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Course Designer
Maureen K. Porter, PhD      Advanced Diversity Fellow & OER Award Recipient
Department of Education Foundations, Organizations, and Policy (EFOP)
Associate Director, Institute for International Studies in Education 
(Joint) Anthropology Department
(Fellow, Steering Committee) Gender, Sexuality, and Women’s Studies (GSWS)
(Faculty Associate) Cultural Studies, World History Center, various UCIS Area Studies, Global Studies
Fulbright Group Project Abroad Awardee, Ethiopia (2018-2019), Kenya (2023-2024)

Office phone: +1 (412) 648-7041       Personal cell phone – to be used judiciously (412) 251-3515
You will need to leave a complete message and contact information, including your best contact (e.g. phone, text provider) as appropriate. I prefer to return messages by phone or in person if the content applies to most everyone.

Work email: mporter@pitt.edu 
Course correspondence that comes in via Canvas email will have first priority.

I check Pitt email at a regular times several afternoons Monday through Thursday (except on writing days or fieldwork days), but not on weekends or evenings. I do not check email before class or have it on while in class.  My priority is on being there to converse with you directly. See you soon on campus.

Office hours:  TBD as schedules  emerge (January is Tuesday, Wednesday, Fridays)
I really look forward to having an office with my favorite comfy student chair again! The IISE Suite (5101) and my office (5103) are open for consultations.  In the meanwhile, I remain available via cell, in person. Making an appointment in class is the most effective.
 
*= I am a fan of the “Oxford comma,” 


Your Well-being Matters

University studies can be an exciting and challenging time for students. Taking time to maintain your well-being and seek appropriate support can help you achieve your goals and lead a fulfilling life. It can be helpful to remember that we all benefit from assistance and guidance at times, and there are many resources available to support your well-being while you are at Pitt. You are encouraged to visit Thrive@Pitt to learn more about well-being and the many campus resources available to help you thrive. 
 
If you or anyone you know experiences overwhelming academic stress, persistent difficult feelings and/or challenging life events, you are strongly encouraged to seek support. In addition to reaching out to friends and loved ones, consider connecting with a faculty member you trust for assistance connecting to helpful resources. 
 
The University Counseling Center is also here for you. You can call 412-648-7930 at any time to connect with a clinician. If you or someone you know is feeling suicidal, please call the University Counseling Center at any time at 412-648-7930. You can also contact Resolve Crisis Network at 888-796-8226. If the situation is life threatening, call Pitt Police at 412-624-2121 or dial 911.


Disability Services
If you have a disability for which you are or may be requesting an accommodation, you are encouraged to contact both your instructor and Disability Resources and Services (DRS), 140 William Pitt Union, (412) 648-7890, drsrecep@pitt.edu, (412) 228-5347 for P3 ASL users, as early as possible in the term. DRS will verify your disability and determine reasonable accommodations for this course. 
I am happy to work with you to make sure that everyone is able to participate in class activities and to use resources as fully as possible. Since the course format may feel less familiar as a joint course, you may find that you need fewer or more accommodations.



WELCOMING AND ENGAGING DISCOURSE 
Content Warning and Class Climate Statement 
Adapted from the Gender, Sexuality, & Women’s Studies Program
Our course readings and classroom discussions will often focus on mature, difficult, and potentially challenging topics. As with any course linked to the Gender, Sexuality, and Women’s Studies Program, course topics are often political and personal. Readings and discussions might trigger strong feelings—anger, discomfort, anxiety, confusion, excitement, humor, and even boredom. Some of us will have emotional responses to the readings; some of us will have emotional responses to our peers’ understanding of the readings.  All of us should feel responsible for creating a space that is both intellectually rigorous and respectful. Above all, be respectful (even when you strongly disagree) and be mindful of the ways that our identities position us in the classroom.
I expect everyone to come to class prepared to discuss the readings in a mature and respectful way. If you are struggling with the course materials, here are some tips: read the Canvas modules and the syllabus so that you are prepared in advance. You can approach your instructor ahead of time if you’d like more information about a topic or reading. If you think a particular reading or topic might be especially challenging or unsettling, you can arrive to class early and take a seat by the door so that you can easily exit the classroom as needed. If you need to leave or miss class, you are still responsible for the work you miss. If you are struggling to keep up with the work because of the course content, you should speak with me and/or seek help from the counseling center. In addition, if you are bored because you already have extensive background, please let me know and I will be very happy to share my curated set of advanced resources with you!

