
IL 2820: Teaching and Learning in Secondary English 3 
Spring 2020  

Syllabus1 
 

 
  
Instructor: Emily Rainey, PhD Class Meetings: Wednesdays, 4:30-7:00pm 
Office: 234 McKee Pl, Room 210 Class Location: WWPH 5405 
Email: erainey@pitt.edu Office Hours:  By appointment 
 

Teaching Assistants: 
Emma Abruzzo, eta9@pitt.edu 

Corey Humphrey, cah238@pitt.edu 
 
The syllabus online is the official syllabus for this course.  Updated versions will be identified as 

“Revised Syllabus” with date.  The most recent changes will be highlighted. 
 
 

 
Course Description 

 
This course is designed to build on basic knowledge of instructional methods for teaching middle 
and high school English by deepening preservice teachers’ understanding of teaching methods 
for teaching grammar and language, drama and performance, Young Adult (YA) literature, test 
preparation, poetry and research. Additionally, the course aims to help you design instructional 
units.  The course is a required teaching methods course in the English Education MOSAIC and 
Masters of Arts and Teaching (MAT) programs. 
 

Learning Goals 
 

After taking this course, you will be able to: 
• Design and teach reading and writing tasks that are sequenced, scaffolded, and aligned 

with the Pennsylvania Core State Standards and Common Core State Standards. 
• Develop a conceptual unit using the School of Education ELA Unit Overview template 

that provides scaffolding and sequencing for your students’ academic reading and writing 
development. 

• Apply research-based practices in teaching language variety and usage, drama and 
performance, poetry and research skills to your teaching and planning. 

• Prepare your students for standardized tests. 
• Increase students’ interest in reading through YA Literature and literature circles.  

 
Course Format and Pedagogy 

 
																																																													
1	We	are	most	grateful	to	Drs.	Amanda	Godley	and	Katrina	Bartow	Jacobs	for	developing	this	course	and	sharing	
their	syllabi	and	course	materials	with	us.			



	
	

2	

Our class will be guided by eight pedagogical “tools” that are used across the English Education 
teacher education programs. These tools have been shown to be highly effective in secondary 
literacy instruction:  
 

• Shared Inquiry: All of our discussions will be based on the view that learning is a social 
process and that sharing multiple perspectives leads to better learning. As a whole class 
and in small groups, we will often discuss the readings and class activities through open-
ended questions that have no “right” answer.  

• Quickwrites: Often, class will begin with a quickwrite that asks you to spend 5-10 
minutes writing on a question connected to the day’s topic. Sometimes the quickwrites 
will be collected so that we can informally assess what you are learning and adjust our 
teaching to be more effective; other times, the quickwrites will serve as starting points for 
our discussions.  

• Charting:  We will use wall charts regularly to display and revisit our thinking whether 
we are working as a whole group, in small groups, or individually.  Charting contributes 
to socializing intelligence by making thinking visible so that it can be studied and 
referenced. 

• Modeling: Throughout the course, we will model current “best practices” in the teaching 
of reading and writing. This will usually require that you position yourself as student 
readers and writers and engage in an active and interactive learning task.  

• Step Backs: Often after we have modeled an aspect of teaching reading and/or writing, 
we will reflect on that experience. You will be asked to “step back” and think about and 
reflect on the experience as a student, a teacher, and a curriculum designer. The goal is to 
make pedagogical logic, choices, and “moves” visible and to consider those choices 
through multiple perspectives.  

• Formative Assessment: We will use a variety of ways to informally assess your learning 
and our teaching. Often this will be done through quickwrites, but we will also use class 
discussions and activities to assess your learning informally (i.e., without evaluating you 
by giving you a grade).  

• Connections to Out-of-Class Experiences/Placements: Most of the graded assignments 
for this course will ask that you make connections between the material you learn in this 
class and your experiences in your placements.  The underlying principle that guides this 
expectation is also useful for designing secondary English instruction; research shows 
that secondary students are more engaged and productive in classroom literacy when 
connections are made to their out-of-school lives and topics that are immediately relevant 
to them.  
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Required Texts and Supplies 

Christensen, L. (2000). Reading, Writing, & Rising Up. Rethinking Schools. 

Dean, D. Bringing Grammar to Life. International Reading Association. 

Durrow, H. (2011). The Girl Who Fell from the Sky. Algonquin. 

