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ACKNOWLEDGEMENT
We recognize that the University of Pittsburgh occupies the ancestral land of the Adena culture, Hopewell culture, and Monongahela peoples, who were later joined by other tribes (including the Delaware, Lennai Lenape, Osage, Shawnee, and Haudenosaunee), driven here from their homelands by French, British, and American colonizers. We honor the traditional Native inhabitants of this place and uplift their historic, unique, and enduring relationship with their ancestral territory, this land that they named and honored. We pay our respects to their wise Elders and their inspiring governmental structures that have shaped our country’s pasts, presents, and futures.  

Universities are cultural institutions and spaces for learning how to build a more socially just future, so we note that we need to do more than acknowledge displacement and erasure.  As educators and ethnographers, we humbly work toward better appreciation of Indigenous ways of knowing, engaging in research, telling stories, and transforming our shared future. While we cannot change the past, we commit to continued gratitude for Indigenous worldviews, along with ongoing respect, care, and stewardship of the lands, rivers,and skies. As educators and ethnographers, we pledge to work in right relationship with Indigenous peoples who continue to deepen cultural and artistic practices, ecological knowledge, languages, and wisdom traditions. We recognize that we have shared stakes in uplifting one another and holistically educating future generations. We are honored to be part of teams who represent information authentically and respectfully. May we acknowledge our responsibility to create socially just science that contributes to both shared and sovereign educational goals.  Let us be Good Ancestors!
Inspired by: 
https://www.sustainable.pitt.edu/land-acknowledgement/, 
https://www.thefrickpittsburgh.org/landacknowledgement

Look for the updated Land Acknowledgement Canvas Page that was started by my Education and Culture and Anthropology of Education courses and the IISE Indigenous Education Working Group. https://www.iise.pitt.edu/programs/working-groups

CONTACTS
Office hours: Wednesdays and Thursdays earlier in the day after 2:30 PM, as I have regular mid-day IISE meetings.  Additional office hours on other days are available by prior appointment and can be in Posvar or online (Zoom).  I will try to be in our room by around 4:40 pm, depending on the prior occupants. 
Note that if you wish to communicate regarding the course you need to do so via the priority Canvas email function, as I am not on email leading up to class.  If you are absent, you must also turn in your assignments at the regular due time via Canvas email (or online Assignments if everyone is online). Work email: mporter@pitt.edu I check this occasionally in the afternoons during the week; it is not for immediate responses or evening or weekends.
Feel free to share your challenges and questions with us. Remember, given the hands-on nature of Field Methods, it is typically better to simply bring your questions to class – others will have the same ones too! I am not available the half hour before class begins for longer substantive individual consultations. 

