
1 
 

The University of Pittsburgh 
Administrative and Policy Studies 

ADMPS 3014, “Doctoral Seminar in Education and Society” 
 3 Credits, CLS 25705 

Fall 2019 
 

 
3415 Posvar Hall 
Hybrid Course with Meetings on Saturdays 1-5 pm 
 
Sean Kelly 
Professor 
Department of Administrative and Policy Studies 
 
5159 [temporary] Posvar Hall 
Office: (412) 648-7165 
spkelly@pitt.edu 
Office hours: by appointment 

 

Some findings on school composition and teacher characteristics to get you 
warmed up: 

 

Excerpt of Table from Lankford, Loeb, and Wyckoff’s (2002) article, “Teacher Sorting and the 
Plight of Urban Schools: A Descriptive Analysis” (Educational Evaluation and Policy Analysis, 
24, pp. 37–62).  Values in last four columns are proportions (e.g., .099 is 9.9% of teachers). 
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Course Overview 

Description 

This course is designed for those seeking to enhance their professional careers with scholarship. 
The EdD degree offers an intensive cohort experience and preparation for rigorous, applied 
research.  Students will have the opportunity to develop an enhanced scholarly knowledge base 
by exploring the social, political, economic, and cultural contexts within which education and 
schooling take place.  This knowledge base also informs the work of government agencies, 
educational institutions, policy-makers, educators, and other stakeholders whose work is 
contextualized by changing social forces. Theoretical frameworks and empirical findings in 
education and society also help guide rigorous applied research that takes social context 
seriously. 
The doctoral seminar in education and society is organized around month long units of inquiry 
into four over-arching questions concerning the underlying sources of educational inequality.  
Each unit begins with in-person class sessions on the required readings. This is followed by 
collaborative review of the literature by the class, individual written analysis and synthesis in a 
position paper, and finally, responding to classmates’ work. 
 

Overview of SCAE Area of Concentration 
This course is the first of a four-course sequence of courses for the Doctor of Education degree 
program in Social and Comparative Analysis in Education (SCAE).  SCAE is an acronym unique 
to Pitt, combining the terms Social Foundations and Comparative Education.  The Social and 
Comparative Analysis in Education (SCAE) program applies disciplinary perspectives from 
sociology, economics, anthropology, and philosophy to the study of educational problems and 
solutions. We apply social science theories and methods to understanding how organizations, 
processes, and actors interact within educational systems. We also focus on understanding how 
contemporary educational policies, trends, and reforms affect educational productivity and 
inequality, with a special emphasis on comparative, international, and development education.  
Faculty profiles for department faculty are available on the department website:   

SCAE Primary Faculty: Mike Gunzenhauser (philosophy), Sean Kelly (sociology), 
Maureen McClure (economics), Maureen Porter (anthropology), and Najeeb Shafiq 
(economics; also our department chair).  
SCAE Secondary Faculty: Linda DeAngelo (higher education), Gina Garcia (higher 
education), Lindsay Page (economics, research methodology), and Dana Thompson-
Dorsey (policy, legal studies).  
Department Faculty:  SCAE is located in the Department of Administrative and Policy 
Studies (ADMPS), and all of these ADMPS faculty are eligible to serve as advisors in the 
SCAE program:  Jean Ferketish, Mary Margaret Kerr, Diane Kirk, Jerry Longo, Jill 
Perry, Max Schuster, Cindy Tananis, and Charlene Trovato.  We also have several 
adjunct faculty and temporary instructors in the department.  

 

http://www.education.pitt.edu/AcademicDepartments/AdministrativePolicyStudies/DepartmentDirectory.aspx
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Course Goals and Objectives 
As a practitioner in an education or education-related field, you are now arriving at a place in 
your career where you are pursuing advanced study to enhance your work as a professional and 
as a leader.  This course is designed for you to engage with enduring ideas and questions that 
focus the work of educational scholars and professionals.  While seminars in education and 
society are common in schools of education, as part of your EdD program, this course is 
somewhat unique in that we will be engaging these ideas together around concerns you have at 
this point in your professional career and while you’re simultaneously engaging in an even 
larger collaborative course on leadership.  This particular iteration of the course is new for this 
semester, but builds closely on previous curriculum developed by Dr. JoVictoria Goodman and 
Michael Gunzenhauser.  Below are goals and objectives specific to this course that align with the 
major commitments of the SOE EdD Program. 

