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APPLIED ANTHROPOLOGY: INDIGENOUS EDUCATION 



EFOP 2343 (1210).  Fall, 2023 (2-24-1)


Mondays, 6:00-8:40 PM      Initially: 335 Cathedral of Learning 

LAND ACKNOWLEDGEMENT
It is fitting to first acknowledge that we gather to teach, converse, and conduct research on the unceded, ancestral lands of the Adena and Hopewell and Monongehela cultures, who were later joined by other tribes who built dynamic civilizations here.  The principal historic caretakers of this sacred region have been the Seneca Nation, who were members of the six-fold Haudenosaunee (hoe-dee-no-SHOW-nee) (called by outsiders the Iroquois Confederacy).  Later, additional displaced tribes took refuge here, the Lenape (Delaware), who settled in the Lawrenceville area in Shannopin’s Town and the Shawnee, who settled along the Allegheny River near Kittanning. First Peoples are still here and have much to teach us. As we walk about this lovely campus and river communities, may we recognize Indigenous peoples as the past, present, and future caretakers of this beautiful place.
We admit that our current institutions were founded upon exclusions and erasures of many Indigenous peoples. As a cultural institution devoted to honestly confronting our entwined histories, we recognize the importance of collective memory, reconciliation, and stewardship.  May our active learning together create new spaces for rebuilding trust, reciprocity, and respect.
We honor the work of fellow educational and cultural leaders at the local Council of Three Rivers American Indian Center (COTRAIC). They actively ally with BIPOC neighbors to promote the socio-economic development of the Native American community and others who experience the same type of economic difficulties in our metropolitan area. As a prominent institution of higher education, may we live up to the models of solidarity and perseverance set by Indigenous educators. May we work with our neighbors for shared benefit and mutual well-being.
We note that US schools have been places of unimaginable pain, erasure, punishment, and cultural genocide for the Indigenous peoples who have survived our colonization of their homeplaces. While we cannot change the past, we commit to moving forward in a very different manner. May we actively create more reciprocal relationships that foster the revitalization of languages and cultural practices that need dedicated, formal support to thrive once again.
We respect the interconnected struggles of global Indigenous educators to retain and nurture pride in the deep satisfactions of place-based lifeways. These are critically important in our times of global political and climate upheaval. May we be humble in learning from and with Indigenous elders and fellow educators how to be better stewards and social justice activists.
We acknowledge the grievous wrong done to the Indigenous inhabitants of this region and in so many more places around the world. May we remember the genocide and cultural oppression through honest lessons in our formal education systems. May we be brave enough to seek ways to recover and pass on some portion of the worldviews, foodways, and living cultural traditions that distinguish this beautiful, bountiful land.

We honor the vibrant, enduring, and greatly needed cosmovisions from these ancestors as we move together into a joint future on Mother Earth.  May we learn with and from them the essential truths that will be key to our shared survival and thriving. 

We suffer from the mindsets that are part of a colonial society. We have misused resources and continue to live in an extractive, consumer society that rewards unsustainable modes of production. May we move together away from a society functioning on extraction and exploitation to one rooted in deep democracy, right relationship, and regeneration.

We revere the elder Indigenous mothers and fathers who gather in the Pittsburgh region who have never surrendered their commitments to their vibrant and greatly diverse Indigenous lifeways.  These cultural practices have always changed and adapted, and they survive as models today, if we will only listen and see. May we open our ears to their provocative stories and hear their pride and power. May we open our eyes to see them as peers and pedagogical role models for our intertwined future.

In closing, we thank the First Peoples who continue their sacred work living with and caring for these lands, along with the waters, and all that is above and below.  May we humbly join you as stewards of these precious places and as teachers of the precious children among us. It is our sacred duty to teach and learn about uncomfortable, even agonizing truths, and to take action, now, so that we all may survive. May we commit to a very different future and to frankly addressing the ongoing legacies of deeply entrenched colonial systems. May we strive to understand and model their responsible stewardship to the seventh generation and beyond.


COMMUNICATIONS

Contact: As a cultural anthropologist and educator, I prefer the following orders of communication: 1) in-person, before or after class or when on campus, 2) phone texts or messages at (412) 251-3515, or 3) email, which I see a greatly inferior mode of communicating sensitive personal needs or questions. All forms of communication must model the respect, sincerity, generosity, and kindness that I intend to show to you as well. 