Reynolds, J. (2017). Long Way Down. Atheneum. 

Ward, J. (2011). Salvage the Bones. Bloomsbury. 

TBD in class: One choice young adult book and/or one choice professional text. 

All other readings will be available through CourseWeb.  

Additionally, we encourage you to become a student member of NCTE, which is the professional 
organization for teachers of English.  Student memberships are very reasonably priced, and they 
offer you all of the same benefits as other types of membership.  After you have become a 
member, you should subscribe to the weekly NCTE email Inbox: News, Views, and Ideas You 
Can Use! (subscribe at: 
http://www.ncte.org/library/files/About_NCTE/Overview/inbox/current.html).  

Course Assignments 

Assignments Point Value 
Attendance, Preparation, Participation, Disposition 40 
Language Variation Modules 10 
Review of YA Text  (due ______) 10 
Midterm Exam        (due 3/4) 20 
Grammar Lesson Plan, Teaching, and Reflection (due 4/15) 20 
Conceptual Unit   (due 4/8) 20 
Philosophy of Teaching (due 4/15) 20 
Social Justice Curriculum Fair Product and Presentation       (due 4/22) 10 
Total 150 

Attendance, Preparation, Participation 
You must attend and participate in all required classes and activities (including any online 
discussions), come to class on time with all required assignments and readings, and be actively 
involved and on task in class discussions and activities. Any absences will decrease your final 
grade except religious holidays and documented emergencies. If you need to miss class due to 
religious observances, you must notify me in advance and arrange to make up the work you miss. 
Each week, I will expect that you bring the required readings to class and that you have 
annotated or taken notes on the readings (simply highlighting passages of the readings does not 
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count as notes). This will count toward your participation grade. Frequently, I will ask you to 
respond in writing to a given prompt about the weekly readings while in class. 
 
Language Variation Modules (Access on CourseWeb) 
As part of the grammar and language instruction portion of this course, you will be engaging in 
an online mini-course on language variation in English Language Arts classrooms. The four 
modules in this mini-course are designed to introduce you to ideas about how adolescents and 
adults use language in various ways in their lives and communities, and what this means for you 
as an English teacher. 
 
Review of Young Adult Text with Partner 
You will select and review a YA text that is new to you and your partner and that you both want 
to read.  As you read, you will analyze the text as a teacher—that is, you will attend to your own 
reading experience, but you will focus on the likely reading experiences of particular students in 
your field placement and how you would design for them.  Questions will include: when might 
you use this text? To accomplish what goals?  Paired with what other texts?  What literacy 
supports would be required? Do you have any reservations about the text that might influence 
your decision to use it or not?  Each group will share their review and also write a blurb that will 
enable us to create a class repository of notes. 
 
Grammar Lesson Plan, Teaching and Reflection 
For this assignment, you will design a grammar lesson of at least 15 minutes long that supports 
your students’ reading or writing development. For instance, you could design a lesson that looks 
at the role of parallel construction in a unit on public speech and rhetoric, or a lesson about 
adjectival clauses in a unit on narrative and description. You will teach the lesson, have it 
observed by your mentor or supervisor, and reflect on it.  
 
Midterm Project with Partner 
With a partner, you will create a coherent, multi-week unit skeleton and grammar lesson, 
employing principles from TL1, TL2, and TL3, using shared texts.  You will have substantial 
class time to work on this project, but you may also need to work on it outside of class.  It is due 
on March 4.   
 
Conceptual Unit 
For this assignment, you will design a unit plan. Your unit will be conceptually focused, will 
include multiple texts, and will include a sequence of lessons to support students’ final 
assignment.  
 
Philosophy of Teaching 
This assignment asks you to articulate your current personal philosophy of teaching reading and 
writing in secondary English.  Your philosophy statement should include three different textual 
representations for three different audiences. You will also be asked to write a cover letter that 
explains your decisions and the connections to TL1, TL2, and TL3. 

 
Social Justice Curriculum Fair Product 
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There will be a social justice curriculum fair on April 22 in the School of Education.  You will 
present your professional work and ideas in a roundtable or a poster session. Additional details 
will be discussed in class. 
 

Course Policies 
 

I encourage you to review the English Education Handbook for policies and expectations that 
will be common across your courses.  See the section below for additional reminders and course-
specific details. 

