
Teaching and Learning in Secondary English Arts 1 
Instruction and Learning 2230  

Fall 2018 
Tuesdays 5:15 – 7:55 pm 

3 Credits 
 
Classroom: 5201 Posvar Hall 
Instructor: Jon-Philip “Jay” Imbrenda, Ph.D. 
Email: jimbrenda@pitt.edu  
Phone: 412-648-4287 
Office location: 5107 Posvar Hall 
Office hours: By Appointment 
 

 
Course Description 
In this course, teacher candidates are introduced to current issues and effective 
teaching practices in secondary English language arts education. Teacher candidates 
will learn the characteristics of English language arts classrooms, curriculum and 
instruction that are inquiry-based, cognitively challenging, and engaging for 
adolescents. The course is a required teaching methods course in the English 
Education Masters of Arts and Teaching (MAT), MOSAIC, and Professional Year 
programs.  
 

Learning Goals 
At the end of the course you will be able to:  

 Reconsider what English Language Arts are and can be (including New Literacies & 
21st Century Literacies). 

 Understand how issues of equity, diversity and social justice shape U.S. schooling 
and the practice of teaching.  

 Develop a vision for inquiry-based, meaningful literacy learning for adolescents. 

 Reflect on your engagement in “best practices” in ELA instruction (as students) 
and apply what you learn to your own teaching practice.  

 Learn about lesson planning as a professional practice 

 Design, revise, and enact lesson plans, in class and in your placement 

 Participate in a professional learning community (PLC) by giving and receiving 
constructive feedback with peers. 

 

Required Texts and Supplies 
 Lee, C.D. (2007). Culture, Literacy, and Learning: Taking Bloom in the Midst of 

the Whirlwind. New York: Teachers College Press.  

 Milner, R. (2010). Start Where You Are, But Don’t Stay There. Boston, MA: 
Harvard Ed Press 

 Flake, S. (2007). The Skin I’m In. New York: Hyperion. 

 Myers, W. D. (2004). Monster. New York: Amistad Press. 

 The program also requires that you obtain copies of the following literary texts 
that are commonly used in ELA classrooms: To Kill and Mockingbird and Romeo 
and Juliet.  Any edition of these books is fine. 
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 Additional readings and materials will be available on CourseWeb 
 

Grading and Assignments   
 
Fieldnotes, Observations, & Data Collection (10%) 

 
You will observe several dimensions of your mentor's practice and your own practice in 
your English language arts classroom sites. These dimensions include: 1) classroom 
talk; 2) using multiple modes of instruction; 3) formative assessment; and 4) how 
theory is being used in teaching practice. You will occasionally be turning in these 
fieldnotes for comments, but you are expected to be collecting them continuously 
through the semester.  
 
You will also be collecting evidence of your teaching including (i.e. lesson plans, 
Powerpoint, notes, teaching reflections, student work and mentor & supervisor 
feedback). You will bring your notes and data to class for discussion and analysis and 
submit a binder of your material at the end of the term along with the reflective 
paper (See below for details). Tips and templates for fieldnote documentation will be 
discussed in class.  

Lesson Planning, Rehearsal Lesson, and Feedback to Peers (25%) 

 
Throughout this course, we will attend to specific aspects of lesson design: 
establishing learning goals, getting students started with warm-up/gateway activities, 
developing appropriately sequenced questions and prompts to guide students’ reading 
and discussion, designing formative assessments to assess students’ learning, and so 
forth.  In doing so, we will work together as a class to develop “prototype” lessons 
based on either the Myers or Flake texts (or both!).  You will work with a group of your 
classmates to develop your lesson.  While each group’s lesson plans will differ, we will 
frame them in the context of a shared, conceptual unit design, and they will all 
involve inquiry-based discussions of texts. 
 
At various times throughout the course, you will be asked to submit drafts and 
revisions of the different aspects of your lesson plan.  We will often spend class time 
sharing and critiquing these aspects of your lesson.  Thus, your contributions to these 
discussions in the form of clear, relevant, and constructive feedback will also be 
considered as a graded component of each assignment.   
 