Equity, Diversity, and Inclusion
The University of Pittsburgh does not tolerate any form of discrimination, harassment, or retaliation based on disability, race, color, religion, national origin, ancestry, genetic information, marital status, familial status, sex, age, sexual orientation, veteran status or gender identity or other factors as stated in the University’s Title IX policy. The University is committed to taking prompt action to end a hostile environment that interferes with the University’s mission. For more information about policies, procedures, and practices, visit the Civil Rights & Title IX Compliance web page.
I ask that everyone in the class strive to help ensure that other members of this class can learn in a supportive and respectful environment. If there are instances of the aforementioned issues, please contact the Title IX Coordinator, by calling 412-648-7860, or e-mailing titleixcoordinator@pitt.edu. Reports can also be filed online. You may also choose to report this 

to a faculty/staff member; they are required to communicate this to the University’s Office of Diversity and Inclusion. If you wish to maintain complete confidentiality, you may also contact the University Counseling Center (412-648-7930).

Statement on Scholarly Discourse
From a California State University course: Race, Racism and Critical Thinking.
In this course we will be discussing very complex issues of which all of us have strong feelings and, in most cases, unfounded attitudes. It is essential that we approach this endeavor with our minds open to evidence that may conflict with our presuppositions. Moreover, it is vital that we treat each other’s opinions and comments with courtesy even when they diverge and conflict with our own. We must avoid personal attacks and the use of ad hominem arguments to invalidate each other’s positions. Instead, we must develop a culture of civil argumentation, wherein all positions have the right to be defended and argued against in intellectually reasoned ways. It is this standard that everyone must accept in order to stay in this class; a standard that applies to all inquiry in the university, but whose observance is especially important in a course whose subject matter is so emotionally charged.

Gender Inclusive Language Statement
Source: Gender, Sexuality, & Women’s Studies Program
Language is gender-inclusive and non-sexist when we use words that affirm and respect how people describe, express, and experience their gender. Just as sexist language excludes women’s experiences, non-gender-inclusive language excludes the experiences of individuals whose identities may not fit the gender binary, and/or who may not identify with the sex they were assigned at birth. Identities including trans, intersex, and genderqueer reflect personal descriptions, expressions, and experiences. Gender-inclusive/non-sexist language acknowledges people of any gender (for example, first year student versus freshman, chair versus chairman, humankind versus mankind, etc.). It also affirms non-binary gender identifications and recognizes the difference between biological sex and gender expression. Students, faculty, and staff may share their preferred pronouns and names, and these gender identities and gender expressions should be honored.
KEY RIGHTS, RESOURCES, RESPONSIBILITIES 
Academic Integrity
Students in this course will be expected to comply with the University of Pittsburgh’s Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not limited to, the confiscation of the examination or paper of any individual suspected of violating University Policy.  I can use iThenticate software to check for overall plagiarism in work that is turned in as your own.
To learn more about Academic Integrity, visit the Academic Integrity Guide for an overview of the topic. For hands- on practice, complete the Understanding and Avoiding Plagiarism tutorial.

Copyright Notice
These materials may be protected by copyright. United States copyright law, 17 USC section 101, et seq., in addition to University policy and procedures, prohibit unauthorized duplication or retransmission of course materials.
See Library of Congress Copyright Office and the University Copyright Policy.

Email Communication
Each student is issued a University e-mail address (username@pitt.edu) upon admittance. This e-mail address may be used by the University for official communication with students.  Students are expected to read e-mail sent to this account on a regular basis. Failure to read and react to University communications in a timely manner does not absolve the student from knowing and complying with the content of the communications. The University provides an e-mail forwarding service that allows students to read their e-mail via other service providers. Students who choose to forward their e-mail from their pitt.edu address to another address do so at their own risk. If e-mail is lost as a result of forwarding, it does not absolve the student from responding to official communications sent to their University e-mail address.


Religious Observances
From Faculty Assembly, December 2020
The observance of religious holidays (activities observed by a religious group of which a student is a member) and cultural practices are an important reflection of diversity. As your instructor, I am committed to providing equivalent educational opportunities to students of all belief systems. At the beginning of the semester, you should review the course requirements to identify foreseeable conflicts with assignments, exams, or other required attendance. If possible, please contact me within the first two weeks of the first class meeting to allow time for us to discuss and make fair and reasonable adjustments to the schedule and/or tasks.