 
Goal 1: Deep specialized knowledge  
Students will develop a deep understanding of social, political, economic, and cultural contexts 
within which educational phenomena or problems of policy/practice emerge, demonstrated in 
written work and in-class activities and online dialogues. 
  
Goal 2: Intellectual and practical skills required to innovate 

We’ll be engaging with the reading as if the scholarship is living, breathing, and contested. 
You’ll be researching texts, authors, reviews, and/or applications of the work to subsequent 
scholarship.  You’ll be writing extensively and responding to each others’ work.  
 
Goal 3: Application and integration of what is learned to enduring problems of practice 

Students will build toward a final project that takes an inquiry-based approach to addressing a 
problem or question in professional practice.   
 
Goal 4: Engagement with the multiple value dimensions of education 

Students will consider how educational theories and empirical findings relate to the multiple 
value dimensions of education including quality, efficiency, equity, choice, etc.  

 

Course Expectations 

Mode of Instruction 
Each unit begins with our half-day in person session.  This session will begin with a power-point 
style lecture to introduce key ideas and questions, provide disciplinary background, and in some 
cases provide methodological notes that will aid in analyzing the readings.  The class will then 
consist of full-group discussions, small-group exercises, and writing workshops.  Class 
discussion will center on the required readings.   
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Between the classes, you will expand upon the core reading by searching for applications of the 
topic to more specific areas of interest to you.  You’ll then share those readings with your 
classmates creating an annotated corpus of additional material.  Next, you’ll write a position 
paper analyzing the core readings and a limited selection from the class corpus.  Finally, you’ll 
provide a response to your peer’s writing (randomly matched by me).  This activity will all occur 
on Courseweb, along with communication with each other between classes on our discussion 
board and any unofficial methods of communication you devise.  I will also post additional 
resources for your interest and use on Courseweb.   
 

General Requirements 
Preparation and Attendance. Because we only meet in person once a month, each set of 
readings and session is critical.  In order to benefit from class then, you must complete the 
readings, and bring copies with you to class. You should make every effort to attend class on 
time and for the full duration.  Preparation and Attendance contribute to your grade (see below), 
if you miss class you will lose the 3% preparation and attendance grade corresponding to that 
class session.  
Readings. Students will benefit from multiple readings of the material before and after class 
discussion.  I expect students to take notes as they read, to organize their thoughts about the 
readings before class, and to be ready to engage ideas.  Two of the units consist primarily of 
required course texts/books, while the other two consist of articles/chapters posted on 
Courseweb.  The required course texts are: 

Deluca, S., Clampet-Lundquist, S., & Edin, K. (2016). Coming of Age in the Other America. 
New York: Russell Sage Foundation. ISBN: 0871544652 

Lewis, A., & Diamond, J. (2015). Despite the Best Intentions: How Racial Inequality Thrives in 
Good Schools. Oxford University Press. ISBN: 0195342720 

 
 
Assignments. The main assignment for each unit is the position paper, but you also have 
responsibility to post an article and summary, and to provide a peer response.  Please make every 
effort to meet assignment deadlines. While I can extend a 24-hour grace period, any assignments 
turned in thereafter will receive a 1 point deduction, with further point deductions for each week 
the assignment is late.  You may not re-write assignments; I need you to concentrate on the next 
activity and those in your other classes. 
I encourage students to submit a rough draft of position papers to me the Monday before 
(approx. one week) the assignment due date to receive feedback. This is encouraged but optional, 
I understand that workflow may mean you cannot always turn in a rough draft for consideration. 
 

Further Assignment Guidance 
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 All papers should be double-spaced and submitted in Microsoft Word (and not PDF). I 
may use track changes and the comment function to dialogue with you about your work. 

 Use the “your name_ADMPS3014_Fall_2019_assignment name” file name convention 
for your electronic submissions. 

