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EFOP 2140—Higher Education Capstone Seminar 
Spring 2022 

Mondays, 6:00-8:40 
5400 Wesley W. Posvar Hall 

 
Dr. Darris R. Means 
Associate Professor 
Pronouns used: he, his, his 
darris.means@pitt.edu  
Office Hours:  

§ Virtual Office Hour: Mondays from 10:00-11:00 (1/24-4/18 except during university holidays or when we 
have a class workday): https://pitt.zoom.us/j/97779290555 

§ By Appointment (best arranged by email) 

* I will reply to all emails within 48 hours Monday-Friday when I am not out of the office. I do not check or respond 
to emails over the weekend. 

 
 
Course Description 

This course serves as the culminating experience for Higher Education M.Ed. students. As the capstone for the 
program, this course provides students with the opportunity to consider and apply theoretical and conceptual 
knowledge from this course as well as all Higher Education courses to practical situations. Through course 
content, classroom discussions, and the capstone project, students will advance their development of essential 
higher education competencies gained throughout the curriculum.  

In this course, we will engage with the following guiding questions: 

1) What knowledge, skills, and attitudes have I developed during my time in the Higher Education M.Ed. 
Program? 

2) How can I apply my knowledge, skills, and attitudes to study and address a problem of practice in higher 
education? 

3) As I prepare to graduate from the Higher Education M.Ed. Program, who am I as an agent of change in 
higher education and who do you want to be as an agent of change in higher education? 

Learning Objectives 
 

1) To reflect on and apply theoretical and conceptual knowledge gained through the higher education 
program to practical experiences  

2) To understand general guidelines for analyzing and synthesizing scholarly literature and professional 
knowledge 

3) To design an intervention based in theory and literature to address an issue or concern in higher 
education, student affairs, or student organization/group 

4) To think critically about empirical research, scholarly work, and professional knowledge 
5) To learn how to respond productively to feedback and advance graduate-level writing 
6) Define and/or redefine your approach to being a change agent in higher education 
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Required Texts: 
 
brown, a. m. (2017). Emergent strategy: Shaping change, changing worlds. AK Press. Available via PittCat. 
 
Kerr, K. G., Edward, K. E., Tweedy, J., Lichterman, H. L., & Knerr, A. R. (2020). The curricular approach to 
student affairs: A revolutionary shift for learning beyond the classroom. Stylus. Available via PittCat. 
 
Machi, L. A., & McEvoy, B. T. (2016). The literature review: Six steps to success (3rd ed.). Corwin. Available 
via PittCat.  
 
Mintrop, R. (2016). Design-based school improvement: A practical guide for education leaders. Harvard 
Education Press. Available via PittCat.  
 
Supplemental Text: 
 
American Psychological Association. (2020). Publication manual of the American Psychological Association 
(7th ed.).  
 
Course Website and Additional Readings: 
 
The course website is located on Canvas. The course website includes the syllabus, course materials, and course 
readings outside of the required texts. You will submit all assignments via Canvas. Please note that you 
SHOULD NOT use Canvas to email Dr. Means; please email him directly using the University of 
Pittsburgh’s email system.  
 
Academic Accommodations:  
 
If you require special accommodations or classroom modifications, please notify both the instructor and 
Disability Resources and Services by the end of the first week of the term. The office of Disability Resources 
and Services is located in 140 William Pitt Union (412-648-7890 [voice or TDD]), and their website is at: 
http://www.drs.pitt.edu.  
 
Academic Integrity:   
 
All students are expected to adhere to the standards of academic honesty. Any student engaged in cheating, 
plagiarism, or other acts of academic dishonesty would be subject to disciplinary action. Any student suspected 
of violating this obligation for any reason during the semester will be required to participate in the procedural 
process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity 
(https://www.provost.pitt.edu/faculty/academic-integrity-freedom/academic-integrity-guidelines).  

Statement on Classroom Recordings: 

Please be aware that I will record all lectures and presentations that occur during synchronous classes via Zoom 
in order to meet the accommodation needs of all students. 

Equity and Justice Statement: 

In this course, you will be challenged to consider and advance equity and justice in higher education. While you 
will be challenged, I also believe in providing support. If you are having any challenges with the readings or 
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content in the course, please reach out to me so I can provide additional resources. My goal is to create a 
learning environment where everyone, including myself, is challenged and supported to grow and learn.   
 