COURSE OBJECTIVES 
This graduate-level course is designed to provide a first-hand understanding of key modes of methodological inquiry central to most qualitative research. The organizing umbrella mode of research is the semester-long ethnography. Under this parent concept I will introduce core methods and techniques used to secure a fieldsite, establish rapport and trust, take worthwhile fieldnotes, understand a sense of place, explore and map a cultural scene, use documents, understand material culture, successfully engage with and interview respondents, begin data analysis, and write up.  You will each have fun selecting a semester-long external, school or community-based ethnographic fieldsite. Either way, a streamlined, final research portfolio and presentation using cultural themes as a guiding framework will be the deliverable.
You will get there, step by step! Each methodological component is tied to numerous opportunities to gain proficiency, applied seminar activities, and constructive collegial critique and discussion. All of these are aimed at fostering competence and confidence in the beginning fieldworker. You will enjoy taking one bold step after another for a coherent portfolio that you will be proud to show off, including to those in your fieldsite
These foundational field methods will serve as a strong springboard to further intermediate coursework in specific research methodologies and third-level coursework in data analysis and dissertation/thesis composition and rhetoric.  EFOP 3012 offers students the chance to use the computer program NVivo to analyze and present ethnographic and other data. This also provides a solid foundation for future (paid) evaluation and research positions!
PRE-REQUISITES AND SEQUENCING 
There are no absolute prerequisites for this course; the class is open to beginning and intermediate qualitative researchers. Graduate students in education, other professional fields, the social sciences including information sciences, GSPIA, history, social work, ethnomusicology, and the humanities are encouraged to enroll. Indeed, the diversity of participants in past seminars has proven to be the impetus for a dynamic exchange on the meaning and significance of qualitative research in many different professional fields. 
However, as this is a class where we will put principles into action, prior exposure to a basic research design overview course such as the PhD doctoral course Introduction to Qualitative Research or a master’s level equivalent such as Introduction to Research Methodology can be helpful. Additionally, participants who have had an introduction to the ways in which qualitative research may be fundamentally different from other forms of research, often find such a background useful for framing their own foray into fieldwork. I encourage students to later take interviewing, survey design, or evaluation to complement Field Methods in order to build a solid foundation in qualitative approaches to evidence, analysis, and presentation. 
Alternately, I have also found that students who learn well through hands-on demonstrations may discover that taking this course early in their sequence of research preparation courses better helps them to appreciate the theoretical and conceptual issues involved in qualitative fieldwork. These students may wish to take this course before other introductory level theoretical courses on research ethics and design. 
Some seminar participants will have a more extensive background before they take this formal course. Students who have had a significant academic preparation grounded in anthropological or feminist research methods, or who have completed a prior research internship or a guided inquiry project will gain even more here. Advanced PhD students can use the course to focus their work for a pilot study or to meet a Milestone (such as #2, #3, or #4). MA students could use this as the workshop to complete an applied thesis!  So, if students advise me that they are not being adequately challenged, I will be happy to provide supplemental readings and resources for those with advanced backgrounds and clear aspirations for their qualitative career!  These are usually marked as “optional” on Canvas, and I have a computer full of resources too.
CERTIFICATE CREDIT 
Students who are earning a graduate certificate in an interdisciplinary program such as Caribbean & Latin American Studies, Gender, Sexuality & Women’s Studies, Global Studies, Cultural Studies, Childhood Literature, etc. should please notify me before they pick a fieldsite or pick a focus for the alternate portfolio version. Students in interdisciplinary programs and certificates often find their focus through the hands-on experience that this course provides.By carefully selecting and focusing their field project, they easily meet the 20% related content requirement. They thus can earn credit toward their certificate for this course. Students should verify their intent to do their portfolio for a certificate with the director/advisor of that program. Our successful track record in Field Methods with many such certificate seekers will serve students well in making their case. 
CORE TEXTS 
The course’s required research methods texts have been chosen for their integration of a wide variety of fieldworkers’ experiences, their engaging style, and their authors’ candor and experience. Student course evaluations have helped to shape this list. These are classics, so they are available in several editions; the syllabus has been built with the following editions in mind.  You can use any equivalent version, just check this against the syllabus exercises and boxes.  Please see the separate page within Canvas under the Course Resources Module. I have taken out two books so that you can be assured that we will be thoroughly using these core books both this term and in fall.