Since you are in this class, all course-related correspondence should happen through the Canvas email feature.  In this way, I will see it much sooner, and I can more easily connect you to class and Canvas information.

Office location and Office Hours: Institute for International Studies in Education (IISE) Suite 5101 at the far end of the hall from the elevators
I have office 5103 inside the IISE Suite, although we all use the several rooms there to meet and to build community. In fall, 2023 I anticipate being on campus Mondays and many Fridays.  I prefer to preschedule office hours on those days, but drop ins are welcome between classes and meetings.  Just talk to me to set a time. I much prefer visual modes of office hours if we cannot meet in person. If you benefit from the advantages of Zoom (i.e. a transcript, have a verified disability, or you live far away), we can share some office hours that way.

Work email: mporter@pitt.edu 
I check Pitt email at a regular time several days throughout the week (except on writing days or fieldwork days which this term are typically Tuesdays - Thursdays), but not on weekends or evenings. Use this last.

Cultural Norms of Address: 
As graduate students, you have the customary norm of addressing most faculty by first names. Therefore, you can call me, “Maureen.” We typically use titles with last names, so “Dr. Porter” is also great, although I reserve that for formal introductions.  Although it is a Pittsburgh norm to refer off handedly to “Porter,” I truly dislike this and find it backhanded and disrespectful.


ORGANIZING SYNERGISTIC DOMAINS

Our EFOP Department values the “F” for Foundations, and I offer a critical analysis of Indigenous education from the disciplinary foundations of anthropology, folklore, cultural studies and gender studies.  In this course I welcome those very new to the field of educational foundations and cultural analysis, as well as those who are advanced professionals in the field who seek new challenges.  The focused readings and open-ended conversations show how important it is to understand educators’ theories of culture in order to grasp what informs their actual professional lives. This graduate course is a place to wonder and to reconsider, to affirm, and to question. 

Our seminar is a nexus of intersections, where people from many cultural backgrounds meet and ideas converge. Throughout the course, and hence this syllabus, you will find three major domains that inform the design of the class.  These are parallel to our new departmental structure of EFOP, or Education Foundations, Organizations, and Policy. 

· Pedagogy is where teaching and learning meet in classrooms (and beyond); it reflects the foundational ideas that educators have about what matters.  We reflect on our own modes of learning as well as those cultivated and innovated by Indigenous philosophers, elders, and ancestors.
· Praxis is the effective interplay of theory and practice on a larger organizational scale, whether in class, innovative school systems, in non-formal and in-formal learning, and community settings.  
· Policy is where education and culture intersect through formal initiatives and social justice actions.  

Our cultures inform our educational endeavors, and the culture of educational institutions further propels our local and national cultures. Whether at a micro level in a classroom (pedagogies) or enacted on a larger stage (policies) or in the design of new programs or laws (praxis), culture matters.  This includes what educators understand as the aims of education, which cultural elements should be passed down, what constitutes Indigenous cultural heritage, the meaning of democracy and human rights, ways of knowing, the sacred role of the land, and which aspects of students’ home cultures belong at public school. 

The answers that Indigenous cultural groups have settled upon in different eras and in widespread regions around the world have varied considerably, however they also share some remarkable shared foundations. Looking with a Comparative and International lens enables us to see that some worldviews cultural narratives have become so normalized that we hardly perceive them as constructions. However, they profoundly shape, and limit, our moral, social, and political actions. Learning to discern others’ values and ways of knowing helps us to better articulate our own.


EDUCATIVE DESIGN

This seminar is not about top-down transmission of canonic or hegemonic information. Nor will I attempt to make you appear to conform to one ideology or worldview. I work from a Social Constructivist Pedagogy (see Canvas link For capitalized terms look at the separate thematic pages within Canvas.) Students all bring something valuable and different to this shared seminar; your unique contributions are all needed and you will develop your voice as part of our discussions. We honor the different contexts in which hard choices are made and wisdom acquired. My goal is that you repeatedly expand your comfort in being in the growth zone in becoming an Anti-Racist, social justice educator.