Basic Needs Security Statement: 
 
Any student who has difficulty affording groceries or accessing sufficient food to eat every day, or who lacks a 
safe and stable place to live, and believes this may affect their performance in the course, is urged to contact The 
Care and Resource Support Team (412-624-5756 or PittCares@pitt.edu). Furthermore, please notify the 
professor if you are comfortable doing so. This will enable him to provide any resources that he may possess. 
 
Methods of Instruction and Course Expectations: 
 
The course will employ a variety of approaches to instruction, including small and large group discussion, 
activities, lecture, and writing/consultation sessions. Students will also be placed in learning circles; each 
learning circle will meet regularly during the course. Given the format employed in this course, student 
engagement in discussions and learning activities are imperative. Participation is valued when students build 
upon one another’s contributions; provide meaningful connections to the readings; and increase the complexity 
and fruitfulness of the discussion. Therefore, your professional and active involvement in the process is 
essential for your successful completion of this course. In addition, I do not view myself with all the knowledge 
about higher education. Instead, I view myself as a facilitator of learning, and I am here to learn alongside you 
this semester. I believe you are responsible for your learning and development. If you are not being challenged, 
please let me know and I am happy to offer additional recommended readings. If you need additional support as 
you complete the course, please let me know and I am happy to meet with you.  
 
Attendance  
 
This course meets on Mondays from 6:00-8:40pm. You need to be present to engage fully in the course content. 
However, students can and should miss class in order to observe religious holidays not formally recognized by 
the University. For the health and safety of the course, you should not attend class if you need to quarantine or 
isolate due to COVID-19, the flu, the common cold, etc. If you are unable to attend class, you are asked to 
engage in the assigned readings for the class, review the class PowerPoint, connect with a peer in your learning 
circle, and review the brief recap of the class, which will be available on the course website. If you have 
questions after engaging with assigned readings, reviewing the class PowerPoint, and reviewing the class recap, 
please attend Dr. Means’ office hour or email him to arrange a time to meet with him. Please notify Dr. Means 
prior to the start of class should you need to be absent.  
 
If the instructor needs to quarantine or isolate due to COVID-19, the flu, the common cold, etc., the class will 
be moved to a synchronous or asynchronous format. The instructor will do his best to notify you in advance of 
any potential changes to the class format.  
 
My Thoughts on COVID-19 Pandemic and the Course: 
 
My primary concern as we move through the semester is our well-being and the well-being of our family 
members, friends, and your community. While I have high expectations that you will remain engaged in the 
course, you should communicate directly with me if you find yourself in a situation where you need additional 
support or accommodations. Recognizing the stress of the COVID-19 pandemic, I have made several decisions 
as an instructor to ensure an engaging yet reasonable course. For example, throughout the semester, we will 
have seven classes where we will have writing and consultation sessions/a class work day where you can use 
the session/workday to make progress on your capstone project or to ask questions/get support from the 
instructor.  
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APA Writing Style  
 
For this course, the acceptable citation format is the Publication Manual of the American Psychological 
Association (7th edition). Students are also asked to check all submitted written works for grammar/spelling and 
syntax errors. You are encouraged to utilize the Pitt Writing Center 
(https://www.writingcenter.pitt.edu/graduate-services) for assistance with grammar, sentence structure, and 
organization. 
 
Late Submissions 
 
As a matter of fairness and courtesy to all students, penalties for late submission of student work may be 
assessed. Except in cases of acute emergencies, all late work is subject to a 10-percent reduction in grade for 
each day that it is late. If you find yourself needing more time on an assignment, we can discuss an extension if 
you contact me prior to the deadline. Please understand that any assignments submitted after the deadline may 
not receive feedback in a timely manner.  
 
Course Assignments: 
 
Course requirements include oral and written assignments. Your final grade will be calculated using the 
following scale (%): A+ 97-100; A 94-96; A- 90-93; B+ 87-89; B 84-86; B- 80-83; C+77-79; C 74-76; C- 70-
73; Less than 70 is an F. Please note I do not round up final grades.  
 

WHO AM I AS AN AGENT OF CHANGE IN HIGHER EDUCATION? 
 