Galman, S. C. (2019). Shane the Lone Ethnographer: A beginner's guide to ethnography (2nd ed.). Rowman & Littlefield.  ISBN: 9781442261 (print) The Second Edition has nearly the same chapter divisions, with the intriguing disappearance of Ch. 5 ½. 
There is a chart on Canvas that compares the boxes in the first and second editions.
Note: I found this graphic guide at the American Anthropology Association meetings. I was captivated and I hope that you will be too. I worked with the author on a national award in anthropology last summer and post-tenure she has taken on an editorship of a major journal in our field: if you'd like to connect with her, we could do that too. 
Chiseri-Strater, & Sunstein, B. S., & Chiseri-Strater, B. (2011). FieldWorking: Reading and writing research (4th ed.). Bedford/St. Martin's.  ISBN: 9780312622756 (print)
Note: This is an exemplary design book about how to build up an ethnography step by step.  They show students how to complete the elements of an introductory portfolio. The syllabus identifies boxes that help students to put our topics into praxis; taken together they have consistently led to a terrific project that embodies a core cultural theme.  
Additional texts have been selected because they strategically provide a continuum of resources with the other foundational and epistemological courses. For more advanced and in-depth coverage as well as for guidance in completing complex graduate-level projects, I highly recommend the following, which we will be referencing and using as optional resources in class.  You can provide a short critical appraisal of their value for your growth as extra credit. 
Glesne, C. (2016). Becoming qualitative researchers: An introduction (5th ed.). Pearson. ISBN: 9780133859393
Note: This book has been used in Introduction to Qualitative Research. Those who have had this foundation course may benefit from the new perspective, and other beginners may appreciate the larger framework for qualitative ways of knowing and vibrant debates in the field. This book will help you to identify and adopt the habits of mind that characterize successful qualitative researchers. 
I recommend, but you will not need until later in the term:
Rubin, H., & Rubin, I. (2012). Qualitative interviewing: The art of hearing data (3rd ed.). SAGE. ISBN: 978 1412978378
Note: This book has been used in the intermediate School of Education course on interviewing and will be used in ADMPS 3012, the Nvivo course. Therefore, it is a good resource to have on your bookcase.  You may have it from another qual course. 
Schensul, J.J. & LeCompte, M.D. (2010). The ethnographer’s toolkit. (2nd ed.) AltaMira Press MD: Lanham.   We will be using the first book:
LeCompte, M. D., & Schensul, J. J. (2010). Designing and conducting ethnographic research: An introduction (2nd ed.). AltaMira Press. ISBN: 978075911869 (print)
2: Initiating ethnographic research: A mixed methods approach ISBN: 978-0-7591-2201-7 or electronic 978-0-7591-2202-4 
3: Essential ethnographic methods: A mixed methods approach  ISBN: 978-0-7591-2203-1 or electronic 978-0-7591-3-2204-8 
Note: This series is a wonderful core set of resources to take you through the entire process of designing, conducting, and publishing ethnographic research, particularly that which has an advocacy or improvement focus. Liberally sprinkled with many, many real examples, it will be used in the next level of coursework, including the NVivo course. Therefore, it is a good resource to have on your bookcase.  PhD students are encouraged to acquire it.  
ADDITIONAL RESOURCES THAT ARE GREAT FOR THE LONGER TERM
Building a library of writing and composition guides is also important. Most educational research is written in APA or MLA format. For this class, students are responsible for following APA (6th or 7th are acceptable) conventions for punctuation, quotes, citations, and references, unless their home field or advisor has different preferences. I suggest that all students purchase a recent edition of the Publication Manual of the American Psychological Association and keep it by their side. I recommend the spiral-bound edition. See also the APA manual web site, www.apastyle.org. The most important conventions are summarized in the Appendices. There are also an increasing number of official on-line resources to help you master scholarly citation. 
In addition to the APA Publication Manual, I encourage students to acquire and enjoy: 
Lamott, A. (1994). Bird by bird: Some instructions on writing and life. New York: Anchor Books. ISBN: 0-385-48001-6 
Truss, L. (2003). Eats, shoots & leaves: The zero tolerance approach to punctuation. New York: Gotham Books. ISBN: 1-592-400087-6  and
Parody. A. (2004). Eats, shites & leaves: Crap English and how to use it. New York: Metro Books. ISBN: 0-7607-7254-1 
CORE COMPETENCIES: 
Field Methods is foundational course that develops the basic skills for graduate study. You are responsible for gaining the core technological skills in PowerPoint, Prezi, library searching, word processing and bibliographic programs needed to complete the course. Most forms of technology have new – and free- iterations and capacities, so ongoing professional development is essential to being an engaged adult learner. Students should make full use of the -free- training sessions on searching the vast library system holdings in the University Library system. 
After they have made a good effort on their own, they should feel free to consult with Marnie Hampton, the education specialist at Hillman Library. She is available at hamptonm@pitt.edu and (412) 648-7770. Learning to navigate the physical and virtual realms of our great libraries is a skill that should be continually refreshed. And, check out the newest renovations! [Assignment Part #1. Read the assigned Gillis article and write a sentence each about three modes of participation that you typically engage in well here in graduate school.]