The focus on our weekly seminars is to enjoy being present with one another and creating a space where we can think more deeply and deliberately about the ways that we can apply anthropological inquiry to Indigenous. Students are active participants whose three-fold, full presence directly creates the educational experience. Instead of learning in isolation, they have multiple ways of working together and connecting, at a human and collegial level, with the material and with one another. We will also connect to special presenters, and several field trips. EC You can attend any kind of cultural activity for extra credit that you think helps to expand your horizons. You reflection will show what you are learning about specific cultural policies, practices, problems, or paradoxes in education. This includes university-level programming from UCIS, IISE, or related sponsors.  

The goal is not to bring closure or an oversimplified, standardized answer that is right once and for all. Instead, the class is about cultivating dispositions towards learning that will lead to both the desire and the capacity to engage again with Indigenous peers.  We are challenged to inform ourselves, to exercise our analytical faculties, and to create, literally, new future cultural spaces in schools. 

The course is designed to provoke reconsideration – through guided, thoughtful conversation - of students’ cultural and educational assumptions about Indigenous education around the world.  In order to accomplish this kind of complex wondering about education and applied anthropology, we will engage in deliberation as a whole class. This means bringing your entire self to class, being physically present, listening more than speaking, and reading deeply in order to prepare. 


COURSE GOALS

Through ongoing CAT (Classroom Active Touchpoints) we will see how well we are meeting the following major course goals:
· To make visible those home cultural forces that shape our attitudes and beliefs, especially those which we consider to be “normal”
· To consider the enduring consequences of colonizers’ restrictions and forceful erasure of Indigenous languages and lifeways 
· To think about the competing needs of the diverse groups who come together in public education and the needs of Indigenous students and teachers who may benefit from unique, separate settings
· To complicate an oversimplified account of what being Indigenous means today 
· To be able to decipher and appreciate culturally dense objects, practices, dances, and art that are held dear and yet are being reinfused with meaning in each new generation
· To listen with an open mind and a hospitable heart to Indigenous peers, leaders, elders, and educators whose cultural and educational experiences have been quite different to our own, and to be grateful for the opportunities
· To experience and understand the sacred stewardship of the lands where we live with our kin and kith
· To understand honorable, sincere, brief, and consequential ways to acknowledge the Indigenous lands upon which we have erected institutions 
· To create Open Educational Resources that synthesize an aspect of the class that speaks to a larger, public audience on an area of passionate advocacy
· To appreciate aesthetic ways of knowing and being joyful including the generous settings of Pow Wows and potlatches
· To notice and use the ways that stories intentionally express work, relationship, and medicine
· To enjoy multiple media and the ways that Indigenous peoples are using them to their own ends and in their own style
· To critically read primary documents so that we can bring evidence to bear in our policy analysis and advocacy
· To ask for help, forgiveness, clarification, and other gifts that classmates become willing to offer
· To dare to hope for a more socially just education that honors many cultures, not just a single hegemonic one
· To appreciate the foodways of Indigenous people and the living traditions that conserve food diversity and promote health for all 
· To commit to the value of public education in sustaining a democracy
· To become more comfortable with liminal, non-binary situations, and to see them as spaces for transformative and liberatory action rather than as stasis
· To identify our own journeys and professional goals as part of a larger, collective struggle, including our individual relationship with Indigenous people worldwide and locally
· To think about possible meanings of decolonization, especially in shared cultural institutions such as schools and museums
· To situate our study within the larger academic field of social foundations of education
· To encourage a mindset of synthesis and dialogue versus either/or thought 

I think a great deal about how to craft a seminar where we can enjoy liminal spaces, that is, those in-between places where power, language, prior stereotypes, and personal connections are open to innovation, play, and reorganization.  We will go where there are more than binary responses (such as yes-no, agree-don’t agree, right-wrong, us-them, then-now, we-I, theory-practice, teacher-learner, education-culture). We will consistently ask for more than two sides to a question of pedagogy or policy. This includes incorporating varied perspectives and data in our written and oral syntheses. 

Our modes of learning will therefore also be multifaceted. We will deepen our collective reading skills by working purposefully with text and images.  This includes an early session at Hillman Library’s Special Collections with the Special Archivists.

This also includes team presentations. Based on the enrollment, you will likely be part of two presentations. You will have the chance to practice both verbal and visual modes of responding, as well as other modes of demonstrating understanding. 