In this course, you will have an opportunity to reflect on your leadership and your ability to exercise agency to 
shape and facilitate change in higher education. To think about how you can shape and facilitate change, you 
are asked to consider the following questions: Who am I as an agent of change in higher education? How can I 
exercise individual and collective agency to address pressing issues in higher education? To consider these 
questions, we will read Emergent Strategy: Shaping Change, Changing Worlds and you will be asked to 
complete the following assignments: 

§ Photo-elicitation Project (5 points; Due by 6:00pm on Monday, January 31): Students are asked to 
consider the following question: Who am I as an agent of change? Based on your perspectives, take one 
photograph that captures your response. You will upload the photograph to a Canvas discussion board 
with a 2-3 sentence description. Students who complete the assignment will receive five points.  

§ Who am I as an Agent of Change in Higher Education Reflection (1-2 pages; 10 points; Due by 
12:00 noon on Tuesday, April 26): As we consider who we are as agents of change in higher education 
and how we will exercise individual and collective agency to address pressing issues in higher 
education, we should push ourselves to grow and change and not be static with our approaches. While 
reading Emergent Strategy: Shaping Change, Changing Worlds and completing in-class activities 
associated with the book, I want you to consider who you want to become as an agent of change in 
higher education. After completing the reading, you should write a reflection paper that addresses the 
following questions: 

o During my time in the course and in the M.Ed. Higher Education program, what are three things 
I learned about myself as an agent of change in higher education? 

o Based on what I learned from reading Emergent Strategy: Shaping Change, Changing Worlds, 
what are two approaches I will use to exercise individual and collective agency to address 
pressing issues in higher education? 

You will submit the reflection paper as a part of your final Designing for Learning Capstone 
Project. See below.  
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DESIGNING FOR LEARNING CAPSTONE PROJECT 
 

Throughout the Higher Education MEd curriculum, you have received education and training related to building 
your expertise in the ACPA/NASPA Competencies in ways that enable you to serve as a reflective, ethical 
scholar-practitioner with a social justice orientation. The capstone project serves as your culminating experience 
in the Higher Education MEd program and also serves as your comprehensive examination. Earning a pass on 
the capstone project/comprehensive exam is needed to graduate.  
 
Understanding how to design effective educational interventions, programs, policies, and/or services that 
maximize student learning and development are foundational across the core competencies for student affairs 
educators and higher education professionals. The overall premise of this project is to identify an issue or 
inquiry area related to higher education or student affairs and to develop a scholarly-informed proposal for an 
innovative and cocurricular-based program, intervention, or strategy that addresses the area you have identified. 
Your thinking in this area might come from something you have noticed in your internship or professional role, 
or it could be situated in a functional area you wish to pursue in the future.  
 
Learning Proposal (85%) 
Throughout the semester, you will be working toward the development of a 15-17 page, double-spaced 
designing for learning proposal (excluding title page, references, and appendices) related to an inquiry area of 
your choosing (e.g. student access, student outcomes, student experiences, campus structures, etc.). As detailed 
above, you will build this final paper through scaffolding and completing the paper section by section across the 
course of the term. You will submit a draft of each section, and the instructor will provide feedback. At the end 
of the semester, you will incorporate the feedback from the instructor and submit a final designing for learning 
proposal along with a cover letter that outlines all the changes you made to your proposal based on the feedback 
from the instructor or any changes you did not make and your rationale. Successful capstone projects will be 
based in theory, meet APA guidelines, be well organized, utilize appropriate references from this course and 
courses taken throughout your time in the MEd program, and aptly detail the following: 
 
Part 1: Describing the Background and Context  

§ Inquiry Area Overview (1-2 pages; 5 points)  
o Draft due by 12:00 noon on Tuesday, February 8 
o An inquiry area is the broad overarching area that is a persistent issue or inequity in higher 

education. For this course, you will focus on one inquiry area. The introduction should articulate 
the inquiry area and the significance of the area. Consider the following questions: 

§ What is your inquiry area?  
§ Why is this inquiry area important?  
§ Does this inquiry area affect particular student or staff populations? If so, how does it 

affect particular student/staff populations?  
§ This section should end with a paragraph that offers brief foreshadowing of what the 

purpose of the paper is and what sections the readers can expect to follow. 
§ Description of Setting (1-2 pages; 5 points)  

o Draft due by 12:00 noon on Tuesday, February 8 
o This section provides an opportunity to situate the inquiry within a particular functional area or 

frame. You may opt to think of the issue within a localized context (e.g. Office of New Student 
Programming) or more broadly (e.g. a Division of Student Affairs). Consider the following 
questions: 