Creating cohesive and selective annotated bibliographies using EndNote, Mendeley RefWorks, or another program is also a core skill. Consult the home websites, www.mendeley.com , and stay tuned for public Hillman Library training sessions. You may also reach out to Marnie Hampton for assistance as they concurrently explore the new Mendeley capacities. There are regularly offered free courses on these programs, including in Chinese. Students will be required to turn in evidence, such as a screenshot, that prove their use of this software unless this is their first semester, then they will have until the final portfolio.
ADDITIONAL RESOURCES 
As members of the course, students (no matter their home program or school) have access to a variety of computer labs and software resources to complete their work. Students should make sure that they have an active password for use in the Student Center (on the fifth floor) printers. These are free for everyone!
Canvas provides us with a class e-mail and contact list. All students should periodically check to ensure that the university has their correct information for their student profile, as this is what is automatically entered into the Canvas’ Mail tool.  Make sure that your Canvas settings enable you to have Notifications (such as key class Announcements). Students should also be sure that if they do not check their Pitt e-mail regularly that they have set it up to forward to their actual e-mail! The university only uses the official e-mail address that it has generated for correspondence and for class announcements. 
Individualized attention makes a big difference in learning qualitative research. I encourage you to sit down with me outside of class to review your assignments, progress, and insights. It is up to you to take the initiative and to make the most of this opportunity for me to help you. Come to 5101 and look at completed class ethnographies or my advisees’ ethnographic dissertations, now free online.  
The Canvas site that accompanies this class will be developed over the course of this semester. Additional details about assignments, links to useful resources, additional readings, and other supplemental resources will be posted there. Feel free to let me know if you have found something that you think would interest the whole class so that I could add this resource. 
UNIVERSITY POLICIES AND RESOURCES 
Several university policies and academic best practices are pertinent to this course. First of all, as a professor I am committed to modeling professional expertise and mentorship in guiding novice fieldworkers toward competence. Indeed, the opportunity to mentor apprentice fieldworkers is one of the things that motives me to offer this course regularly. 
Central to the School’s Mission/Vision https://www.youtube.com/watch?v=ZOw3UkQFRrI  is providing a welcoming atmosphere for exchange that builds on an anti-racist, non-sexist, non-classist, and non-heterosexist pedagogy. I aim to foster an environment that is as safe and inclusive as possible, and that encourages students to reach out to one another for support and constructive criticism. Providing constructive feedback to colleagues is part of the teamwork and trust necessary for qualitative research teams. We will all practice this through required and spontaneous activities. This also includes learning to ask for feedback from your advisor through composing effective and polite cover letters identifying your strengths, needs, intentions, and goals when you turn in a “box” exercise. It is my intention to engage fully and live up to the best of these intentions. and 
In summary, as an introduction to the kinds of reciprocity and collegiality that can mark the best of qualitative research teams, in this class we will aim to support one another, challenge one another, and to question one another. Some of the resources directly address the transformative role that ethnographies can play, when conducted in reciprocity with a community, to intervene, improve, appreciate, document, and to affirm. [Assignment Part 2 expand on Gillis and write out a sentence each about three modes of participation where you personally feel that you need to improve or expand your repertoire.]Qualitative research, done well, can be both a professional and personally challenging mode of inquiry and engagement with the world, and that is why it is meaningful- both for us and for those with whom we work. 
INFORMED CONSENT AND FIELDWORK FOR THE PURPOSE OF TRAINING
The central premise of the course is that fieldwork must be lived to be understood. Students will have the opportunity to engage in a semester-long fieldwork project of their own choosing (within defined limits). Participants may work either as a small team or individually. Many have found creative callings, dissertation topics, and new areas of interest through the course.  
Students use the weekly exercises to fulfill the requirements of this class and there is no expectation or permission to present them outside of class. If you are using this course to make progress on your own “research” with “human subjects” intended for publication or external presentation, including conducting a pilot study, you must provide IRB clearances before you may begin. This includes “exempt” declarations.
Students who did not complete the basic Pitt-approved CITI research ethics training modules in a prior course will need to do so during this course. The portal can be accessed at: http://irb.pitt.edu/sites/default/files/corpus/files/citi/Welcome_to_CITI.pdf.                We will discuss the purpose and format for this in class as we get closer.  