 
Course Attendance and Participation 
 
You are expected to read all assigned readings and participate in discussions or activities for 
which the readings serve as a springboard. You will be expected to integrate aspects of readings 
and course discussions into your major assignments. 
 
Our class will build on readings, discussions, your knowledge of schools, and your personal and 
collaborative reflections.  As a result, your engagement in our class activities is important not 
only for your own learning, but also for the learning of others in the class. Thus, I will evaluate 
your online and in-class participation.  Participation can take many forms.  I will evaluate you 
holistically across these categories to determine whether you have earned the full number of 
points each week: 
 

• Attendance  
• Thoughtful, prepared, and courteous participation in whole- and small-group 

activities (including evidence of having completed readings)  
• Collaborative work throughout the semester 

 
Remember, this is a professional course as well as an academic course.  As part of course 
participation you should be demonstrating that you are learning and applying professional 
standards generally expected of educators in matters of timeliness, personal presentation, and 
general conduct.  
 
Grading 
 
Grades will be assigned on the basis of both process and product.  The grading scale is:  
 

A+ 99-100 points B- 80-83 points 
A 94-98 points C+ 78-79 points 
A- 90-93 points C 74-77 points 
B+ 88-89 points C- 70-73 points 
B 84-87 points F 0-69 points 

 
To pass the course, you must receive at least a B- on each assignment. 
 
Class Conduct 
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You are encouraged to bring laptops or other devices to class, as we will frequently be looking 
for resources or creating projects and plans during class.  However, they are to be kept closed in 
class unless in use. Please do not use laptops, phones, or other devices for personal or off-topic 
work during class. Stay engaged. 
 
All cell phones should be silenced and put away during class. 
 
Format of Course Work 
 
All of the writing you do for this seminar should be in 12-point font (yielding approximately 
250-300 words/page) with one inch margins.  Files should be submitted as .doc or .docx.  You 
should follow APA conventions, including citing all works you reference.  For a quick guide to 
APA, see Purdue University’s Online Writing Lab website: 
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/ge
neral_format.html 
 
Proficiency with the conventions of Academic Written English must be demonstrated as part of 
the professional competence of all prospective teachers of English. 
 
Late Assignment Policy 
 
All assignments must be completed in order to pass the course. Assignments are due at or before 
the beginning of class or as specified for electronic submissions. 
 
The nature and pace of this course requires that you do not fall behind in assignments. If an 
extension is needed for an assignment, this must be arranged at least 48 hours before the due date 
and will be granted for only the most extenuating of circumstances.  
 
Revising Assignments 
 
You may revise and resubmit any major assignment once. Resubmissions must be submitted 
within 1 week of receiving the graded assignment. When submitting a revised assignment, use 
track changes to digitally highlight your revisions in the document.  NOTE:  Assignments due 
within the last two weeks of the course cannot be revised. 
 
It is expected that all students receive at least a minimum level of competence on each 
assignment, defined by a grade of B-, in order to pass the course. Assignments that receive a 
grade below a B- must be revised and resubmitted within 1 week. 

 
Academic Integrity 
 
Academic integrity is a key component of professionalism.  You are expected to adhere to 
standards of academic honesty.  Cheating, plagiarism, or other acts of academic dishonesty will 
result in disciplinary action.  Any instances of plagiarism will be considered grounds for failing 
the class. For more on University guidelines on academic integrity, see 
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http://provost.pitt.edu/faculty-resources/academic-integrity-freedom/academic-integrity-
guidelines.  
 
Grievance Policy 
 
The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and 
students in their relationships with each other.  The rights and responsibilities of faculty and 
students are described in the University’s Academic Integrity Guidelines at:  
http://www.bc.pitt.edu/policies/policy/02/02-03-02.html 
 
Diversity and Inclusion Statement 
 
I welcome students of all ages, backgrounds, beliefs, ethnicities, genders, gender identities, 
gender expressions, national origins, religious affiliations, sexual orientations, ability, and other 
visible and nonvisible differences. All members of this class are expected to contribute to a 
respectful, welcoming, and inclusive environment for every other member of the class. 
 

Accommodations 
 

For Disability 
 
If you require special accommodations or classroom modifications, then please notify both me 
and Disability Resources and Services by the end of the first week of the term. The office of 
Disability Resources and Services is located in 140 William Pitt Union (412-648-7890 [voice or 
TDD]), and their website is at: http://www.drs.pitt.edu.  If you have a physical, learning, or 
emotional disability, please let me know as early as you can so that I can accommodate you.  
 