Annotated Final Lesson Plan (10%) 
 
Near the end of the semester, you will submit a completed version of your prototype 
lesson using the UPitt Lesson Plan Template.  Additionally, you will use the comment 
function in Word to annotate each aspect of your lesson.  Your annotations should 
address both the principles of learning that have informed the lesson design, as well as 
how your understanding of and appreciation for issues related to difference, diversity, 
identity, and engagement are embedded in the lesson design.  You may also note 
areas of concern in which you are still considering how to more effectively develop 
certain aspects of the lesson.  The emphasis here is less on the quality of the lesson 
itself and more on the quality of your capacity to reflect meaningfully on the 
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decisions you’ve made.  During our final few class meetings, we will workshop these 
lessons together in class in groups.  Each group will be responsible for video recording 
the implementation of their lesson in class.  These video recordings will then be used 
to reflect meaningfully on your lesson design for your final portfolio. 
 
Extended Definition of English Language Arts Project (25%) 
 
Throughout this course, we will trace the margins of what counts as ELA learning both 
in terms of curriculum and pedagogy; that is, in terms of both what students learn and 
how they learn it.  We will consider the long-standing traditions of ELA alongside the 
emergent demands of the 21st century.  We will critically examine many aspects of ELA 
teaching and consider the extent to which issues of access, opportunity, and advocacy 
are taken up, both explicitly and implicitly, in our classrooms. 
 
For this assignment, you will develop an extended definition of English Language Arts 
that will serve as a conceptual framework to guide your teaching.  Your definition will 
draw upon readings and concepts from our course, Dr. Rainey’s course, as well as your 
field experiences in order to define the goals and processes of ELA learning as you see 
them, as well as to define the boundaries in which you plan to situate your practice.  
You will consider topics such as the role of traditional literature and grammar 
instruction, the role of new literacies and alternative modes of representation, the 
extent to which ELA instruction is responsible for taking up issues related to diversity 
and social justice, the relationships between ELA learning and “college and career 
readiness,” the role of moral development and identity construction in ELA learning, 
as well as other topics of interest to you. 
 
Your project will involve 2 components: (1) a 5-page written account of your definition 
with references to relevant source materials, and (2) a non-print representation of 
your definition in a mode of your choosing.  We will discuss these requirements in 
greater detail during our class meetings. 
 
You will submit this assignment in 2 installments: an early draft of your written 
component in which you explore your initial assumptions, and a revised version at the 
end of the semester in which you reflect upon how your assumptions have been 
challenged, extended, and/or reinforced by your experiences over the semester.  We 
will also share our non-print representations in class.  
 
Critical Moment of Practice (10%) 
 
One of the main goals of this course is to work together to collaboratively inquire into 
what it means to be an English/Language Arts teacher. The goal is not to be “the 
expert” by the end of the semester, but rather to learn how to explore your own 
moments of uncertainty, learning, and engaging in the classroom. Your peers are a 
critical resource in this endeavor. During the semester, you will sign up to share a 
“critical moment” from your field experiences during class. This includes: 

 Completing the Critical Moment Narrative (see CourseWeb for template) 
o This description must be made available on CourseWeb by 5 pm the 

Sunday before you present 
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 In class, you will present a brief description of your critical moment and 
provide some guiding questions/themes for discussion. This should be about 5 
minutes 

 You will then facilitate a 15-minute discussion in class about your critical 
moment. For the first 5 minutes, you must be silent and engage in active 
listening. For the last 10 minutes, you will engage with your peers in inquiring 
into the moment and what can be learned 

 Finally, you will complete a one-page reflection on the experience, turned in 
on CourseWeb. This reflection is due the week following your presentation. 

 
Final Portfolio (20%) 
 
This portfolio should represent the culmination of the course, as well as the first 
semester that you spent in the field. Specifically, it should include: 

 A cover letter/reflection written to me (see below for details) 

 A copy of all of your fieldnotes from your school placement 

 A copy of your final prototype lesson plan with annotations  

 A copy of your fieldwork critical moment narrative and one-page reflection  
The cover letter should be a 3 or 4-page reflection on the portfolio in which you 
address the following questions: 

 How has engaging in observations of English language arts classrooms shaped 
my view of teaching in terms of classroom talk, multiple modes of instruction, 
formative assessment and the use of theory in practice? 

 How have my initial assumptions about teaching changed since the beginning of 
the semester? 

 How does the video of my group’s prototype lesson evidence both areas of 
strength as well as areas for growth in my practice as a classroom educator? 
 

Your letter should be addressed to me (Dr. Jay) and should directly reference your 
fieldwork (via the fieldnotes), course readings and discussions. You will place your 
cover letter and revised fieldnotes and data in a three-ring, labeled binder that 
includes a table of contents and section headers. Please make sure to reference how 
you tracked the four areas of practice listed in the section above on fieldnotes. 