 Follow APA style for punctuation, numerals, citations, and referencing.  Although there 
are other style guides one might follow (e.g. Chicago Manual of Style), this will help you 
be consistent across classes here at Pitt, and it is what is used by the American 
Educational Research Association. 

 Give your paper a substantive title (describing the novel content in your paper not the 
name of the assignment) 
 

 Include page numbers (which aids in giving feedback) 
 

General Writing Principles 
 Start with a close reading of the text(s).  
 Be explicit in (a) stating your ideas and (b) in how your paper is organized. 
 Analysis, Analysis, Analysis.  All good papers contain an analysis of the text; 

generalizations, comparisons, causal statements, etc., not mere summaries or 
descriptions. 

 Writing is an iterative process.  With each revision a paper improves.  Your classmates 
and instructor are here to help you improve your papers. 

 Strive for a cyclical writing style (see handout on Courseweb) 
 

Assessment and Evaluation of Writing: 

In your written work you goal is not simply to meet/satisfy minimum assignment requirements, 
but to maximize the potential of the assignment to demonstrate insight, analysis, and engagement 
with the course material.  “A” work shows exemplary analysis and elaboration of ideas, 
concepts, and findings, as well as coherent organization, structure, and clarity of exposition. 

 
Plagiarism Policy 
 
Plagiarism will be considered a major offense.  Papers are to be composed individually, not 
partially or wholly by another person.  Ideas and concepts from readings must be conveyed in 
your own words, along with a citation noting the origin of the idea/concept, or explicitly 
presented as quotations.  Summary of narrative material must be composed by you; it may not be 
taken from another source.  The analysis presented in a paper must be your own and not taken 
from another source/person. 
 
Note: Responding to the advice of a classmate or colleague does not constitute plagiarism.  For 
example, if a classmate suggests, “I think you need to elaborate this point, I don’t really 
understand what you are saying in this section,” or, “why not provide an example from the text 
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to support this point?,” it is wise to address their comment by revising your work.  In these cases, 
you are doing the actual work of elaborating, and providing examples.  On rare occasions, I 
may—as instructor of this class—offer specific feedback that you may use in your papers word-
for-word (e.g. suggested changes to a paper title).  You may not accept word-for-word assistance 
from others on assignments in this class. 
 

Grading 

The course grading occurs in four units, each worth 25% of the grade: 

Preparation and Attendance     3% 
Posting and summarizing of additional article  2% 
Position paper       15% 
Peer Response       5% 
 
In Unit Four, due to the compressed time in December, preparation and attendance account for 
5% of the grade, while the position paper accounts for 20%. There is no posting/summarizing 
and peer response in Unit four, but you are expected to locate additional sources. 
 
Use of University Email 

You must use your University provided Pitt Email for this course! For help accessing or 
forwarding your Pitt e-mail call 412-624-4357.  We will follow the following policy used in 
many courses at Pitt in this course:  

 “Each student is issued a University e-mail address (username@pitt.edu) upon admittance.  
Students are expected to read e-mail sent to this account on a regular basis.  Failure to read and 
react to University communications in a timely manner does not absolve the student from 
knowing and complying with the content of the communications.  The University provides an e-
mail forwarding service that allows students to read their e-mail via other service providers (e.g., 
Hotmail, AOL, Yahoo).  Students that choose to forward their e-mail from their pitt.edu address 
to another address do so at their own risk.  If e-mail is lost as a result of forwarding, it does not 
absolve the student from responding to official communications sent to their University e-mail 
address.” 

 
 

Description of Assignments 
 

1. Additional article (or chapter in edited volume/handbook) and summary (250 words) 
 

After our class meets, locate an additional article (or chapter in an edited volume or 
handbook) of interest that speaks to the unit topic/question.  This article should be from a 
reputable source, using your library resources.  As a first place to look, I recommend 
JSTOR.  JSTOR contains 173 education journals and thus is pretty comprehensive 
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without being entirely overwhelming.  It also has sorting and search features that make it 
easy for you to iteratively narrow in on the selection of most interest to you.  Post your 
find on Courseweb, preferably as a link, to respect the copyright of the author and 
publisher.  If you do post a PDF, please make sure it is in high resolution and includes 
citation and copyright information.   