For Religious Observances 
 
If a class session or assignment due date conflicts with your religious holidays, then please notify 
me of which dates will pose a conflict no later than the second week of class so we can make 
alternative arrangements. Your absence due to religious holidays will not harm your grade in the 
course.  
 
For Other Special Circumstances 
 
If there are other circumstances that may impact your success, please contact me as soon as 
possible to schedule an appointment so that we can discuss them. 
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Helpful Resources 
 

• PA Core Standards: 
http://static.pdesas.org/content/documents/PA%20Core%20Standards%20ELA%206-
12%20March%202014.pdf 

• Common Core State Standards for English Language Arts: 
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf  

• National Council of Teachers of English Standards: http://www.ncte.org/standards/ncte-
ira  

• National Council of Teachers of English website: http://www.ncte.org  
• International Reading Association: http://www.reading.org/  
• Journal of Adolescent and Adult Literacy – the best literacy journal for secondary 

teachers: http://www.reading.org/General/Publications/Journals/JAAL.aspx  
• Western PA Writing Project  – check out their summer institute for teachers: 

www.wpawritingproject.org 
• NCTE ReadWriteThink (lesson plans and ideas): http://www.readwritethink.org   
• Michael L. Printz Winners and Honor Books: 

http://www.ala.org/yalsa/booklistsawards/bookawards/printzaward/previouswinners/winn
ers 

• Young Adult Library Services Association Teen Book Finder: http://booklists.yalsa.net 
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Course Schedule 

Week Date Guiding Questions Readings to 
Complete 

Assignments 
Due  

I. How can I design units of instruction that will support my students’ reading, writing,
and language use?  What makes a strong unit?

1 Jan. 8 • Introductions
• What are we doing here?

• Frame course
• Establish shared norms and goals

• What makes a strong unit?
• Examine exemplars and notice

common features
• Worthy guiding questions

2 Jan. 15 • How can texts be paired in a thematic
unit?

• What are potential roles of YA
literature in a unit?

• Syllabus
• Literary

reading primer
• Durrow, The

Girl Who Fell
from the Sky

• Gibbons, “YA
Literature in
the English
curriculum”

• Graphic
organizer for
Durrow

3 Jan. 21 • How can I build meaningful
opportunities for developing students’
ways of reading, writing, and talk?

• What are appropriate end-of-unit
summative assessments?

• Ward, Salvage
the Bones

• Christensen
Ch. 1-4, 7

• Smagorinsky
Ch. 8, 11

4 Jan. 29 • How can I build meaningful
opportunities for developing students’
ways of reading, writing, and talk?

• Reread
Christensen
Ch. 1-4, 7

•  

II. What is the role of language and grammar in English instruction? How can I design
effective grammar instruction?

Submit unit 
design and 
summative 
assessment 
via Box

erainey
Highlight
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5 Feb. 5 • What is the role of teaching language
in reading and writing? What are
possibilities?

• SKIM: Dean
Ch. 1-3, Fig. 4
(p. 142), (p.
156-158)

• Module 1
readings/posts

• Alex/Sarah:
present YA

• DUE to Box:
completed
design team
unit

6 Feb. 12 • What is the role of teaching language
in reading and writing? What are
possibilities?

• SKIM: Dean
Ch. 4-5

• Module 2
readings/
posts

• Kasey/Pam/
Will and Nina/
Emily: present 
YA

• Talk to your 
mentor teacher: 
determine a 
date and focus 
for a grammar 
lesson, 
schedule with 
your 
supervisor, and 
enter details on 
sign up sheet 
(date must be 
between Feb.
24-Apr. 9)

7 Feb. 19 • What about language variation?  How
can I think about students’ linguistic
repertoires as resources?
• Workshop:

design a grammar mini-
lesson that you will teach in 
your placement classroom 

• Module 3
readings/
posts

• SKIM:
Christensen,
Ch. 5

• Christian/
Claire/Jarrett
and Emma/
Alice: present
YA

erainey
Highlight

erainey
Highlight

erainey
Highlight
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8 Feb. 26 • What about language variation?  How
can I think about students’ linguistic
repertoires as resources?
• Revisit co-constructed unit

• Module 4
readings/
posts

• Kayley/
Bethany and
Rebecca/
Katie/Nick:
present YA

9 Mar. 4 • Midterm exam • Review 
professional 
texts we've 
read 

• Dylan/Sossie 
present YA

• Due end of 
class: 
midterm

10 Mar. 11 No class; Pitt’s Spring Break 

11 Mar. 18 No class; Individual meetings with instructors 

Due: in advance of your meeting, post a memo to Box stating the basic 
design of your final unit plan design and any questions you have. Be sure 
that you have fully read any texts you intend to use in your unit. 

