 

Optional Readings:
*Likert, R. (1980). Patterns in management. In J. Hall (Ed.), Models for management: The structure of competence (pp. 395–412). The Woodlands, TX: Woodstead Press. [Original pub date: 1955] 

*Leithwood, K. (2002). The move to transformational leadership. Educational Leadership, 49, 8–12. 

*Lambert, L. (2002). A framework for shared leadership. Educational Leadership, 37–40.

*Pounder, D. G., Ogawa, R. T., & Adams, E. A. (1995). Leadership as an organization-wide phenomena: Its impact on school performance.  Educational Administration Quarterly, 31, 564–588.

* Newmann, F. W. & Associates. (1996). Authentic achievement: Restructuring schools for intellectual quality. San Francisco, CA: Jossey-Bass.
	Term Paper: 2-Page Introduction and Outline Due



	11
	11/18/24 Monday
	Professionalization

	 
	 
	Shulman, L.S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard Educational Review, 57, 1–22.

Kruse, S.D., Louis, K.S., & Bryk, A.S. (1995). An emerging framework for analyzing school-based professional community. In K.S. Louis, S.D. Kruse, & Associates (Eds.), Professionalism & community: Perspectives on reforming urban schools (pp. 23–44). Thousand Oaks, CA: Corwin Press.

Pogodzinski, B. (2012). Socialization of novice teachers. Journal of School Leadership, 22, 982–1023.

Kraft, M. A., & Lyon, M. A. (2024). The rise and fall of the teaching profession: Prestige, interest, preparation, and satisfaction over the last half century (No. w32386). National Bureau of Economic Research.


Optional Readings:

*Darling-Hammond, L., Wei, R. C., & Johnson, C. M. (2009). Teacher preparation and teacher learning. In G. Sykes, B. Schneider, & D. L. Plank (Eds.), Handbook of education policy research (pp. 613–636).  New York: Routledge.

* Darling-Hammond., & McLaughlin, M. W. (1996). Policies that support professional development in an era of reform. In M. W. McLaughlin, & I. Oberman (Eds.), Teacher learning: New policies, new practices (pp. 202–218). New York: Teachers College Press.
*Hopfenberg, W.S., Levin, H.M., and associates. (1993). The Accelerated Schools resource guide. San Francisco, CA: Jossey-Bass Publishers.  
*Rosenholtz, S. J. (1989). Teachers’ workplace: The social organization of schools. New York: Longman.
*Meier, D., & Schwartz, P. (1995). Central Park East Secondary School: The hard part is making it happen. In M. J. Apple & J. A. Beane (Eds.) Democratic Schools (pp. 26–40). Alexandria, VA: Association for Supervision and Curriculum Development.
* Firestone, W. A. & Bader, B. D. (1991). Professionalism or bureaucracy?  Redesigning teaching. Educational Evaluation & Policy Analysis, 13, 67–86.
	Response Paper Option

	Reform in an Open System
We shouldn’t think of schools as isolated organizations, whose functioning is only influenced by internal decision-making.  We might think of school reform as occurring within the context of districts, states, the federal policy context, and even more general social contexts (i.e. schools as affected by immigration, changes in the economy, or scientific discoveries such as the internet revolution).  Moreover, in thinking about educational problems and their solutions, does the lens of analysis call for incremental solutions, or a more radical transformation of schools?  Both the rational and natural/social systems perspectives lean toward the incremental approach.  This set of topics from the open systems perspective often adopts a more transformative perspective; might the root of educational problems be traced to core organizational dimensions of schooling, forms of organization and practice that are nearly ubiquitous across all schools?  If so, why does schooling in America look the way it does, and why is it so resistant to change?

	12
	12/2/24
Monday
	Schools as Open Systems 
	

	
	**no class on 11/25 due to Thanksgiving**
	Bolman, L. G., & Deal, T. E. (2008). Organizations as political arenas and political agent. In L. G. Bolman & T. E. Deal, Reframing organizations: Artistry, choice, and leadership. 4th Edition (pp. 229–250). San Francisco: Jossey-Bass.
Labaree, D. F. (1986). Curriculum, credentials, and the middle class: A case study of a nineteenth-century high school. Sociology of Education, 59, 42–57.
McDonnell, L. M., & Weatherford, M. S. (2013). Organized interests and the common core. Educational Researcher, 42, 488–497.
Optional Readings:
*George, J. C., Ingle, W.K., & Pogodzinski, B. (2018). Exploring the politics of collective bargaining and unions in education. Educational Policy, 32, 143-151.

*Cohen, D. K. & Spillane, J. P.  (1992). Policy & practice: The relations between governance & instruction. Review of Research in Education, 18, 3–49.
*Smith, M. S. & O'Day, J.  (1991). Systemic school reform.  In S.H. Fuhrman & B. Malen, (Eds.), The politics of curriculum and testing: The 1990 Yearbook of the Politics of Education Association (pp. 233–267). New York: Falmer Press.
	 

	13
	12/9/24 Monday
	Loose Coupling and Isomorphism

	 
 
	Hoy, W. K., & Miskel, C. G. (2008). “[the] Loose Coupling Perspective.” (pp. 122-124). From Educational Administration: Theory, Research, and Practice, Eighth Edition. Boston, MA: McGraw-Hill.
Metz, M. H. (1989). Real school: A universal drama amid disparate experience. In D. Mitchell & M. Goertz (eds.), Politics of Education Association Yearbook (pp. 75–91). London, UK: Falmer Press.
Tyack, D. & Tobin, W.  (1994). The "grammar" of schooling:  Why has it been so hard to change?  American Educational Research Journal, 31, 453–479.
Kelly, S., Mozenter, Z., Aucejo, E., & Fruehwirth, J. C. (2020). School-to-school differences in instructional practice: New descriptive evidence on opportunity to learn. Teachers College Record, 122(11), 1-38.
Optional Readings:
* Orton, J. D., & Weick, K. E. (1990). Loosely coupled systems: A reconceptualization. Academy of Management Review, 15, 203–23.
*Weick, K. E. (1976). Educational organizations as loosely coupled systems. Administrative Science Quarterly, 21, 1–19.
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* Berends, M. & Zottola, G.( 2009). Social perspectives on school choice. In M. Berends, M. G. Springer, D. Ballou, & H. J. Walberg (Eds.). Handbook of research on school choice (pp. 35–54). New York: Routledge.
*Berends, M., & Waddington, R. J.  (In Press).  School choice in Indianapolis:  Effects of charter, magnet, private, and traditional public schools.  Education Finance and Policy.
*Carnoy, M., Jacobsen, R., Mishel, L., & Rothstein, R. (2005). The charter school dust-up. Washington, DC: Economic Policy Institute and Teachers College Press.

*Jabbar, H. (2015). “Every kid is money”: Market-like competition and school leader strategies in New Orleans. Educational Evaluation and Policy Analysis, 37, 638–659.

* McEachin, A. J., Welsh, R. O., & Brewer, D. J. (2016). The variation in student achievement and behavior within a portfolio management model: Early results from New Orleans. Educational Evaluation and Policy Analysis, 38, 669–691.

*Powers, J. M. (2009). Charter schools: From reform imagery to reform reality. New York: Palgrave Macmillan.
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