WEEKLY EXERCISES
By directly applying the course foci to their own projects, students will be able to gain a first-hand understanding of the challenges, rigors, and excitement of doing fieldwork. As part of a professional community of practice, students will also regularly share their emerging insights, critique their colleagues’ work, and formally present their findings in multimedia format. Since raw data without synthesis and reflection is meaningless, the cumulative project will be to compose a research portfolio that is organized around 1-2 core cultural themes in your site or folk group. Don’t worry, everyone gets to this point through our exercises. Nearly everyone passes the class.
Ethical considerations as well as discussions of the influence of one’s own culture and positioning are integrated explicitly throughout the course. The course features writings by established fieldworkers in a variety of fields, including education, folklore, political sciences, natural sciences, history, social work, sociology, and anthropology. From the first week, we will view and critique films by accomplished researchers/artists and look at a wide variety of modes of data presentation. Through these materials as well as potential guest presenters and panelists, students will be able to gain insight into the personal and political process of research, public advocacy, and media work.  Gather film starts the term.
Students will have the chance to try their hand at a variety of analysis and synthesis exercises, and all will be challenged to try out new modes of public presentations. I also encourage students to try their hand at Pecha Kucha final presentations. 
Several key conferences that directly relate to ethnographic research occur during the term. I regularly attend and present at these, most of the time with our own graduate students/class members. I encourage all class members to attend as many of these as possible as they offer valuable opportunities to see emergent and masterful research in action. Meet the authors of our texts! Students and I annually attend the American Folklore Association meeting in November, which keeps us on the cutting edge.
Most of the class will be full-group discussions, demonstrations, small-group exercises, and presentations of individual work in progress. In order to gain the most from our time together, students will benefit from multiple readings of the material before and after class discussion. The number of new readings goes down at the semester progresses! The Course Plan is designed to be recursive, that is, it provides the prompts to re-read chapters and to re-try boxes/exercises.  Students should start with the core required readings and supplement them as their interests, their skill level, and their particular fieldsite require. Students should take notes as they read and organize their thoughts about the readings before class. [Assignment Part #3 Referring to examples in Gillis, write out three specific goals that you have for your participation this semester in this hands-on, collaborative class. Make sure that you identify the kinds of evidence that I and you can reference to assess whether you are making progress.]  Participants should come to class with good questions that they have not been able to answer themselves from their own preparation work. Use our time together to grow and to add to what accomplish on your own. 
I will lecture minimally, only for additional background material or to clarify important concepts. I will also share my own ethnographic fieldwork! We will workshop together and with special guests (I am so excited to introduce my Maasai friends from Kenya)!
Students should expect to have their draft weekly exercises done before class and ready in a format through which they can be shared. Staying on track is the key to this course. Students should also check beforehand for all technological and media tools that they wish to use for presentations, call the friendly folks in the School of Education technology office (412 624-1414) for any supplies or questions. 
Most assignments will be publicly shared and collegially critiqued in class. Therefore, hard copy submissions are necessary. All work should be typed and double-spaced unless otherwise noted (ex. maps or fieldnote logs). Sometimes 3D as well as 2D forms are appropriate. (Be sure to take notes from class conversations on a separate paper so that you can keep them if you need to turn in the assignment to me.) Students are responsible for making sure that I receive a readable copy of all assignments ready at the beginning of class, as I also take notes. Final presentations and portfolios must be presented in “hard format,” even if this includes multi- media components. 
LANGUAGE PROFICIENCY: 
The language for academic writing in this course is properly cited, Standarized Written English. However, ethnographers have been on the cutting edge of also purposefully integrating diverse languages, abbreviations, slang, texting language, and using visuals, autoethnographic reflections. and other suitable writing styles. For example, you may show off your understanding of situated communication styles that are appropriate for “box” assignments that celebrate non-SWE forms of literacy.  Students can also use a wider range of forms of expression in their presentations.  The goal is to widen your repertoire of expression via ethnographic, social science, scholarly, vernacular, and personal voices.
Students who need additional writing assistance in meeting the graduate level expectation of fluency in Standard Written English and academic citations should plan ahead to make an appointment to work with editors, peers, and/or the University Writing Center. Obtaining such assistance is not grounds for regularly missing deadlines. Students who attach evidence of peer review of writing or professional (e/g/ Writing Center) assistance may receive extra consideration in their grade for demonstrating initiative. Students who engage in considerable use of the Writing Center or an English language tutor should note this in the methods section of the portfolio in order to be recognized for extra credit and consideration. 
FULL ENGAGEMENT AND PROGRESS 
Participants are expected to arrive on time, to attend all course meetings and to participate fully. The main communal, public work of this seminar takes place in our class. Students should make every opportunity to attend class on time and for the full duration, including starting on time. 
If students must be absent from a scheduled meeting, I appreciate being informed in advance if that is possible. Family crises and other pre-scheduled professional commitments may conflict with this class; it is their responsibility to balance these and to make sure that they are able to fully gain from any sessions that they miss. Absent students remain responsible for contacting their colleagues first to find out about assignments, changes in the syllabus and the discussions that they missed out on by not being present. 
To the extent that participants can prepare ahead of time for such predictable instances, students should please inform me via Canvas and check-in on that day if something new emerges. If weather or an emergency precludes class members from safely reaching campus, let prudence prevail. Students who are exhibiting signs of illness that is of contagion or concern should err on the side of recuperating and not unduly spread infections; follow all Pitt protocols.  If you are required by Pitt to be online, be sure that you let me know so that I can stream the in-person sessions via Zoom.  You can call (412) 251-3515 on my cell as you need to coordinate this unlikely option. 
Participants are expected to contribute to a positive and open seminar atmosphere by actively listening, contributing to discussions, and demonstrating mutual respect for one another. We will practice these skills both in and out of class. The ethos and thoughtfulness of class interactions will directly contribute to students’ participation grade. 
Students should be selective about which kinds of electronic study and notetaking aids that they bring to class, especially those that connect to the Internet. Phones should be set to silent vibration and may only be used during breaks or outside in the hallway if an emergency call must be answered. No taping, copying, or unauthorized distribution of course materials, lectures, or discussions is allowed. All tools are subject to examination and review by the instructor and peers. Students who engage in distracting or unrelated surfing, texting, email, or other activities will be asked not to bring the tools back. Such disrespectful behavior will be reflected in the course participation grade. 