Next, write a 250 word summary of the selection, highlighting it’s connection to the unit 
topic and post along with the article.    

2. Main position paper for the unit (1500-2500 words) 
 
The position paper makes use of the required readings, along with two to four of the 
additional articles from the corpus of material assembled and summarized by the class. 
The position paper generally begins with identifying the research question you seek to 
address, and situating that question within the overall/most important topics, concepts, 
and findings from the required readings as appropriate.  Then, the paper turns to 
comparing the findings, inferences, and emphases in the required course materials to the 
additional sources you are using.  Be sure to include some discussion/analysis of the 
methodology your literature employs in reaching conclusions.  In treating the articles you 
need not dedicate equal space to each reading in the set, but can vary that as appropriate.  
Ultimately you will reach a position, your thesis, which is the answer to a research 
question.  In writing cyclically, you may choose to get this position out to the reader 
quickly, cycling back to it throughout your paper.   
 
 

3. Response to classmates’ paper (~500 words).   For the final assignment in the unit, you 
will be randomly paired with a classmate (yes, randomly, using a random number 
generator) to provide substantive commentary.  Peer review is an important component of 
scholarly activity and can enhance the doctoral learning experience just as it does 
publishing.  You have the opportunity to learn from seeing how others are engaging the 
texts you are, and you also have the opportunity to learn from the experience of 
expressing your responses to your peers’ work (and hearing from them what is most 
helpful about your response).  Your response may include critique of ideas or arguments, 
or the author’s presentation of those ideas and arguments, but it can also include 
discussion of the positive expression of ideas and arguments in your classmates’ papers. 
Whatever the balance of critique and identification of positive value, the tone should 
always be professional and cordial, with an assumption of good intent.  I will provide you 
with a handout on peer review. 

 

Milestone assignment (non-graded but needed for your degree progress) 

By the date on the class schedule, develop a plan of studies that includes the courses that you 
plan to take, the 30 credits you are carrying in from prior graduate studies, and your Course 
Credits Accepted form (unless all your graduate credits are from the University of Pittsburgh).  
This assignment is required but not graded and is pretty straightforward as folks follow a 
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common plan of studies.  I will review them and return them to you.  Your plan of studies and 
Course Credits Accepted form then get approved and signed (either before or after you submit it 
to me) by your advisor.  Forms for these two documents are in your EdD handbook.  You’ll also 
find the Course Credits Accepted form on the SOE Policies and Forms webpage.   Bring a hard 
copy to class and e-mail me a copy.  

 

Description of Units 
Each unit is organized around an over-arching topic and question, although the questions are 
stated more simplistically than the material really encompasses 
 

Unit 1: How much do school-to-school differences matter? 

At least since the Coleman report (1966) on equality of educational opportunity, social scientists 
have debated the role of school-to-school differences in generating educational inequality.  Are 
some students high achieving because they attend School A, while others struggle because they 
attend School B?  Alternatively, is educational inequality driven largely by social forces outside 
of the school, in the home and neighborhood environment, or by educational processes that are 
largely common across schools.   

To begin to consider this question we’ll read a portrait of schooling from each end of the 
spectrum, the first chapter from Kozol’s famous book Savage Inequalities and a chapter from 
Demereth’s book Producing Success.  We’ll then turn to Downey and Condron’s summary and 
interpretation of school effects research, along with commentaries by Adam Gamoran and the 
review I wrote of Producing Success for Contemporary Sociology. 

Readings 

Kozol, J. (1991). Chapter 1: Life on the Mississippi, East Saint Louis, Illinois. In Savage 
inequalities (pp. 7-39). New York: Harper Perennial.   

Demereth, P. (2009). Chapter 1: The Wilton way: Middle-class culture and practice. In 
Producing Success: The culture of personal advancement in an American high school (pp. 27-
47). Chicago, IL: University of Chicago Press. 

Kelly, S. (2011). Book Review. Producing success: The culture of personal advancement in an 
American high school, by Peter Demerath, Contemporary Sociology, 40, 25–27. 