The unique OER component lends a particularly relevant twist to the 2241 Applied Anthropology course. We will showcase the outcomes of our work and be accountable to a global audience by sharing these semester products. The final deliverable will help students gain clarity on their own journey, what they can contribute now, where they would like to go long term. 

We are learning by doing, so that we can do more, more effectively and with passion and reason in the future. This is what Dewey (1938) meant by an experience being “educative.”  By offering the possibility of meaningful engagement and individual meaning making with authentic tasks with relevant case studies, it is my goal to provide you with just such an educative place of possibilities. 


CANVAS DESIGN AND COURSE PROGRESSION

Modules are arranged visually like an outline, and you can see each week as a set.  Every session has a page that outlines the prospective Course Flow of what we will cover and what to anticipate; I will usually update this after the actual class to reflect what we did. Each week will also have separate section for what you should Prepare for Class. This will also include some optional opportunities for you to enjoy the plethora of fall cultural programs and fieldtrips in our region. EC You can attend these with a team and then submit one jointly authored short piece of 1-2 pages about this cultural activity or event. Relate the experience to the course and to readings to show that you are using this experience to apply the concepts that we are talking about this term.

Note that all of Canvas is an evolving platform with new features being upgraded or added.  New materials will also be added as this particular group expresses its keen interests. This is an example of iterative design, the purposeful sequencing of increasingly complex and abstract elements that enable students to revisit basic concepts in increasingly sophisticated ways. By coming back to ask more complex, open-ended questions, students will have the chance to situate themselves and their worldviews in a series of new scenarios.  Students are wonderful resources and I appreciate when you share what you think will speak to other students as we iteratively build these Canvas pages! Send your findings via Canvas email and we will all enrich our archives and working resources. 


CERTIFICATE CREDIT 
Students who are earning a graduate certificate in an interdisciplinary program such as Gender, Sexuality & Women’s Studies, Global Studies, Cultural Studies, etc. should please notify me early on.  This semester, I have purposefully added content that will easily satisfy those whose certificates are in Latin American Studies, Asian Studies and African Studies!  By carefully selecting and focusing their presentations and OER project, students in any certificate program can enhance the content to reach the threshold and earn credit toward their certificate for this course.. Students should verify their intent to do their portfolio for a certificate with the director of that program. Our successful track record in Applied Anthro with many such certificate seekers will serve students well in making their case. 


RESOURCES

There are a nearly boundless set of relevant resources (including articles, books, papers, reports, OER multimedia, and internet links) on Indigenous education. Most of the course inspirations will be freely linked articles, Open Educational Resources that can serve as models, and public/Pitt sourced videos.

We will also have a judiciously curated set of books as our shared core texts.  Former students have chosen them because of their inspiring content and composition. All provide a conceptual and emotional challenge. These few focal texts are solid examples of professional writers’ decades of revision, reflection, and sophisticated analysis. These allow students to explore an expansive set of models of academic writing from educators who have had quite different scholarly and professional lives.  The great news is that these now are largely in freely accessible forms because our outstanding librarians have invested in access for courses that are proven favorites in my classes!

Chávez, A.F., & Longerbeam, S. D. (2016). Teaching across cultural strengths: A guide to balancing integrated and individuated cultural frameworks in college teaching. Stylus Publishing, LLC. ISBN 9781620363256Available in Hillman’s General Collection ; LB2331 .C5125 2016.  And
https://ebookcentral.proquest.com/lib/pitt-ebooks/detail.action?docID=4410192&pq-origsite=primo#

Co-published with Promoting learning among college students is an elusive challenge, and all the more so when faculty and students come from differing cultures. This comprehensive guide addresses the continuing gaps in our knowledge about the role of culture in learning; and offers an empirically-based framework and model, together with practical strategies, to assist faculty in transforming college teaching for all their students through an understanding of and teaching to their strengths.Recognizing that each student learns in culturally influenced ways, and that each instructor's teaching is equally influenced by her or his background and experiences, the authors offer an approach by which teachers can progressively learn about culture while they transform their teaching through reflection and the application of new practices that enrich student learning.The key premise of the book is that deepening student learning and increasing retention and graduation rates requires teaching from a strengths based perspective that recognizes the cultural assets that students bring to higher education, and to their own learning. Derived through research and practice, the authors present their Model of Cultural Frameworks in College Teaching and Learning that highlights eight continua towards achieving the transformation of teaching, and developing more culturally balanced and inclusive practices, over time. They present techniques - illustrated by numerous examples and narratives - for building on cultural strengths in teaching; offer tips and strategies for teaching through cultural dilemmas; and provide culturally reflective exercises. This guide is intended for all faculty, faculty developers or administrators in higher education concerned with equitable outcomes in higher education and with ensuring that all student cultural groups learn and graduate at the same rates.

