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ADMPS 3014 
Doctoral Seminar in Education and Society 

 
Fall 2018 

Hybrid course with meetings on Saturdays, 1-5 pm 
September 8, October 6, November 3, December 1 

5700 Posvar Hall 
CLS#: 26577 

 
A.  Overview 

Course description 

This course is designed for those seeking to enhance their professional careers with scholarship. 
The EdD degree offers an intensive cohort experience and preparation for rigorous, applied 
research based on a broad, but in-depth acquaintance with the contexts within which phenomena, 
issues, policies and practices have emerged in the past and continue to evolve in our times.  

First, students will have the opportunity to develop an enhanced scholarly knowledge base 
encompassing the various facets of education/society relations by exploring the social, political, 
economic and cultural contexts within which education/educating take place and within which 
government agencies, educational institutions, policy-makers, educators and other stakeholders are 
situated or situate themselves when considering, fashioning, implementing, or reacting/responding 
to educational phenomena and policies/practices/reforms.  

Second, preparation for rigorous applied research should follow from understanding the rationales 
for and challenges of undertaking any of a number of possible research approaches to studying 
specific phenomena or problems of policy/practice and considering the complications imposed by 
these contexts in terms of what must be taken into consideration when applying research methods 
to human conditions and environments. 

Contact information 

Mike Gunzenhauser, PhD 
Associate Professor of Administrative and Policy Studies 
Associate Dean for Student Affairs and Certification 

University of Pittsburgh, School of Education 
5610 Posvar Hall 
230 S. Bouquet St., Pittsburgh PA 15260 

Office Phone & Voicemail: (412) 648-2119  
Email: mgunzen@pitt.edu 

Meeting Times: Monday – Friday, 11 am - 5 pm (please suggest a specific time); you can also call 
Courtney Ross at (412) 624-5640 to arrange a time on my calendar.  

Course website: courseweb.pitt.edu/  

Course texts 

Required texts available for purchase through the University Store, online or in person:   

Bell, Derrick (2004). Silent covenants: Brown v. Board of Education and the unfulfilled hopes for 
racial reform. Oxford, UK: Oxford University Press. link for info 
ISBN:978-019-518247-7, Prices: 19.99 list/ From 2.56 Used 

mailto:mgunzen@pitt.edu
http://courseweb.pitt.edu/
http://www.pittuniversitystore.com/
https://www.amazon.com/Silent-Covenants-Education-Unfulfilled-Racial/dp/0195182472/ref=sr_1_1?s=books&ie=UTF8&qid=1502126272&sr=1-1b
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Noddings, Nel (2013).  Education and democracy in the 21st century.  New York, NY: Teachers 
College Press.  Link for info 
ISBN:978-0-8077-5396-5, Prices: 31.95 list/ From 16.52 Used 

Rury, John (2013). Education and social change: Contours in the history of American schooling, 4th ed. 
New York, NY: Routledge.  Link for info 
ISBN:978-0-415-52693-7, Prices: Not available new/ From 12.24 Used 
The fifth edition is also available at the Pitt library as an e-book 

Tuck, Eve (2012). Urban youth and school pushout: Gateways, get-aways, and the GED.  New York, 
NY: Routledge. Link for info  
ISBN:978-0415886093, Prices: 44.95 list/ From 39.47 Used 

Additional required readings  

These readings are posted on Courseweb:  

Freire, Paulo. (2003). Pedagogy of the oppressed.  (M. Ramos, trans.).  New York, NY: Continuum 
Press.  (Original work published 1970) [Selection, Chapter 2]   

Kinloch, Valerie (2015). “Languaging their lives,” places of engagement, and collaborations with 
urban youth. In C.I. Gerstl-Pepin & C. Reyes (Eds.), Reimaging the public intellectual in 
education: Making scholarship matter (pp. 17-29). New York, NY: Peter Lang.  

Hytten, Kathryn (2015). Ethics in teaching for democracy and social justice. Democracy & Education, 
23(2), Article 1. 

Gunzenhauser, Michael G. (2015). Enacting social justice ethically. Democracy & Education, 23(2), 
Article 6. 