§ What is your proposed context for your learning proposal? 
§ Why is this context/functional area the best one to address your inquiry area from?  
§ What is your personal interest in considering the problem from this setting?  
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§ Literature Review (4-5 pages; 10 points) 
o Draft due by 12:00 noon on Tuesday, March 1 
o You should examine an ample body of relevant literature and professional knowledge (at least 

10-15 sources, including peer-reviewed research articles) that will help frame your inquiry area. 
The review should be succinct, comprehensive, and integrated and demonstrate a clear path of 
your understanding of the inquiry area and how it is framing your understanding of the specific 
problem. It should not be a series of annotations or a paragraph-by-paragraph summary of 
individual articles or chapters. The review should demonstrate a clear path of your understanding 
of the problem area and how it is framing your understanding of the specific problem. Identify 2-
4 themes within the literature and develop those themes into the key sections of this part of the 
paper. While your review in this section may include interventions or approaches to addressing 
the problem, this should not be the main focus because interventions will be addressed in Part 2 
of the project.  

§ Theoretical Considerations (1-2 pages; 5 points) 
o Draft due by 12:00 noon on Tuesday, March 15 
o You should include at least one theoretical foundation (think student development) and 

consider how this theory, foundation, or framework informs your inquiry area. You should 
consider the following questions: 

§ What theory, foundation, or framework can you use to better situate your understanding 
of your inquiry area?  

§ Why have you chosen the theory, foundation, or framework? 
§ What are the key concepts related to the theory, foundation, or framework? 
§ How might those concepts inform your work? 

Part 2: Envisioning Solutions  

§ Description of the Proposed Intervention (4-5 pages; 10 points)  
o Draft due by 12:00 noon on Tuesday, March 29  
o This is the part of the paper where you get to be creative, innovative, and practical. Using the 

knowledge that you have gained from the literature and theoretical considerations related to your 
inquiry area as well as across the Higher Education MEd program, consider the following 
questions: 

§ What would be a cocurricular innovation (program, policy, strategy, etc.) that you would 
institute following the curricular approach that would work to improve the issues present 
in your inquiry area?  

§ How does the literature and the theoretical foundation frame your thinking and justify 
taking this particular course of action you are proposing?  

§ What is the overarching goal of the cocurricular innovation?  
§ Who is the cocurricular innovation for?  
§ What’s the name of the cocurricular innovation?  
§ If you are proposing a program, how long will it last—a day, a week, five weeks, a 

summer? Is this going to be a residential, commuter, or virtual program? What is the size 
of the program in terms of minimum and maximum number of participants reached?  

§ What are the staffing needs associated with the cocurricular innovation?  
§ What would success of the cocurricular innovation look like and how will you consider 

measuring it?  
o Remember that this part of the paper should still be supported by literature and citations even 

though it offers you the chance to think critically and to be innovative.  
o As you frame your thinking, it is recommended that you stick to framing your plan to span a 

timeframe between a month and a full academic year. Focusing on a longer or shorter period of 
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time will be either beyond the scope of the project or not provide enough depth for this project. 
Be thorough in the description. For example, if you mention holding a speaker workshop series, 
be intentional and direct about what each workshop will touch upon, how the audience will be 
engaged, why these topics are the best ones to address, etc. Due to the creative nature of this 
aspect of the project, visuals (charts, tables, illustrations, etc.), may be incorporated into this 
section of the proposal.  

§ Learning Aims (1⁄2-1 page; 2 points)  
o Draft due by 12:00 noon on Tuesday, April 5 
o Thinking along the lines of a curricular approach, what 3-5 learning aims do you expect 

participations of your program, strategy, or intervention to achieve. This section should give the 
reader a brief paragraph to introduce this section and indicate the overarching goal of the 
program, but the actual learning aims may be presented as full sentence bullet points. Remember 
that the learning aims need to directly relate to the proposed interventions being described in the 
earlier section as well as the overall program goal.  

§ Equity and Justice Considerations (1-2 pages; 5 points)  
o Draft due by 12:00 noon on Tuesday, April 5 
o In this section, detail how you have specifically considered issues related to equity and justice in 

the framing of your proposed intervention. Consider the following question as you approach this 
section:  

§ What systems of marginalization and oppression may be at work that this intervention 
works to disrupt or overcome?  