Most weeks there will be something to bring to class to share or to hand in. Regular completion of work on time is central to finishing the final project and is therefore a major component of the final grade. Students will receive oral and written assessments that are designed to evaluate the varied assignments and class presentations. This consistent schedule has proven to be very effective in moving students toward the full completion of an excellent portfolio. Since the semester project is a portfolio that demonstrates growth as well as competence, students should be prepared to turn in assignments as thoughtfully prepared works in progress. 
Therefore, grades reflect the status of the work as it is, and feedback should be seen as formative rather than summative. Typically, feedback takes the form of comments and a “ +,” a “√ ,”a “ -” or a combination of these to denote progress or exceptional merit. Written work is graded on demonstrated insight, completion of expectations of the assignment, coherence of organization, explicit application of class resources and concepts, use of course readings, and such fundamentals of composition as grammar, citations, and spelling. 
No one wants to fall into the trap of turning assignments in late. Plan now the time you need to devote to them, get them done the best you can, and meet the deadlines. A system that most students have appreciated is the one time “extension pass.” Only one 48-hour late weekly assignment will be accepted per person. The 48-hour extension is intended for those times when you need just a little bit more time to finish, or if you encounter technical difficulties on an otherwise ready project. I will make exceptions for illness or bizarre circumstances only. You may turn in late work electronically or in person. Some feel that it is beneficial to keep at least one (photo-)copy of all submitted work. 
BONUS Students who have not used up their extension pass during the semester may turn it in with the final portfolio for extra credit. This pass may raise your final grade up to one-half grade.  Students who have read this part of the syllabus can come to me and ask for their pass the third week of the term.  See what benefits there are to reading the syllabus?
Getting timely feedback is very important, particularly on papers, and so I will do my best to return assignments, graded and with comments, at the next class after the assignments are due. 
Presentations due in class cannot be made up except in exceptional circumstances, and you will have to organize a sufficient audience for any such make-up session granted. They need to be done before the end of semester and grades are due.
Students may revise on their own as many times as they wish for the final version. Indeed, students should expect to rewrite and refine their components for the final portfolio based on instructor and classmate feedback. One valuable piece of evidence that has been used in many portfolios are pre/post versions of a core component such as a map or a description of a central artifact. Showing growth as well as skill is part of what completing an introductory course is all about.  Mistakes are golden learning opportunities and count fully in reflections.
BONUS Also of note is that students who turn in the portfolio the week ahead of when it is due will be rewarded with a bonus set of points, but this again, cannot raise the final grade more than a half a grade level. 
GRADING 
Percentages are approximate and for rough guidance only. Final grades will be based on 
I. Preparation for and engagement in the seminar (40%), 
Constructive engagement and full participation in collegial exchange (30%) 
Final, succinct research presentation, potentially as a Pecha Kucha (10%) 
II. Development of the ethnographic portfolio (60%) 
Regular completion of weekly assignments to share (25%). 
Creative and reflective completion of 2 sets of Best Boxes with cover letters (20%) 
Final synthesis written and multi-media portfolio (15%) 
Letter grades have the following meaning for this course. An “A” signifies creative work that clearly excels and demonstrates advanced accomplishment. Classroom and portfolio work falling into this category will demonstrate clarity of purpose, organization, and creative modes of communication. It will also demonstrate original interpretation of course material and mastery of cultural themes in interpreting and organizing the fieldwork portfolio. “A” level participation need not mean a large quantity of participation but should denote the student who prepares for class and consistently indicates having thought about the assigned core and optional materials. Students need to pose thoughtful questions from the readings that demonstrate that they have mastered the material and are now able to pose advanced questions and engage in sophisticated reflections. 
A “B” signifies work that meets expectations, meaning that all aspects of the assignment are completed, but it lacks some aspects of “A” work, particularly inconsistent preparation for class or written work that demonstrates less significant insight into the material, less initiative or originality, or frequent compositional errors. Absences without Canvas notice also contribute to a low participation grade and final grade. This level indicates familiarity, but not mastery, of most course core concepts and materials and exercises from the books. 
A “C” for written work denotes poorly constructed, supported, or inconsistent argument, lack of thoughtful engagement with the field project, failure to meet your own and class goals for participation, or work with extensive spelling and grammatical errors. A “C” or worse for participation signifies a student who regularly misses or is late for class, is otherwise unprepared on multiple occasions, and signifies class disengagement or continually disruptive or disrespectful behavior to the professor or classmates. Grades at this level are unacceptable and do not count for graduate level course credit. 
Incompletes (“I” grades) are rarely offered as an alternative to just doing the best one can with the time allotted. Ethnography is always done under a time pressure and this is an essential skill to learn. Incompletes are to be avoided, since they delay the progress of all involved. Only verifiable extenuating circumstances, such as severe illness or having a new child, will encourage me to grant a grade of G. See School of Education guidelines for the required paperwork and work agreement required of any student who wishes to enter into a “G” grade contract. Students typically have until the midpoint of the following semester to complete the portfolio if they wish to have a passing grade. 
Any student who fails, does not fulfill a “G” or “I” grade, or withdraws late from the course may only retake the class with the consultation of their advisor. It also requires the goodwill of the future instructor who may or may not accept the student. It remains the full responsibility of the student to make all logistical accommodations and the exceptional effort necessary to pass or complete the next offering of the class. But is has been done. 
This course follows and encourages compliance with University standards of academic honesty and integrity, particularly with regard to acknowledging published sources. An “F” will be assigned for perpetually incomplete work or any work that breaches University standards of academic integrity. See www.umc.pitt.edu/bulletins/ graduate/regulations.htm (General Academic Regulations for graduate students) and www.pitt.edu/ ~provost/ai1.html (Academic Integrity Policy) for more information. If you have questions, or concerns, please be proactive and troubleshoot before a choice becomes problematic. 
EXTRA CREDIT
Experiential, extra credit closely related to the course themes and that demonstrates supplemental skills enhancement may be available on a limited basis in consultation with the instructor. Typically, students will choose to do two more boxes/exercises with cover letters for each extra credit set. Students can also turn in critical reflections, with citations and applications, of readings from Courseweb. There are several deadlines for turning in extra credit during the semester. It cannot raise your final grade more than one half grade level.  Students who wish to reflect on any of the supplemental, advanced readings and resources can do so for extra credit at any point in the semester.