Recommended resource readings  

American Psychological Association (APA). (2009). Publication manual of the American 
Psychological Association, 6th ed. Washington, DC: Author. [ISBN 978-1-4338-0561-5]. Spiral 
bound recommended for ease of use: [ISBN 978-1-4338-0562-2] 

Booth, Wayne C., Gregory G. Colomb, & Joseph M. Williams (2008). The craft of research, 3rd ed. 
Chicago, IL: University of Chicago Press. [ISBN 978-0-2260-6566-3]  

Foss, Sonja, & William Waters (2007). Destination dissertation: A traveler’s guide to a done 
dissertation.  Lanham, MD: Rowman & Littlefield.  [ISBN: 978-0-7425-5440-5]  

Garman, Noreen B. (2000). On critiquing: Musings on a prickly concept.  Unpublished essay.  
Pittsburgh, PA: University of Pittsburgh. (see Courseweb) 

Gunzenhauser, Michael G. (2008). Citing by side-swiping: Engaging text in scholarly writing. 
Unpublished essay.  Pittsburgh, PA: University of Pittsburgh. (See Courseweb) 

Strunk, William, & E.B. White (2000). The elements of style, 4th ed. New York, NY: Longman Press. 
[ISBN 978-0-2053-1342-6]  

 

B.  Overview of SCAE Area of Concentration 

This course is the first of a four-course sequence of courses for the Doctor of Education degree 
program in Social and Comparative Analysis in Education (SCAE).  SCAE is an interdisciplinary area 
of scholarship in which the tools of the humanities and social sciences are used to address 

https://www.amazon.com/Education-Democracy-21st-Century-Noddings/dp/0807753963/ref=pd_sim_14_2?_encoding=UTF8&psc=1&refRID=HQFQNBQTTGY09MYV1DZ2
https://www.amazon.com/Education-Social-Change-Contours-Schooling/dp/0415526930/ref=sr_1_2?s=books&ie=UTF8&qid=1502126386&sr=1-2
http://pittcat.pitt.edu/cgi-bin/Pwebrecon.cgi?v1=2&ti=1,2&Search_Arg=rury%20john&Search_Code=NAME_&SL=None&CNT=50&PID=xOM_kJwQ3efpN_1xLY5sGfs9foBL&SEQ=20170807140546&SID=4
https://www.amazon.com/Urban-Youth-School-Pushout-Get-aways/dp/0415886090/ref=sr_1_1?s=books&ie=UTF8&qid=1502126361&sr=1-1
http://democracyeducationjournal.org/home/vol23/iss2/1/
http://democracyeducationjournal.org/home/vol23/iss2/6/
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fundamental problems and questions in education.  Faculty affiliated with the SCAE program use 
multiple disciplines within the humanities and social sciences, and together the program takes a 
global and internationalized approach to scholarship.   

SCAE is an acronym unique to Pitt.  It joins the related educational fields of Social Foundations and 
Comparative Education.  Social foundations is most commonly associated with two national 
professional organizations.  The American Educational Studies Association (AESA) holds its annual 
meeting in Greenville, SC, November 7-11 (see www.educationalstudies.org). The second is Division 
G (Social Context of Education) of the American Educational Research Association (AERA), which 
has its next annual meeting in Toronto, Ontario, April 5-9, 2019 (see www.aera.net).  Comparative 
education also encompasses international and development education, and all three areas have had 
a longstanding presence in the School of Education.  The main professional association, the 
Comparative and International Education Society (CIES), has its next annual meeting April 14-18, 
2019, in San Francisco (see www.cies.us).   

Faculty profiles for department faculty are available on the department website:   

SCAE Primary Faculty: Mike Gunzenhauser (philosophy), Sean Kelly (sociology), Maureen 
McClure (economics), Maureen Porter (anthropology), and Najeeb Shafiq (economics; also 
our department chair).  

SCAE Secondary Faculty: Linda DeAngelo (higher education), Gina Garcia (higher 
education), Lindsay Page (economics, research methodology), and Dana Thompson-Dorsey 
(policy, legal studies).  

Department Faculty:  SCAE is located in the Department of Administrative and Policy 
Studies (ADMPS), and all of these ADMPS faculty are eligible to serve as advisors in the 
SCAE program:  Jean Ferketish, Mary Margaret Kerr, Diane Kirk, Jerry Longo, Jill Perry, 
Cindy Tananis, and Charlene Trovato.  We also have a visiting faculty member, Max 
Schuster, and many adjunct faculty and temporary instructors in the department.  

 

C.  Course Goals and Objectives 

As a practitioner in an education or education-related field, you are now arriving at a place in your 
career where you are pursuing advanced study to enhance your work as a professional and as a 
leader.  This course is designed to engage you with key ideas that have occupied scholars and 
educators in the field of social foundations.  There are many Social Foundations introductory 
courses.  The unique thing about this course is that we will be engaging these ideas together around 
concerns you have at this point in your professional career and while you’re simultaneously 
engaging in an even larger collaborative course on leadership.  Below are course goals and 
objectives as they relate to the six major commitments of the SOE EdD Program.  These are adapted 
from Dr. JoVictoria Goodman’s prior syllabus (2014-2016) for this course.     