III. What kind of teacher am I/do I want to be?  How will I work to ensure an equitable
literacy learning environment for all of my students?  What are some of the major
tensions I anticipate in my professional practice, and how will I approach them?

12 Mar. 25 • Examine teaching philosophies; what
makes a strong one?  Co-construct
rubric
• Workshop teaching philosophy

• Revisit expectations for thematic unit.
• Workshop unit

• Texts that
you plan to
use in your
final unit
design

13 Apr. 1 • Workshop unit, social justice fair

erainey
Highlight

erainey
Highlight

erainey
Highlight

erainey
Highlight
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14 Apr. 8 • Share units
• Workshop social justice fair

• Prepare to
present your
unit in a
gallery walk

• Final unit due

15 Apr. 15 • Share teaching philosophies
• Workshop social justice fair

• Prepare to talk
about your
teaching
philosophy
and how it has
evolved

• Teaching
philosophy
due
• Grammar

lesson due
(all parts)
• Teaching

evaluations
due 4/19

16 Apr. 22 • Social justice curriculum fair, 4:30-
8pm, Posvar

• Prepare to
present at
curriculum
fair

• Fair materials
due



13	

Review of YA Book with Partner 
TL3 

Assignment: You will select and review a YA text that is new to you and your partner and that 
you both want to read.  As you read, you will analyze the text as a teacher—that is, you will 
attend to your own reading experience, but you will focus on the likely reading experiences of 
particular students in your field placement and how you would design for them.   

Consider the following questions: 
• When might you use this text? To accomplish what goals?  Paired with what other texts?
• What literacy supports would likely be required? Why do you say so?
• Do you have any reservations about the text that might influence your decision to use it

or not?
• How could you use this text to engage students in questions of power or critique

(consider Christensen in particular)?
• NOTE: These are broad questions and one way of organizing your memo. You may also

simply answer the graphic organizer questions about your text, as Corey, Emma, and
Emily did in their review examples.

Guidelines for the Written Memo: 

Your memo should be co-authored by you and your partner and organized to address each of the 
guiding questions above.  Each time you make a claim, be sure that you are offering clear 
supporting details and reasoning. 

Ideal length: 1-2 pages. 

Guidelines for the Presentation in Class: 

In class, you and your partner should coordinate your comments to ensure that you concisely 
communicate the big ideas.  Both partners should participate in sharing the review. Your 
comments should not last more than 5 minutes. 

You may make a one-page handout or prepare PowerPoint slides to guide your presentation, or 
you may simply give comments.  Regardless of your decision about how to present, the 
substance of your review should demonstrate that you have carefully read the text and analyzed 
it from the perspective of an educator considering how and whether to use it in class.   

erainey
Highlight
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Effective grammar and language instruction: 

� Aligns with scientifically-based research about language (such as research about 
dialect diversity), 

� Explicitly connects to and supports students’ literacy development (reading, 
writing, speaking and listening), 

� Includes formative assessment, that is, assessments of students designed to 
improve teaching and learning rather than to assign a grade, 

� Includes clear and appropriate explanations and examples, 
� Is engaging for students, 
� Is inquiry-based and fosters multiple perspectives. 

Grammar Lesson Plan, Teaching and Reflection 
TL3  

Purpose of Assignment: 
� To plan a high-quality, effective grammar lesson that support students’ reading and 

writing, is inquiry-based, is engaging, and is clear. 
� To reflect in honest and specific ways on your own teaching by identifying 

strengths and weaknesses in your teaching, describing student learning or 
confusion, and planning revisions of the lesson for the future. 

Overview: 
For this assignment, you will design a grammar lesson of at least 15 minutes long that supports 
your students’ reading or writing development. For instance, you could design a lesson that 
looks at the role of parallel construction in a unit on public speech and rhetoric, or a lesson 
about adjectival clauses in a unit on writing narrative and description. You will teach the lesson, 
have it observed by your mentor or supervisor, and reflect on it. 