Goodyear-Ka'opua, N. (2013). The Seeds We Planted: Portraits of a Native Hawaiian Charter School. University of Minnesota Press. ISBN (print): 9780816680481
https://ebookcentral.proquest.com/lib/pitt-ebooks/detail.action?pq-origsite=primo&docID=1161866
In 1999, Noelani Goodyear-Ka'ōpua was among a group of young educators and parents who founded Hālau Kū Māna, a secondary school that remains one of the only Hawaiian culture-based charter schools in urban Honolulu. The Seeds We Planted tells the story of Hālau Kū Māna against the backdrop of the Hawaiian struggle for self-determination and the U.S. charter school movement, revealing a critical tension: the successes of a school celebrating indigenous culture are measured by the standards of settler colonialism. How, Goodyear-Ka'ōpua asks, does an indigenous people use schooling to maintain and transform a common sense of purpose and interconnection of nationhood in the face of forces of imperialism and colonialism? What roles do race, gender, and place play in these processes? Her book, with its richly descriptive portrait of indigenous education in one community, offers practical answers steeped in the remarkable--and largely suppressed--history of Hawaiian popular learning and literacy. This uniquely Hawaiian experience addresses broader concerns about what it means to enact indigenous cultural-political resurgence while working within and against settler colonial structures. Ultimately, The Seeds We Planted shows that indigenous education can foster collective renewal and continuity.

Jacob, W.J., Cheng, S.Y. & Porter, M.K. (2015). Indigenous Education Language, Culture and Identity. Springer. ISBN 94-017-9354-9 or 7
https://link-springer-com.pitt.idm.oclc.org/book/10.1007/978-94-017-9355-1 and https://ebookcentral.proquest.com/lib/pitt-ebooks/detail.action?docID=1966738&pq-origsite=primo

Indigenous Education is a compilation of conceptual chapters and national case studies that includes empirical research based on a series of data collection methods. The book provides up-to-date scholarly research on global trends on three issues of paramount importance with indigenous education--language, culture, and identity. It also offers a strategic comparative and international education policy statement on recent shifts in indigenous education, and new approaches to explore, develop, and improve comparative education and policy research globally. Contributing authors examine several social justice issues related to indigenous education. In addition to case perspectives from 12 countries and global regions, the volume includes five conceptual chapters on topics that influence indigenous education, including policy debates, the media, the united nations, formal and informal education systems, and higher education. 


Students who wish to explore any of the big questions raised in the course (whether for their own edification, a comprehensive exam, a thesis or dissertation, a certificate, or for other growth) are more than welcome to chat and ask for advanced or regional materials.  I have an excellent collection from many research and engagement forays with Indigenous groups in Bolivia, Peru, US, NE India, Mexico, Ethiopia, Uganda, and Kenya. I would be more than happy to help you pursue additional study and new connections with Indigenous leaders in those locations. I will also continue to discard a few books in an ongoing manner, so if you give me a heads up about your particular interests, I may find something just for you!


GRADING

ENGAGEMENT - EVERY WEEK (40% of grade)

Students need to demonstrate by both the substance and the depth of their participation in class that they have read the materials thoroughly and to the best of their ability.  Students will be provided with prompts, as well as readings at different levels of difficulty, to help them prepare ideas to bring to class exchanges. Each person will personally respond to different parts of the complex readings. 

Full participation can take many forms, although students will each be expected to work at their growing edge and participate mindfully and generously in class discussions. For many, this will mean developing greater capacities to participate verbally in the ongoing flow of US graduate classroom discourse and deliberation. For others, this may mean learning to pause and to step back and to become more of a listener and ally. Varied modes of responding and sharing each week give each person a means of contributing to class. 