Goal 1: Deep specialized knowledge  

Students will develop a deep understanding of social, political, economic and cultural contexts within 
which educational phenomena or problems of policy/practice emerge, demonstrated in written work 
and in-class activities and online dialogues. 
  
Goal 2: Intellectual and practical skills required to innovate 
We’ll be engaging with the reading as if the scholarship is living, breathing, and contested. You’ll be 
researching texts, authors, reviews, and/or applications of the work to subsequent scholarship.  You’ll 
be writing extensively and critiquing each others’ work.  

http://www.educationalstudies.org/
http://www.aera.net/
http://www.cies.us/
http://www.education.pitt.edu/AcademicDepartments/AdministrativePolicyStudies/DepartmentDirectory.aspx
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Goal 3: Personal and social responsibility for change 
Students will work to develop voice in their written assignments and online dialogues reflecting their 
commitment to serving as agents of change both in society and in some relevant aspect of educational 
policy/practice within their specialization.  Our aim is to share and enrich our capacity for 
responsibility and the conditions under which “responsibility” is possible.  
 
Goal 4: Application and integration of what is learned to enduring problems of practice 
Students will build toward a final project that takes an inquiry-based approach to addressing a 
problem or question in professional practice.   
 
Goal 5: Understanding and embracing a commitment to equity 
Students will demonstrate (in written work and in their in-class and online discussions) an enhanced 
understanding of the scope and implications of equity issues and will include equity as an important 
consideration in their policy/practice/research recommendations. 
 
Goal 6: Active, intentional, and ongoing engagement with diversity 
Students will reflect on and engage with a range of perspectives based on their acquired knowledge 
base about themes that engage the general notion of “diversity” more specifically and more deeply (see 
course themes).   
 

D.  Course Themes and Texts 

The course has four themes, each corresponding to a main text, to an in-person class meeting, and 
to an intellectual tradition associated with the Social Foundations of Education.   

September: Foundations of Critical Race Theory in Derrick Bell and Legal Studies 

Critical race theory came into education scholarship via Gloria Ladson-Billings and has influenced a 
generation-and-a-half of social foundations (and other education) scholars.  We’ll read one of the 
foundational texts in this intellectual tradition in legal studies, and you’ll explore its influence on 
areas of inquiry and professional practice that have meaning for you.   

October: Social Change in the History of U.S. Education 

The chestnut about forgetting history and being condemned to repeat it sums up the value of 
historical scholarship in education, a small field being brought to new life by a new generation of 
scholars. John Rury is a transitional figure, a historian born in 1951 who has written this well-
respected thematic history of U.S. education. You also have the opportunity to read more deeply on 
an area of history that interests you.  

November: Philosophical Implications of Education in a Democracy 

My own sub-field, philosophy of education, has been forced to reinvent itself in the increasing 
professionalization of teacher preparation.  The leading philosopher of education in the U.S. for the 
past 30 years, Nel Noddings, a feminist former math teacher, positions our current challenges about 
democratic citizenship. This will be also our chance to think about commitments to equity and 
diversity.  We’ll need to do some additional reading to go beyond Noddings’ scope, including an 
earlier, classic work by Paulo Freire.  

December: Sociological and Social Theory for Macro/Micro Understanding of Agency 

Eve Tuck is working in a critical sociological tradition and studied with sociologist Jean Anyon and 
psychologist Michelle Fine at the City University of New York Graduate Center.  She’s an exciting 
scholar who engages sociology and indigenous epistemological positions. This will also give us an 
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example of engaged scholarship and give us a chance to talk about what makes for interesting, 
compelling, and conceptually rich qualitative research.  

 

 E.  Mode/Style of Instruction 

For this class I'm continuing to develop a different approach to hybrid instruction that I first tried 
with the 2017 cohort, basing the structure and feel of this course on a similar course I taught in Fall 
2014 to a group of first-year doctoral students, a mixture of full- and part-time doctoral students in 
SCAE.  When we meet in person, the approach of the class will be full-group discussions, writing 
workshops, and small-group exercises.  I will lecture minimally, only for additional background 
material or to clarify important concepts.  Class discussion will center on the readings and topics 
each week.   