UNIVERSITY POLICIES AND PROVISIONS
DISABILITY SERVICES:

If you have a disability that requires special testing accommodations or other classroom modifications, you need to notify both the instructor and Disability Resources and Services no later than the second week of the term. You may be asked to provide documentation of your disability to determine the appropriateness of accommodations. To notify Disability Resources and Services, call (412) 648-7890 (Voice or TTD) to schedule an appointment. The Disability Resources and Services office is located in 140 William Pitt Union on the Oakland campus. I parent a young adult with multiple new disabilities and I am very considerate of ways that we can make this a space where you will thrive.  Work with me, and I will help you succeed.

STATEMENT ON CLASSROOM RECORDING

To ensure the free and open discussion of ideas, students may not record classroom lectures, discussion and/or activities without the advance written permission of the instructor, and any such recording properly approved in advance can be used solely for the student’s own private use.

ACADEMIC INTEGRITY

Students in this course will be expected to comply with the University of Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not limited to, the confiscation of the examination of any individual suspected of violating University Policy. 

DEPARTMENTAL GRIEVANCE PROCEDURES 

The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and students in their relationships with each other. When a student in ADMPS believes that a faculty member has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student should follow the procedure described in the Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter through conversations with the chair/associate chair of l,

Have fun and stretch yourself!
Enjoy the discussions and creative performances in class!
Make mistakes and encourage others to make new mistakes too!
Know that this sequence works in developing competent, creative qualitative fieldworkers! 
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