This assignment has three parts: 
1. Planning the lesson. Draft due in class.

The lesson must include the following: 

� Formative assessment of all students’ understanding/learning at some point during 
the lesson. 

� A detailed explanation of the grammatical concept that you are teaching 
(dependent clauses, parallel structure, etc.). 

� Sequenced examples of the grammatical concept. 
� Inquiry-based activities that foster multiple perspectives. 
� Explicit connections to the analytical reading or academic writing students are 

working on. 
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Here are some hints: 
� Be sure to address in your learning goals why this grammar topic is important to your 

students, your unit, and which of Dean’s goals are your aim (editing, rhetorics/style, 
language change and variety, reading comprehension/interpretation, traditional 
grammatical concepts – can be more than one). 

� Be sure to explain your lesson in detail, particularly the explanations of grammatical 
concepts you will provide. Verbatim quotes are best. 

� Remember to engage students in significant intellectual work. Remember that isolated 
activities and worksheets that ask students to identify grammatical elements or fill in the 
blanks are not only low-level intellectual work, but also have been shown to have no 
positive effect on students’ reading or writing. 

� Remember to use the principles of inquiry and multiple perspectives to guide your 
lesson plan design. 

2. Teaching the lesson. (Must be observed by a mentor/supervisor before
April 10.

3. Reflecting on the lesson
Please use your notes, your supervisor/mentor’s notes and feedback, and any student
work you collected to answer the following questions in approximately 1,000 words. I
would suggest that you write your reflection as soon as possible after your lesson so it is
fresh in your mind. You must answer all of the 5 questions below in your reflection. I
have added possible topics in italics, but you do not have to address all those topics –
you will not have enough space to do so. Address the topics that seem the most
important to you and your teaching.

• What did you notice about your talk?
• You might look at your explanations and answers to students’ questions and

the questions you asked students.

• What did you notice about your students’ talk?
• Did students tap their existing knowledge about language and grammar?

Did students voice different theories or interpretations?

• What did you notice about student learning and/or misconceptions?
• What did students’ talk reveal about their learning? Did they seem to

end the lesson with a more nuanced or comprehensive understanding of
your learning goals, grammatical concepts, the text, or its big ideas?
Conversely, did you notice any misconceptions or difficulties that
students were having reaching your learning goals or understanding
grammatical concept?

• What do think went well?

• What would you do differently next time you plan and teach this lesson?
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Expectations: 
To earn 20 points, you must: 

� Turn in all parts of the assignment (including drafts) on time. 
� Lesson plan: 

o Use the Pitt lesson plan template.
o Include all handouts, follow up questions, and other details that explain how

you will deliver the lesson.
o Include all 5 required components of the lesson listed above.
o Use the “best practices” approaches to teaching grammar that we have

discussed and read about in class.
o Accurately and specifically anticipate student misunderstandings, background

knowledge, and responses and plan how you will react to them.
o Be specific enough for another teacher to teach successfully.
o Include logically and clearly sequenced tasks, explanations, and examples.

� Reflection: 
o Reflect honestly and thoughtfully on all required questions above.
o Reflect on both strengths and weaknesses that are significant to “best practices” in

the teaching of grammar and of reading and writing. Don’t dwell on tangential
topics like how you look or sound.

o Reflect on specific moments in the lesson with quotes from classroom talk or
student work.

o Make specific claims about the strengths and weaknesses of your grammar
teaching and student learning.
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Philosophy of Teaching 
TL3 

This assignment asks you to articulate your current personal philosophy of teaching reading and 
writing in secondary English.  It involves two interconnected parts. 

Part A. Your philosophy statement should include three different textual representations for 
three different audiences:  

(1) your students,
(2) their families and
(3) your English department or principal (either current or potential employer).

For example, you might create a letter to send home to families of students on the first week of 
school, an introduction of yourself and your classroom for the first day of school, and a letter to a 
prospective employer to use while on the job market. 

Your ultimate goal is to produce documents that are meaningful to you both personally and 
professionally.  Consider the potential of poetry, storytelling, and art for communicating and 
fostering relationships described by Christensen, the reasons that you sought to become a teacher 
in the first place, and your sharpest thinking about the power and potential of teaching and 
learning in secondary English.  Consider the particular students and educators you have worked 
with this year and what you have learned from them.  Consider who you aspire to be and who 
you already are as a teacher. 