Between the classes, you’ll expand upon the core reading by searching for applications of the theme 
to a topic or area that interests you.  You’ll share those readings with your classmates, then move 
on to write a thematic paper drawing from the core reading and peer-selected readings.  Your 
communication with each other between classes will occur officially via Courseweb in at least two 
ways: one, in an ongoing, optional discussion board that is yours to use as you wish; two, as a 
platform for sharing your work and obtaining feedback from me and your peers.  You will 
undoubtedly invent unofficial methods of communication as well, and I strongly encourage that.  

I will also post additional resources for your interest and use on Courseweb.   

The course will proceed with this combination of methods not only because I believe that students 
learn more through active engagement, but also because my intention is for students to be able to 
use this course in their subsequent professional practice and scholarship.  It is my hope that 
students will use the material from this course to form interesting and relevant research questions 
and conduct research that is more rigorous, meaningful, and ethically sound.   

 

F.  General Course Requirements and Expectations 

Preparation.  Meaningful engagement is essential to the success of this course.  Students are 
expected to interpret the readings, connect them to their previous knowledge and experience, and 
use them to develop their capacities as scholars, practitioners, and citizens.  Students should make 
every effort to attend class on time and for the full duration.  As explained below, grading is based 
upon the degree of effort and original thought that goes into the assignments.   

Readings.  Students will benefit from multiple readings of the material before and after class 
discussion.  I expect students to take notes as they read, to organize their thoughts about the 
readings before class, and to be ready to engage ideas.   

Assignments.  Students will do various assignments outside of class that will comprise a large part 
of their learning experience. I encourage you to sit down with me outside of class to work through 
your assignments.  It is largely up to you to make the most of this opportunity.  These basic 
expectations apply to all assignments:  

• All papers should be double-spaced and submitted in Microsoft Word (and not PDF).  I’ll use 
track changes and the comment function to dialogue with you about your work.   

• Proofread all work carefully before turning in, even if it means having to take advantage of the 
24-hour grace period (see below).  
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• Follow APA style for punctuation, numerals, citations, and referencing.  Cover pages and page 
headings are entirely optional.   

Timelines.  No one wants to fall into the trap of turning assignments in late.  Plan now the time you 
need to devote to them, get them done the best you can, and meet the deadlines.  Here’s added 
incentive: assignments turned in more than 24 hours late will be reduced 1/3 letter grade; the 
reduction grows the later it is turned in, with assignments one week late reduced a full letter grade 
and so on.  The 24-hour extension is intended for those times when you need just a little bit more 
time to finish, or if you run into computer problems.  I will make exceptions for illness or bizarre 
circumstances only.  Be sure to archive all your work electronically.   

Feedback.  Getting timely feedback is very important, particularly on papers, and so I will do my 
best to return assignments, graded and with comments, within one week after the assignments are 
due.  If time permits, I will gladly review drafts of your assignments.  We’ll do this together in one of 
two ways – reading a hard copy together in person or reading an electronic copy together over the 
phone.  In either case, arrange a time with me.   

Policy on re-writing papers.  Students may re-write assignments for an improved grade (the new 
grade will be an average of the two grades) or in order to adapt the paper for a conference 
presentation, report, or article.  Students have four weeks after receiving their graded paper to re-
write for a grade.  However, you can re-write each paper only once for a grade.  The final paper can 
only be rewritten if it is turned in the first time at least one week ahead of the due date.  You can 
also have me take a quick look at a draft of your paper ahead of the due date.   

If you miss class.  As explained above, class attendance is very important, and so students should 
make every opportunity to attend class on time and for the full duration.  Class will start on time 
each class session.  Email or phone me if you will miss class for any reason.  If you miss class, you 
will lose the 5% attendance and participation grade corresponding to that class session.   

 

G.  Assessment and Evaluation 

Letter grades will be assigned for assignments and participation.  Written work is graded on 
demonstrated insight, completion of expectations of the assignment, coherence of organization, and 
grammar and spelling.  Grades are converted to a 4.000 scale for recording and computation of final 
grades, using the official University grade values posted in the Graduate Catalog.  Since it’s not 
readily compatible with this grading computation, I will not be using the Grade Book function on 
Courseweb.  Letter grades have the following meaning.  Letter grades using + and – are also used.   

An “A” signifies work that clearly exceeds expectations.  Written work falling into this category will 
demonstrate clarity of purpose, organization, and communication.  It will also demonstrate original 
interpretation of course material.  “A” level participation need not mean a large quantity of 
participation but should denote the student who prepares for class and consistently indicates having 
thought about the material.   

A “B” signifies work that meets expectations, meaning that all aspects of the assignment are completed, 
but it lacks some aspects of “A” work, particularly inconsistent preparation for class or written work 
that demonstrates less significant insight into the material or frequent grammatical errors.   