Sexual Misconduct, Required Reporting, and Title IX
The University is committed to combatting sexual misconduct. As a result, you should know that University faculty and staff members are required to report any instances of sexual misconduct, including harassment and sexual violence, to the University’s Title IX office.  What this means is that as your professor, I am required to report any incidents of sexual misconduct that are directly reported to me, or of which I am somehow made aware.  After a report is made, you will be contacted by the Title IX Office for opportunities for support and options for proceeding. At that point you retain control over what happens next and how or if you wish to proceed with a range of opportunities and support services. FFrom the Office of Diversity, Equity, and Inclusion

Statement on Classroom Recording
To ensure the free and open discussion of ideas, students may not record classroom lectures, discussion and/or activities without the advance written permission of the instructor, and any such recording properly approved in advance can be used solely for the student’s own private use. From SEPC, May 2010


OVERVIEW

This course examines research and theory on gendered policy interventions as related to the growth, vitality, human rights, and well-being of both women and men. 
· “Development” is not something confined to only some regions of the world, but rather refers to all nations’ and peoples’ aspirations to meet and exceed goals such as the Sustainable Development Goals (SDGs).  All countries are in development, which is not something that is either linear or hierarchical (e.g. “more civilized”).
· “Education” is a crucial nexus in all its many forms, from formal primary school rooms to higher education residence halls to community literacy and health programs to life-long nonformal settings. This is where gendered education practices take place; we will critically examine the intentions and consequences of these practices.  
· Our readings and discussions will explore how global scholars and actors understand the meaning of “gender” itself in the frames or lenses through which educators view their students and how students respond to (adapt, accommodate, resist) the worldviews of those they encounter in schools. 
The course has foundational and advanced materials to provide a challenge for students at all levels of expertise.  Throughout the class I have added designations for readings that are advanced so that students can self-select which ones best suit their learning goals.

Open Educational Resources

Last time I taught this course, I won the School of Education’s only Provost Award for Open Education Resources (OER).  The skills and orientations that I learned in this fellowship will also benefit our course in spring, 2024. This first-of-a-kind initiative means that we will have exceptional opportunities (not a requirement) to add final course deliverables to the global repository of knowledge available freely to the world. Educators, activists, policy makers can then see your published work. Because of this special emphasis for the entire term, you may count this course towards a certificate like the Digital Studies and Media (DSAM) one.

Certificates

Since this course explicitly embraces worldviews, political frames, economic goals, and feminist sensibilities from a global set of authors and organizations, it is very appropriate for credit towards any of the international certificates.  These include, but are not limited to, UCIS’ Certificates in Asian Studies, African Studies, European Area Studies, Eastern European and Eurasian Studies, Latin American and Caribbean Studies, and the thematic Global Studies. 

It has also been used often by students who wish to count it towards Gender, Sexuality, and Women’s Studies (GSWS) toward their concurrent certificate or degree. Since not every eligible class is listed on a formal, updated list each year, you simply have to talk to the coordinator for that center and note that I’m teaching, the course, and if you will be individually customizing your reports and classwork towards that certificate. This class has more than 20% international content – it is 100% geared toward understanding and critiquing comparative and international gendered education policy making – and you can further customize it by selecting your final project region or theme.

2244 OVERVIEW MATRIX

	

	Intro
	WID
	GAD
	GM+

	Foundational Framework
	Syllabus and Canvas, 
	Equality
	Equity
	Empowerment

	Intersection of Gender, Ed & Development
	Orientation Movie
	Education as a Human Right
	Sustainable Development Goals
	Better Life Index

	Reporting Out (Team)
	Response to  Movie
	Regional Summary
	Topical Intervention
	Topical Resource

	Personal Career Exploration
	Introductions & Access to Education
	Three Selves
	Power & Leadership
	Organization Profile

	Deliverable(s)
	Movie Report
	1st  5 p. Essay
	2nd 5 p. Essay
	Organization Profile
Final Reflection



I have created a purposefully sequenced set of three modules to organize the course:

· We will explore and problematize the social construction of problems and how these fit into larger systems of hierarchy, oppression, resistance, and transformation.  We will look at three major foundational frameworks that distinguish the modules – equality, equity, and empowerment.
· We will provide applications of how gender, education, and develop intersect and how this synergy has impacted major policies – understanding education as a human right, their manifestation in the linked SDGs, and in the exciting new Better Life Index.
· Students will have a chance in each module to connect the foundational concept, intersecting policy example, and resources via their team reports in class. These can further enhance any certificate that they are earning by showcasing a region or topic.
· We will show how the development of targeted and worthwhile innovations are connected to knowledge and policymaking in each module. We will use OER resources in each module as examples of the great range of policy products and look at cutting-edge reform.
· Students will link major policymaking and leadership lessons to reflections on their personal educational journeys and career aspirations. By the end they will be able to articulate what power and leadership mean to them.
· The deliverables at the end of the three modules will provide a succinct means of synthesizing students’ individual learning of key topics during that module. LEARNING GOALS

There are many learning goals for this course, and students will ultimately design their own course of learning throughout the semester. As a graduate course, I encourage and challenge students to seek out areas where they are building expertise, and to identify areas where they need and want to grow. I explicitly use feminist modes of inquiry and pedagogies that honor where each person starts and welcomes them to bring their whole selves to class .

The following goals provide a shared basis for the course:

· Participants will have a set of core concepts for each module to use in future endeavors. They will define these themselves from readings and through team classwork.
· Through the readings, classroom experiences, and presentations, students will be able to actively apply and integrate complex ideas.
· Student will know about major international development frameworks such as the SDGs and prior initiatives and declarations.
· Students will authentically use the core concepts in meaningful ways and communicate them with others.  
· They will be able to identify how frameworks impact design and consequences of policies.
· Students will be able to distill how outcomes could be measured and can generate better assessments of success, including some items that can be measured.
· Students will be able to identify and interpret multiple theories and research that help us understand the life-long formation of gendered educational praxis and policies.
· Students will see how sex and gender can be differently defined and enacted.
· Students will be able to better articulate their own perspectives in relation to a range of feminist theories, modes of inquiry, and action strategies.  
· Through diverse readings and resources, including possible special guests, students will gain a sense of how dimensions such as race, class, profession, and sexuality intersect with gender to constitute identity and opportunities for action.  
· Students will gain a better appreciation for the human expertise and material collections available to them in Pitt and the Oakland environs, especially the librarians and collections.
· Students will be able to exchange personal experiences from work, leisure, family, sports, professions, and school with classmates as part of a safe, shared culture of candid and creative inquiry. 
· Students will deepen their own level of critique and insight through multiple modes of expressing themselves in class and preparing synthesized (team) reports, both written and oral.
· Students will push their abilities to actively engage, including speaking regularly in class and contributing to group exercises.
· We will look at professional, academic, and activist career paths in this exciting field.

· Students may also revise a class paper/project/presentation to submit for prizes and awards.


TEXTS

Because of the OER focus last iteration semester, there are no costs associated with required books!  Based on past years, this means a savings of $86 to $127.

Extensive digitized, online and video resources will be posted on Canvas throughout the semester. These are free required resources. Since this is a responsive, feminist, iterative design, latter modules will be refined by providing a curated set of materials that suit this particular set of students’ needs, certificates, and interests. Stay tuned!  

I was one of Pitt’s first Advanced Diversity Scholars for a year through the Center for Teaching and Learning.  As a result, I have substantial partnerships with librarians at Hillman, and students should look at the LibGuides that accompany the course (see Canvas). Also, through our librarians’ advocacy, we now have digital access to some of the books that were previously required in paper copy!

Students are more than welcome to add to our shared resources, especially in newer media and non-print elements. Student finds have greatly enhanced the cumulative set of resources available to the course! Students can make a systematic contribution to these Canvas resources or to the LibGuide with Robin Kear for extra credit.  


GRADING 

Students will be developing their skills in generating and articulating synthesis on four levels: participating in synchronous class sessions, crafting team presentations to present, writing streamlined academic essays, and contributing to a final reflection.  As beginning and advanced students, they are welcome to share with me their areas of needed growth and personal goals for the class.

I do not calculate points for a final percentage grade, but I do offer commentary on written products and ongoing feedback as requested.  I also share public or private feedback about oral and social aspects of the class. Students can meet with me directly if they want an assessment of areas of excellence and places to continue to grow as an adult learner.

50% from class time participation
Mindful presence, thoughtful preparation, and full participation are expected for all class activities. Full engagement at each synchronous class session is a long tradition for this seminar, and students should refer to the statements at the beginning of the syllabus.  Students should plan to arrive on time and to be there for the entire scheduled seminar time. This includes reading and thoroughly preparing the shared set of resources for each session, making positive contribution to flexible course format, sharing contributions in interactive 

Zoom (if needed) and in-person sessions, and finishing creative activities during sessions. Students should bring their own experiences, analysis, thoughtful critique, and cultural resources and perspectives to class. We will try to condense the time in full group session, and I will facilitate class time for teams to meet.  Canvas/Zoom may also enable us to have some flex format times for longer videos or international guests.