§ What are potential equity and justice issues with your proposed interventions and how 
will you work to attempt to reduce or eliminate these equity and justice issues?  

§ Assessment Considerations (1⁄2-1 page; 2 points)  
o Draft due by 12:00 noon on Tuesday, April 5 
o In this section, describe some of the basic methods (quantitative survey, focus group, interviews, 

photo-elicitation, etc.), populations (e.g. students, staff, etc.), and timelines, you would employ to 
determine whether learning aims were achieved. Also, be sure to justify why these assessment 
considerations are warranted for this specific project.  

§ Conclusion (½ page; 1 point) 
o Draft due by 12:00 noon on Tuesday, April 5 
o You should write a paragraph that brings closure to your designing for learning proposal. The 

paragraph should provide a brief recap of your proposal and then end with any final key 
takeaways (this is mic drop moment).  

Part III: Bringing it Together and the Final Capstone Project 

§ Final Designing for Learning Proposal (15-17 pages; 30 points excluding the Final Reflection) 
o Final Proposal due by 12:00 noon on Tuesday, April 26 
o For the final capstone project, you will submit the following in order: 

§ Title Page (does not count toward page limit): Develop a creative title that captures the 
essence of your project. Avoid titles like “Final Paper” or “Capstone Project.”  

§ The revised sections in the following order: 
• Inquiry Area Overview 
• Description of the Setting 
• Literature Review 
• Theoretical Considerations 
• Description of the Proposed Intervention 
• Learning Aims 
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• Equity and Justice Considerations 
• Assessment Considerations 
• Conclusion 

§ Who Am I as an Agent of Change in Higher Education?: Final Reflection 
§ All references (Use APA-7th Edition format) 
§ Any appendices 
§ A cover letter that outlines all the changes you made based on the instructor’s feedback 

or any changes you decided not to make and your rationale. You should upload the cover 
letter separate from your Designing for Learning proposal.  

§ Three Minute Thesis (10 points; Presentation in class on April 18): According to the Three Minute 
Thesis (2018) website, a three minute thesis is an opportunity for individuals to give a compelling story 
or pitch about their scholarship and its significance. At the end of the semester, you will give a three 
minute thesis about your learning design proposal. For this project, you will have three minutes and one 
slide to convey your message in language that is appropriate to an audience that may not be familiar 
with your topic. You will be graded on the comprehension and content of your presentation, your ability 
to engage and communicate to the audience on your topic, and ability to keep the presentation to no 
more than three minutes. If you are unable to attend the final class, you are asked to record your three 
minute thesis and email it directly to Dr. Means.  

Course Outline: 
In preparation for class, complete the readings that are assigned for each week prior to the class session. 
* Indicates that the reading is from one of the required texts and is available for free using PittCat.  
 
Wk Date Course Content Assignments 
1 January 10 

 
Class Format: 
Zoom 

Reflecting on Knowledge, Skills, and Attitudes Developed 
in the Higher Education Program 
 
Readings: 
 
ACPA & NASPA (2015). Professional competency areas for 
student affairs educators. 
https://www.naspa.org/images/uploads/main/ACPA_NASPA_
Professional_Competencies_FINAL.pdf  
 
Wilson, M. E., & Hirschy, A. S. (2017). Models for applying 
scholarship to practice. New Directions for Higher Education, 
178, 35-46. 

  

2 January 17 (No 
Class; Dr. 
Martin Luther 
King Jr. Day of 
Observance) 

 
  

 
 

3 January 24 
 
Class Format: 
Zoom 

Building Background and Context: Choosing an Inquiry 
Area and Setting 
 
Readings: 

*Kerr et al. (2020): Chapters 1 and 2  
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*Machi & McEvoy (2016): Introduction and Chapter 1  

*Mintrop (2016): Chapter 2  
4 January 31 

 
Class Format: 
In-Person and 
Writing and 
Consultation 
Session 

Who Am I as an Agent of Change? 
Writing and Consultation Session 
 
Readings: 
 
*brown (2017): Introduction; Principles of Emergent Strategy; 
Elements of Emergent Strategy (pp. 1-50) 