Downey, D. B., & Condron, D. J. (2016). Fifty years since the Coleman Report: Rethinking the 
relationship between schools and inequality.  Sociology of Education, 89, 207–220. 
 
Gamoran, A. (2016). Gamoran comment on Downey and Condron. Sociology of Education, 89, 
231–233. 
 

Unit 2: School organization: Flawed in principle or practice? 

https://www.education.pitt.edu/CurrentStudents/PoliciesandForms.aspx
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By the beginning of the 1990s, sociologists of education had amassed substantial evidence that 
schools were often “tracked” and organized in other ways to benefit high-track students, while 
disadvantaging those in the lower tracks. Yet fundamental disagreement about the nature of 
school organization remains; are efforts to sort students in various ways for learning 
fundamentally flawed, or just poorly executed? 
In this chapter we’ll read a relatively recent book by Lewis and Diamond (2015) which builds on 
the rich history of case study research on school organization in the sociology of education.  
We’ll also read a textbook chapter I wrote on tracking. 
Readings 

Lewis, A., & Diamond, J. (2015). Despite the Best Intentions: How Racial Inequality Thrives in 
Good Schools. Oxford University Press. 

Kelly, Sean. (2019). Sorting students for learning: Eight questions about secondary school 
tracking. In T. Domina, B. Gibbs, L. Nunn, A. Penner, & S. J. Dobrin (Eds.), Education & 
society: An introduction to critical issues in the sociology of education. Berkeley, CA: 
University of California Press.   
  

Unit 3: How does household and neighborhood poverty affect school and labor market 
success? 
This session considers the role of neighborhood poverty (and relatedly family poverty) in school 
and labor market outcomes.  Our primary text is Deluca’s (2016) “Large N” qualitative study of 
disadvantaged youth in Baltimore: Coming of Age in the Other America.  What effect does 
growing up in a neighborhood characterized by “Concentrated Poverty” affect youth?  What 
social supports allow youth to overcome this disadvantage, and what social forces cause youth to 
turn to “the street” and away from mainstream employment? What post-secondary and labor-
market traps contribute to early career problems?  Deluca et al. present a portrait of status 
attainment that is perhaps more optimistic than the worst stereotypes of inner-city Baltimore, but 
also shows much need for social policy to address concentrated poverty. 
We’ll also read an article presenting some basic descriptive statistics from the National 
Longitudinal Survey of Youth’s reporting findings from observations of the home environment.  
Readings  

Deluca, S., Clampet-Lundquist, S., & Edin, K. (2016). Coming of Age in the Other America. 
New York: Russell Sage Foundation. ISBN: 0871544652 

Bradley, R. H., Corwyn, R. F., McAdoo, H. P., & Coll, C. G. (2001).  The home environments of 
children in the United States part I: Variations by age, ethnicity, and poverty status.  Child 
Development, 72, 1844–1867. 
  

Unit 4: Can contemporary educational reforms reduce educational inequality? 
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One of the challenges of making inferences from educational research is that much of our 
understanding of educational inequality is based on existing variation in policies, practices, etc. 
Thus, we don’t really know what might be possible to achieve, or “how much to expect from our 
schools.”  It is intriguing then to consider some of the more recent educational reforms that have 
taken educational policy and practice in new directions, or induced variation into school 
organization and practice, and to view each of these through Marshall, Mitchell, and Wirt’s 
(1989) four value dimensions. 
We will consider a variety of reform efforts, roughly ordered to correspond with the classic 
typology of organizational reform (rational, natural, open systems). 
Readings 

Domina, T., McEachin, A., Penner, A., Penner, E. (2015). Aiming high and falling short: 
California’s algebra-for-all effort. Educational Evaluation and Policy Analysis, 37, 275–295. 
 
Rowan, B. P., Correnti, R. J., Miller, R. J., & Camburn, E. M. (2009). School improvement by 
design: Lessons from a study of comprehensive school reform programs. In G. Sykes, B. 
Schneider, & D. L. Plank (Eds.), Handbook of education policy research (pp. 637–651). 
 