Competence Policy 
It is expected that all students receive at least a minimum level of competence on 
each assignment, defined by a grade of B in order to pass the course. Assignments that 
receive a grade below a B must be revised and resubmitted within two weeks. 
 
Grading Scale: 
A+ = 99-100 points   A= 94-98 points  A- 90-93 points  B+ = 88-89 points  B = 84-87  B = 
80-83  C+ = 78-79 points     C = 74-77 points  C- = 70-73 points   Fail = below 70 points 
 

Other Information 
You must attend and participate in all required classes and activities (including any 
online discussions), come to class on time with all required assignments and readings, 
and be actively involved and on task in class discussions and activities. Any absences 
will decrease your final grade except religious holidays and documented emergencies. 
If you need to miss class due to religious observances, you must notify me in advance 
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and arrange to make up the work you miss. I will be monitoring your reading, so please 
make sure to bring annotated articles/books each week. 
 
•  Please see the English Education Handbook for program policies including those 
regarding attendance and late work.  
•  All cell phones should be turned off during class.  
•  You are encouraged to bring laptops or other devices to class, as we will frequently 
be looking for resources or creating projects and plans during class.  However, they 
are to be kept closed in class unless in use. Please do not use laptops, phones, or 
other devices for personal or off-topic work during class. Stay engaged.  
• All assignments must be completed in order to pass the course. Assignments are due 
at or before the beginning of class or as specified for electronic submissions. 
•  All of the writing you do for this seminar should be wordprocessed in 12 point font 
(yielding approximately 250-300 words/page) with one inch margins.  Proficiency with 
the conventions of Academic Written English must be demonstrated as part of the 
professional competence of all prospective teachers of English.  
•  At any point during the semester if you are not doing satisfactory work, I will let you 
know in writing immediately.  
•  Most assignments will be returned to you within a week with written feedback and 
evaluation. 
•  You can expect that I will respond to your emails within 24 hours Monday through 
Friday and 48 hours over the weekend.  
• University Policy on Classroom Recording: To ensure the free and open discussion of 
ideas, students may not record classroom lectures, discussion and/or activities without 
the advance written permission of the instructor, and any such recording properly 
approved in advance can be used solely for the student’s own private use. 
•  If you need to miss class for a religious observance, please notify me as early as 
possible in the term so that we can arrange make up work.  
•  If you have a disability for which you are or may be requesting an accommodation, 
you are encouraged to contact both your instructor and Disability Resources and 
Services (DRS), 140 William Pitt Union (412) 648-7890, drsrecep@pitt.edu, (412) 228-
5347 for P3 ALS users, as early as possible in the term.  DRS will verify your disability 
and determine reasonable accommodations for this course.  
•  You are expected to maintain your responsibility towards academic integrity as 
stated in the University of Pittsburgh academic policies and as stated in the English 
Education handbook.   
Students in this course will be expected to comply with the University of Pittsburgh's 
Policy on Academic Integrity. Any student suspected of violating this obligation for any 
reason during the semester will be required to participate in the procedural process, 
initiated at the instructor level, as outlined in the University Guidelines on Academic 
Integrity. This may include, but is not limited to, the confiscation of the examination 
of any individual suspected of violating University Policy. Furthermore, no student may 
bring any unauthorized materials to an exam, including dictionaries and programmable 
calculators. 

 

Food/Housing Insecurity 
Many students, both undergraduate and graduate, experience housing and/or food 
insecurity that can impact their academic work and general health. Please know there 
are resources available to you that are confidential. Of course you are welcome to 
speak with me if you need support in contacting the right people/offices: 

mailto:drsrecep@pitt.edu
http://www.as.pitt.edu/fac/policies/academic-integrity
http://www.as.pitt.edu/fac/policies/academic-integrity
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Pitt Pantry (Food Pantry available to the wider University community)  
https://www.studentaffairs.pitt.edu/pittserves/sustain/pantry/ 
Off-Campus Housing Office: http://www.ocl.pitt.edu/ 
 