Given the nature of the subject matter in this course, our collegial discussions may well involve sensitive topics and/or deeply personal experiences or views.  We will work together to develop an atmosphere where people are comfortable exploring and sharing diverse points of view.  We will debate, and even challenge, each other’s ideas with respect and compassion.  We will draw on published, well-reasoned and evidence-driven articles as well as other formats for written argumentation. Our dialogue will function within the guidelines of academic freedom, defined by the American Association of University Professors as follows:

[bookmark: _ftnref1]The concept of academic freedom has been premised on the idea that human knowledge is a never-ending pursuit of the truth, that there is no humanly accessible truth that is not in principle open to challenge, and that no party or intellectual faction has a monopoly on wisdom. Therefore, academic freedom is most likely to thrive in an environment of intellectual diversity that protects and fosters independence of thought and speech.

25% from in-person, team presentations 
Students will have the opportunity to co-lead 2-3 sessions of the course over the semester.  These are marked on the Canvas sequence of modules and revolve around presenting supplementary (regional or thematic) syntheses to the rest of the class as well as an organization profile.  Students report that meeting others through their team presentations is one of the most fun and rewarding parts of class; therefore, membership constellations must change for each presentation.  Final constellations will depend on enrollment.  

Typically, the group presentation will constitute a significant part of the session, including any multi-media elements and whole class participation games. Leadership may involve several of the following forms of synthesis: 
· presenting the set of readings in that module and on that day in an original synthesis, 
· linking the highlights explicitly to core concepts in that module
· facilitating an exchange that substantially links to and enriches the resources and module theme
· providing additional insight about the authors of required and supplemental resources, as well as the theoretical positioning that shapes their argument
· applying the resources to a current problem, preparing an interactive presentation that could also be/is shared with a wider audience
· guiding classmates through an integration exercise that helps to clarify and enrich understanding of core concepts 
· interpreting content in light of actual educational practices and policies across cultures and contexts
· facilitating, (with the professor as needed) a critical and caring conversation on the topic
· other modes of educational experiences that are embodied, passionate, intellectually and emotionally challenging, safe enough to grow, and fun
· using Powerpoint, Prezi, pecha kucha, or other novel formats that enable you to learn a new visualization skill and share it in a supportive environment
· sharing handouts that show the relationship of the synthesis to the core concepts in that 

25% from film review and short synthesis essays
Participants will complete a review of the film and then two short (5 pages double spaced, not including references) focused essays that answer a set of synthesis questions at the end of each module (WID and GAD). An example of the assignment for a prior semester is provided on Canvas; the new one will vary slightly based on our emphasis this semester. This provides the opportunity to pull together the main ideas of the module and to draw conclusions and insights across resources.  They are due the first week of the next module (on paper, at the beginning of class unless we are back online), when I have planned class time activities that are less reading intensive so that you can smoothly transition into the next topic.

Students need to demonstrate their skill in writing in Standard Written English at the advanced undergrad/graduate level. As these are individual written assignments, you should use first person voice and claim your own point of view and the basis for your insights and positions.  Do not summarize, but rather pull out provocations and respond to the authors using personal experience, classroom activities, leadership insights, and other resources as relevant.  You must refer to at least five of the required resources. Proof of use of bibliographic software, such as a screen shot, is required by the first 5-page paper for continuing students and by the second paper for new students/undergraduates. 

Students who are using these essays to concurrently earn certificate credit can have up to 7 pages total for the papers.  They may need this extra space to integrate additional, focused resources to illustrate case studies, regional data, or extended quotes. Students may also opt to modify these papers for submission for the graduate paper prize in Gender, Sexuality, and Women’s Studies or as part of a larger comprehensive exam, thesis, or publishing opportunity.  
	

Note
Each of the two essays needs a cover letter to me, the reader.  An important part of this synthesis is developing skill in articulating learning goals and achievements. An additional part is our course’s focus on understanding one’s audience when drafting a policy memo. Canvas will have a guide to composing this opening letter which has proven to be very insightful for me to use to assess what you believe that this paper represents.  These should make your own semester-long growth as a college-level writer apparent to me. 
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