Photo-elicitation 
Project due by 
6:00pm on 
Monday, January 
31st 

5 February 7 
 
Class Format: 
In-Person 

Building Background and Context: The Literature Review 
 
Readings: 
 
*brown (2017): Fractals (pp. 51-66) 

*Machi & McEvoy (2016): Chapters 2 and 3  

Inquiry Overview 
and Setting due by 
12:00 noon on 
Tuesday, 
February 8th   

6 February 14  
 
Class Format: 
In-Person 

Building Background and Context: The Literature Review 
 
Readings: 

*brown (2017): Intentional Adaptation (pp. 67-82) 

*Machi & McEvoy (2016): Chapters 4, 5, and 6  

 

7 February 21 
 
Class Format: 
Writing and 
Consultation 
Session 

Writing and Consultation Session (You may join the 
session in-person or via Zoom) 

 

8 February 28 
 
Class Format: 
In-Person 

Building Background and Context: Theoretical 
Considerations 
 
Readings:  
 
*brown (2017): Interdependence and Decentralization; 
Nonlinear and Iterative (pp. 83-121) 
 
Jaeger, A. J., Dunstan, S., Thornton, C., Rockenbach, A. B., 
Gayles, J. G., & Haley, K. J. (2013). Put theory into practice. 
About Campus, 17(6), 11-15. 

Literature Review 
due by 12:00 noon 
on Tuesday, 
March 1st 

9 March 7 (no 
class; Spring 
Break) 

 
 
 

 

10 March 14 
 
Class Format: 
In-Person and 
Writing and 

Envisioning Solutions: Part I 
Writing and Consultation Session 
 
Readings: 
 

Theoretical 
Considerations 
due by 12:00 noon 
on Tuesday, 
March 15th  
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Consultation 
Session 
 

*brown (2017): Resilience (pp. 123-150) 

*Kerr et al. (2020): Chapters 3 and 4  

11 March 21 
(Class 
Workday; No 
Class)  

Class Workday 
 
 

 

12 March 28 
 
Class Format: 
In-person and 
Writing and 
Consultation 
Session 

Envisioning Solutions: Part II 
Writing and Consultation Session 
 
Readings: 
 
Baber, L. D., Zamani-Gallaher, E. M., Stevenson, T. N., & 
Porter, J. (2019). From access to equity: Community colleges 
and the social justice imperative. In M. B. Paulsen & L. Perna 
(Eds.), Higher education: Handbook of theory and research 
(pp. 203-240). Springer.  
 
*brown (2017): Creating more Possibilities (pp. 151-165) 
 
Kortegast, C., & Croom, N. N. (2019). Critical professional 
praxis in residence life. New Directions for Student Services, 
2019(168), 71-79. 

Description of 
Proposed 
Intervention due 
by 12:00 noon on 
Tuesday, March 
29th 

13 April 4 
 
Class Format: 
In-Person and 
Writing and 
Consultation 
Session 
 

Bringing it Together 
Writing and Consultation Session 
 
Readings: 
 
*brown (2017):  Spells and Practices & Tools for Emergent 
Strategy Facilitation; Outro (pp. 191-274) 

*Kerr et al. (2020): Chapters 5 and 6  

Learning Aims, 
Equity and Justice 
Considerations, 
Assessment 
Considerations 
due by 12:00 noon 
on Tuesday, April 
5th 

14 April 11 
 
Class Format:  
Writing and 
Consultation 
Session 

Writing and Consultation Session (You may join the 
session in-person or via Zoom) 

 

15 April 18 
 
Class Format: 
In-Person 

Bringing It Together: Three Minute Presentations   

16 April 26 (No 
Class; Final 
Papers Due) 

Submit Final Paper and Cover Letter Final Paper and 
Cover Letter due 
by 12:00 noon on 
Tuesday, April 26 
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Learning Circle Assignments 
 

Learning Circle 1: Cawley, Hardie, Landers, Miller 
Learning Circle 2: McCarthy, McLean, Tatone, Zwastetzky 
Learning Circle 3: Kerr, McGrane, Ross, Wolfe 
Learning Circle 4: Edward, Hayhurst, Long, Roan 
Learning Circle 5: Ball, King, O’Connell, Reynolds 
Learning Circle 6: Chou, Hammond, James, Langguth 
Learning Circle 7: Lausberg, Rogers, Romano, Soltysiak 
 