I expect that students will come to every class session, in person, on special sites, or synchronous Zoom if warranted, and will engage to the best of their ability each time. I realize that many factors may impinge upon their full participation, and I am willing to be flexible and responsive to your personal circumstances, especially if we can plan in advance.  If you miss a class, it is up to you to reach out to classmates to see what you missed.  (This is easy to do with the Canvas email feature!) Not recording sessions will enable us to speak freely.

Students should plan on being present at the start of class, arrive with all necessary materials, and be ready to candidly share what they have brought.  When it is the date for you to present come ahead to test your technology and to make sure that you are coordinated. Print things out that you will need to share or turn in. Plan ahead for the time that you may need to complete this task – Posvar and other printers may not work.  

The written language for this course is Standard Written Academic English (SWAE), This means developing your skills in using rhetoric that is academically sophisticated, gender-inclusive, well-cited, clear, and persuasive.  SWAE has a great deal of fluidity to incorporate diverse forms of speech as well as personalized voice.  You should expect to refine your own writing styles and composition skills in SWAE.  I can highly recommend going to the Writing Center (regardless if you are in your first term in the USA or an advanced native speaker) in order to hone your skills.  This is a resource that you are already paying for, so make use of these kind coaches before you are alone in the professional world. You can express your own voice, creoles, style, and cultural assets within SWAE if you wish to incorporate materials or writing in other languages, dialects, visualizations, or forms of expression.  We just need to touch base to make sure that you do so such that I can make meaning from those parts (e.g. I cannot read Braille and my Swahili is just developing, but I publish in German). An important part of my job is to ensure that you can code-switch between SWAE and oral or vernacular forms of expression so that you can participate with savvy in academic realms. Citations are key to documenting your writing.

PARTICIPATORY ASSESSMENTS – ONGOING (30% of grade)

Most weeks you will be asked to prepare or bring in something that will drive the class exchanges.  You should spend ample time thoughtfully choosing what to compose or critique. You will also need to interpret it live in class.  Sharing cultural items and practices that have a personal significance propels creative class sessions.  Dig deeper, find something more complex and worth sharing. Think beyond what comes to mind first. Use your sharing time to push your own ability to articulate the issues at hand. 

You will also have the chance to work with new partners to lead an application of the big ideas several times in the semester.  These provide opportunities for you to work with people who are both culturally divergent and culturally similar. You will be picking an application of mutual interest and will lead activities that can help peers develop greater mastery of the content. Students are encouraged to think about the cultural strengths that we each bring, and new modes of learning we each could try, as they design and then lead focused and purposeful activities to synthesize and deepen our core topics.

Preparing a focused synthesis to share orally helps you to develop important skills that are hallmarks of graduate education in the USA. They provide moments for you to engage in pedagogies (that is, teaching and learning) that you find affirming and natural, as well as to try your hand at new modes of leading in a formal learning environment. You could have us go somewhere nearby, do something creative, engage in a range of learning activities, etc. in order to help make “real” the important messages in the readings.  You should prepare a hand-out, worksheet, diagram, guide, or summary, of course, with citations. You also need to cite the courses of your PPT images.

I will be available to you to help you decide how to curate and to move to leading higher order thinking. Hopefully, you will raise many more good questions than we answer in this seminar, and it is my hope that some of these speak to you heart, capture your imagination, and inspire a passionate career as an educator. We will be able to observe this directly when you lead.

OER SYNTHESIS  - PROGRESS STEPS AND FINAL (30% of grade)

This semester we once again won unusual support from the Provost’s office to help you create Open Educational Resources so that you can share your final deliverable!  We will have sessions to learn the unique opportunities of this kind of publishing, how to assess quality work, and novel advantages of this format.  We will use OER materials so that you can see a range of examples.

While the primary form of these products will likely be text (written or performed) they may also contain other forms of portrayal such as visual images or graphic storytelling, visualizations and models, poetry, or dialogues. This gives you a wider audience to consume your final set of messages.  It can be in multiple languages – Swahili, Spanish, English, etc. 

The artist’s statement that accompanies it must reference key course resources and describe what you hope to convey; there are a range of ways to do this well. 


ATTENDANCE

Mindful presence, thoughtful preparation, and full participation are expected for all class activities.  Class will be held unless I cancel it or unless the University cancels classes for weather emergencies, etc. (Note that this seldom happens.)  I recognize that there are times when events may prevent you from attending class (e.g. illness, personal issues, COVID exposure, professional responsibilities, etc.).   If you are concerned about safety on campus that evening, please check in via phone or Canvas ASAP. I will likely already be here and aware of any actual threat.