Part B. Your philosophy of teaching should also include a cover letter (1-1.5 pages) that 
explains: 

• How your philosophy statement is connected to or draws from at least three readings
from TL1, TL2, or TL3. Be specific.
• The intended audience and purpose for each representation of your philosophy.
• How you chose the mode, organization, content, and language of each composition in
order to reach your audience and purpose.
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Conceptual Unit Plan 
TL3 

Purpose: 
• To design an ELA conceptual unit
• To design a coherent, high-cognitive, and inquiry-based reading and

writing unit;
• To scaffold student inquiry logical ly  and meaningfully throughout a

unit from overarching conceptual questions to individual lessons to
culminating assignment;

• To select relevant, engaging and related texts;
• To plan writing instruction that provides scaffolding for the culminating

assignment;
• To plan grammar instruction that provides scaffolding for reading and

writing in the unit;
• To develop a culminating assignment with clear and relevant instructions;
• To justify and discuss your instructional design and planning with colleagues.

Overview: 

• Requirements of Unit:
o Conceptual focus
• Include at least one non-print text (image, video, song)
• Include at least one current text (ideally a YA novel)
• Sequence of at least four writing lessons (described in one sentence each)

• Two full writing lessons using lesson planning template
• Sequence of at least three language/grammar lessons (described in one sentence

each)
• Two full grammar lessons using lesson planning template

• Culminating assignment and assessment tool
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Unit Overview Format & Guidelines 

• You will be creating a unit planning guide. The unit plan should include the following
sections:

§ Rationale
§ Reflection
§ Unit Overview (using template on CourseWeb)
§ List of Related Pennsylvania Core Standards or CCSS
§ Academic References That Guided Your Unit Development
§ Content and length of sections

• Rationale: Here you justify your choices for the unit overview.
(250-400 words)

• Reflection: Here you reflect on your project and what you
learned from designing the unit and, if applicable, what you
learned from engaging students in all or part of the unit (250-
400 words)

• Unit Overview: Here you provide the unit overview enlarged
or drawn to fill the center section. (Completed Template)

• Related CCSS or PA Core Standards: Here you list the PA
Core Standards related to the unit study by area, grade, and
number along with the complete statement of the standard.
(At least 4 standards should be included)

• References: Both in-text citations and the reference page should
be in APA format. Citations should include at 3 academic
references (from class readings) and all of the texts
used for the unit. For help with APA, go to:
http://owl.english.purdue.edu/owl/resource/560/01/

§ Completed Pitt Lesson Plan Template for 2 of the planned writing lessons
within unit

§ Completed Pitt Lesson Plan Template for 2 of the planned grammar
lessons within unit (must not be the same plan used for the grammar
lesson assignment)

§ Culminating Assignment
• This should be the format that you would give to your

actual students
• It should include instructions for completion of the

assignment and a complete rubric or other form of
assessment tool.
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Social Justice Fair 

There will be a social justice curriculum fair in the School of Education on 4/22/20, 4:30-8pm.  
It will include all of the Pitt MAT students as well as many others in our local and national 
education community.  There will be guest speakers, workshops, roundtables, and poster sessions 
(read: lots of opportunities for professional conversation about teaching for social justice).   

You will present your professional work and ideas in a roundtable or a poster session. For this 
project, you will have five options.   

1. With a partner, present a YA book and your professional analysis of its instructional
affordances, especially as related to promoting equity and justice in the English
classroom. You may present the YA book you reviewed for TL3 or a different one.

2. With a partner or individually, present a professional book and your analysis of its
approaches to promoting equity and justice in the English classroom.  This would be a
good opportunity to read a book that is new to you.

3. Individually, present a specific portion of your unit plan that highlights how you have
designed opportunities to honor and engage students’ identities or cultural and linguistic
resources. Connect to Christensen or Dean.

4. Individually, present a specific portion of your unit plan that highlights how you have
designed opportunities to support students to analyze textual representations in order to
notice and critique social inequities. Connect to Christensen or Appleman.

5. Or, propose something else!

Whether you select to feature a text or idea you have already been exploring this term or 
something new, the occasion will require you to revisit and revise your thinking about what 
counts as “equitable” or “justice-driven” teaching and learning in English, how you position 
yourself as a professional educator with respect to these goals, and the many tensions that are 
brought about when seeking to meet those goals each day. 

Additional details will be discussed in class. 