Henry, G. T., Bastian, K. C., & Smith, A. A. (2012). Scholarships to recruit the “best and 
brightest” into teaching: Who is recruited, where do they teach, how effective are they, and how 
long do they stay? Educational Researcher, 41, 83–92. 
 
Yuan, K., Le, V-N., McCaffrey, D. F., Marsh, J. A., Hamilton, L. S., Stecher, B. M., & Springer, 
M. G. (2013). Incentive pay programs do not affect teacher motivation or reported practices: 
results from three randomized studies. Educational Evaluation and Policy Analysis, 35, 3–22. 

Buerger, C., & Harris, D. (2015). How can decentralized systems solve system-level problems? 
An analysis of market-driven New Orleans school reforms. American Behavioral Scientist, 59, 
1246–1262.  
 

University Policies 
The following are important academic policies that affect all students in the School of Education.  
For all academic policies, visit the Graduate Catalog.  For complete information, be sure to 
consult both University of Pittsburgh and School of Education policies.   

Academic Integrity. Students in this course are expected to comply with the University of 
Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for 
any reason during the semester will be required to participate in the procedural process, initiated 
at the instructor level, as outlined in the School of Education Guidelines on Academic Integrity. 
This may include, but is not limited to, the confiscation of the examination of any individual 
suspected of violating University Policy. Furthermore, no student may bring any unauthorized 
materials to an exam, including dictionaries and programmable calculators. 

https://catalog.upp.pitt.edu/index.php?catoid=73
https://www.education.pitt.edu/portals/0/current%20students/Policies%20and%20Forms/policies/academic%20integrity%20guidelines.pdf?utm_source=SOEmail&utm_campaign=f:mgunzen_s:SOE+Student+Affairs+Remin_id:d290286c-0899-4eeb-9a14-a7df010b448f&utm_medium=Email
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Disability Services. If you have a disability for which you are or may be requesting an 
accommodation, you are encouraged to contact both your instructor and Disability Resources 
and Services (DRS), 140 William Pitt Union (412) 648-7890, drsrecep@pitt.edu, (412) 228-5347 
for P3 ALS users, as early as possible in the term.  DRS will verify your disability and determine 
reasonable accommodations for this course. 

Statement on Classroom Recording. To ensure the free and open discussion of ideas, students 
may not record classroom lectures, discussion and/or activities without the advance written 
permission of the instructor, and any such recording properly approved in advance can be used 
solely for the student’s own private use. 

Departmental Grievance Procedures. The purpose of grievance procedures is to ensure the 
rights and responsibilities of faculty and students in their relationships with each other. When a 
student in ADMPS believes that a faculty member has not met his or her obligations (as an 
instructor or in another capacity) as described in the Academic Integrity Guidelines, the student 
should follow the procedure described in the Guidelines by (1) first trying to resolve the matter 
with the faculty member directly; (2) then, if needed, attempting to resolve the matter through 
conversations with the chair/associate chair of the department; (3) if needed, next talking to the 
associate dean of the school; and (4) if needed, filing a written statement of charges with the 
school-level academic integrity officer. [Michael Gunzenhauser is the associate dean for student 
affairs and the School’s academic integrity officer] 

 

mailto:drsrecep@pitt.edu
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ADMPS 3014 ** Course Schedule ** Fall 2019 
     

Date Assignments Due 

Unit 1: How much do school-to-school differences matter? 

Sept 7th Class  

Sept 13 Post article and summary 

Sep 20 Position Paper Due 

Sep 30 Peer Response Due 

Unit 2: School organization: Flawed in principle or practice? 

Oct 5th Class  

Oct 11 Post article and summary 

Oct 18 Position Paper Due 

Oct 28 Peer Response Due 

Unit 3: How does household and neighborhood poverty affect school and labor market 
success? 

Nov 2nd Class  

Nov 8 Post article and summary 

Nov 15 Position Paper Due 

Nov 25 Peer Response Due 

Unit 4: Can contemporary educational reforms reduce educational inequality? 

Dec 7th Class  

Dec 13 Position Paper Due 
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