I will also work to proactively organize activities when I must be absent for academic and scholarly reasons; I expect that you will fully participate in these organized activities.  These are critical parts of my own engaged scholarship. They also propel my offerings to you in this seminar to offer you cutting-edge content! 

I expect that you will treat excursions and guests will the full hospitality and respect that we embody as representatives of the University of Pittsburgh. 

Please notify me by email at least a day ahead, preferably early in the term, if you will not be in attendance at class.  Since I am usually at the room by a half hour beforehand and I seldom look at media or tech (i.e. email, messages, or texts) during class, if you are simply running late, please just come as soon as you can. Missing more than two classes without a pre-approved plan has the potential to adversely affect your final grade.


SHARED PITT POLICIES

ACADEMIC INTEGRITY

Students in this course will be expected to comply with the University of Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not limited to, the confiscation of the examination/essay/product of any individual suspected of violating University Policy.
.
All written work in this course must be the sole work of the student whose name appears on that work.  Since we also do grou projects, team members’ names for presentations should be clearly identified. Students must observe the University of Pittsburgh standards of academic honesty and comply with any additional regulations announced by the instructor. 

Students are greatly encouraged to use the writing center or to work with a writing group to push their work along to more sophisticated analysis and greater fluency in standard written academic English. Therefore, students who include note of such assistance in their cover letter can earn extra credit for seeking out such aid. 

COLLEGIALITY

Given the nature of the subject matter in this course, our discussions may well involve sensitive topics and/or deeply personal experiences or views.  We will work together to develop an atmosphere where people are comfortable exploring and sharing diverse points of view.  We will debate, and even challenge, each other’s ideas with respect and compassion.   Our dialogue will function within the guidelines of academic freedom, defined by the American Association of University Professors as follows:

[bookmark: _ftnref1]The concept of academic freedom has been premised on the idea that human knowledge is a never-ending pursuit of the truth, that there is no humanly accessible truth that is not in principle open to challenge, and that no party or intellectual faction has a monopoly on wisdom. Therefore, academic freedom is most likely to thrive in an environment of intellectual diversity that protects and fosters independence of thought and speech.


DEPARTMENTAL GRIEVANCE PROCEDURES

The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and students in their relationships with each other. When a student in EFOP believes that a faculty member has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student should follow the procedure described in the Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) then, if needed, attempting to resolve the matter through conversations with the chair/associate chair of the department; (3) if needed, next talking to the associate dean of the school; and  (4) if needed, filing a written statement of charges with the school-level academic integrity officer or our Ombudsperson for students.

DISABILITIES

I am happy to work with you so that you can make the most of our course sessions. If you have a disability for which you are or may be requesting an accommodation, you are encouraged to contact both your instructor and Disability Resources and Services (DRS), 140 William Pitt Union, (412) 648-7890, drsrecep@pitt.edu, (412) 228-5347 for P3 ASL users, as early as possible in the term. DRS will verify your disability and determine reasonable accommodations for this course. Please be proactive as early as possible to best create a plan that works for everyone.

Canvas is ADA Compliant and has fully implemented the final accessibility standards for electronic and information technology covered by Section 508 of the Rehabilitation Act Amendments of 1998. Please note that, due to the flexibility provided in this product, it is possible for some material to inadvertently fall outside of these guidelines.

COPYRIGHT & CLASSROOM RECORDING 

These materials may be protected by copyright. United States copyright law, 17 USC section 101, et seq., in addition to University policy and procedures, prohibit unauthorized duplication or retransmission of course materials. See Library of Congress Copyright Office and the University Copyright Policy.

To ensure the free and open discussion of ideas, students may not record classroom lectures, discussion and/or activities without the advance written permission of the instructor, and any such recording properly approved in advance can be used solely for the student’s own private use.

Students may make use of computers, personal phones, or other items for academic purposes related to this seminar during class time.  I realize that some people prefer e-books or take notes in graphic or computerized formats. However, students may not check email except during breaks.  Students should also put their phones on vibrate or off during class, and should only check them to check the time.  I will nearly always give at least one break or reorganization time, and you can get food, check your phone, or take care of personal needs at those times. 
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