Community/Civility Statement 
As educators, we will operate from a standpoint that everyone believes that all 
students deserve a quality education in a respectful setting.  The same can be said for 
university learning. A university classroom is, by definition, a space where free 
exchange of ideas must happen, but where consideration for others, their views and 
their life experiences is also paramount.  When you are uncomfortable with an idea, it 
is your right to speak up about that.  As we learn with and about people with very 
different life experiences and beliefs from our own, it is imperative that we respect 
these perspectives and use respectful language in discussing and challenging 
ideas.  Our goal is to create a community where productive disruption and uncertainty 
are cultivated. Carefully consider your language choices to ensure that all learners 
feel valued and that encourage a growth mindset from all of us.  If at any time, you 
are uncomfortable please feel free to speak up and/or speak to me privately. 

http://www.ocl.pitt.edu/
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`Course Schedule for Fall 2018 

 
Class Session Topic Reading Due 

(Asterisk signifies text 
is on CourseWeb) 

Assignments Due 

Class 1 
August 28 

 Introduction 

 Conceptual unit 
design 

 Learning goals 

 Summer 
Reading: bring 
Lee, Myers, and 
Flake texts with 
you 

 

Class 2 
September 4 

 Lesson Planning as 
Professional 
Practice 

 Learning as 
Apprenticeship 
 

 Bring Lee, 
Myers, Flake 

 Bring to class a 
short text that 
you would want 
to use with your 
students 

 Draft of 
Learning 
Goals for 
literature 
discussion 
lesson 
 

Class 3 
September 11 

 Guest Speakers: 
Drs. Beth Sondel 
and Kari Kokka.  
Please report 
directly to Posvar 
5604. 

 The Social Context 
of ELA learning 

 Emerson, R., 
Fretz, R. & 
Shaw, L. (1995). 
In the field* 

 Bring Flake & 
Myers texts 

 Revised 
Learning 
Goals 

Class 4 
September 18 

 The Social Context 
of ELA Learning 

 Bring Milner, 
Flake & Myers 
texts 
 

 Draft of 
the first 
10 
minutes of 
your 
lesson plan 

 Fieldnote 

Check 

Class 5 
September 25 

 Revisiting Critical 
Literacy 

 Culturally 
Responsive 
Pedagogy 

 Bring Flake & 
Myers texts 

 Fecho, B. 
(2000). Critical 
inquiries into 
language.* 

 Revised 
first 10 
minutes of 
your 
lesson 

 Draft of 
Extended 
Definition 
of ELA due 

Class 6 
October 2 

 Beyond the lesson 
plan: the 
importance of 
community and 
context 

 Jacobs, K. B. 
(2014). The role 
of field 
experiences* 

 Bring Flake & 
Myers texts 

 Fieldnote 
Check 

 Draft of 
sequenced 
text-based 
questions 

Class 7  Fieldwork as Text:  Classmates’  Critical 
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October 9 How do we 
read/reread, and 
narrate our 
experiences? 

Critical Moment 
Texts* 

moment 
presentati
ons 

October 16 FALL BREAK: MONDAY CLASS SCHEDULE 
 
Please complete mid-term feedback forms online 

Class 8 
October 23 

 Guest Speaker: 
Mr. Devin Browne.  
Please report 
directly to Posvar 
5604. 

 Classmates’ 
Critical Moment 
Texts* 

 Critical 
Moment 
Presentati
ons 

Class 9 
October 30 

 Literature and 
beyond literature 
 

 Classmates’ 
Critical Moment 
Texts* 

 Hillocks, G. 
(2010). Teaching 
argument for 
critical thinking* 

 Applebee, A. 
(1996). Deadly 
traditions.* 

 Critical 
Moment 
Presentati
ons  

 Fieldnote 

Check 

Class 10 
November 6 

 What counts as 
literacy in today’s 
schools/societies? 

 Smith, 
Imbrenda, 
Wilhelm (2014). 
Boys and 
multiplicity.* 

 Abrams, S. 
(2009). Gaming 
frame of mind* 

 Draft of 
final 
lesson plan 

Class 11 
November 13 

 Identities and 
engagement 

 Alvermann, D. 
(2003). Seeing 
themselves as 
engaged* 

 Final 
lesson plan 
due 

 In-class 

rehearsals 

Class 12 
November 20 

   In-class 
rehearsals 

Class 13 
November 27 

NO CLASS MEETING DUE TO LRA CONVENTION 

Class 14 
December 4 

 Our definitions   Revised 

Extended 
Definition 
of ELA due 

 In-class  
rehearsals 

FINAL PORTFOLIO DUE – December 11 by 5 PM 
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Date I Present my Critical Moment Narrative In Class: _________________ 
 
Date Critical Moment Reflection is Due (1 week later): ________________ 