A “C” for written work denotes poorly constructed, supported, or inconsistent argument, or work with 
multiple spelling and grammatical errors; a “C” for participation signifies a student who regularly 
misses class or is otherwise unprepared on multiple occasions.   

A “D” signifies minimal attention to assignments or class preparation.   
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An “F” is assigned for undone work or any work that breaches University standards of academic 
integrity.   

Grade percentages are as follows: 

1. Bell Assignments 27% 
Preparation, participation & attendance 5% 
Posting 2% 
Paper 15% 
Peer critiques 5% 

2. Rury Assignments 27% 
Preparation, participation & attendance 5% 
Posting 2% 
Paper 15% 
Peer critiques 5% 

3. Noddings Assignments 27% 
Preparation, participation & attendance 5% 
Posting 2% 
Paper 15% 
Peer critiques 5% 

4. Tuck Assignments 20% 
Preparation, participation & attendance 5% 
Paper 15% 

5. Plan of studies and action plan update (ungraded) 
6. Optional, ongoing discussion board  (ungraded) 

Total 101% 
 

Policy on assigning an “I” or “G.”  Incompletes are rarely offered as an alternative to just doing the 
best one can with the time allotted.  They are to be avoided at all costs, since they delay the 
progress of all involved.  Only verifiable extenuating circumstances, such as severe illness, will 
encourage me to grant a grade of I or G (see Graduate Catalog for regulations about special grades).   

 

H.  University Policies 

Several university policies are pertinent to this course.  First of all, as an instructor I am committed 
to anti-racist, non-sexist, non-classist, and non-heterosexist pedagogy.  This includes fostering an 
environment that is as safe and inclusive as possible.  It is my intention to confront and correct as 
best as possible any actions on my part that fall short of these commitments.  If everyone in the 
class is likewise committed, the work should be more easily facilitated.  I am also committed to 
making the class physically accessible to anyone wishing to participate.     

The following are important academic policies that affect all students in the School of Education.  
For all academic policies, visit the Graduate Catalog.  For complete information, be sure to consult 
both University of Pittsburgh and School of Education policies.   

Academic Integrity. Students in this course are expected to comply with the University of 
Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for any 
reason during the semester will be required to participate in the procedural process, initiated at the 
instructor level, as outlined in the School of Education Guidelines on Academic Integrity. This may 
include, but is not limited to, the confiscation of the examination of any individual suspected of 
violating University Policy. Furthermore, no student may bring any unauthorized materials to an 
exam, including dictionaries and programmable calculators. 

https://catalog.upp.pitt.edu/content.php?catoid=73&navoid=6328#university-grading-policy-for-graduate-courses-
https://catalog.upp.pitt.edu/index.php?catoid=73
https://www.education.pitt.edu/portals/0/current%20students/Policies%20and%20Forms/policies/academic%20integrity%20guidelines.pdf?utm_source=SOEmail&utm_campaign=f:mgunzen_s:SOE+Student+Affairs+Remin_id:d290286c-0899-4eeb-9a14-a7df010b448f&utm_medium=Email
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Disability Services. If you have a disability for which you are or may be requesting an 
accommodation, you are encouraged to contact both your instructor and Disability Resources and 
Services (DRS), 140 William Pitt Union (412) 648-7890, drsrecep@pitt.edu, (412) 228-5347 for P3 
ALS users, as early as possible in the term.  DRS will verify your disability and determine reasonable 
accommodations for this course. 

Statement on Classroom Recording. To ensure the free and open discussion of ideas, students 
may not record classroom lectures, discussion and/or activities without the advance written 
permission of the instructor, and any such recording properly approved in advance can be used 
solely for the student’s own private use. 

Departmental Grievance Procedures. The purpose of grievance procedures is to ensure the 
rights and responsibilities of faculty and students in their relationships with each other. When a 
student in ADMPS believes that a faculty member has not met his or her obligations (as an 
instructor or in another capacity) as described in the Academic Integrity Guidelines, the student 
should follow the procedure described in the Guidelines by (1) first trying to resolve the matter 
with the faculty member directly; (2) then, if needed, attempting to resolve the matter through 
conversations with the chair/associate chair of the department; (3) if needed, next talking to the 
associate dean of the school; and (4) if needed, filing a written statement of charges with the school-
level academic integrity officer. [Since your instructor is the associate dean for student affairs and 
the School’s academic integrity officer, Steps 3 and 4 involve contacting the Dean of the School of 
Education.] 

 

I.  Description of Assignments (see due dates on Course Schedule) 

1. Bell Assignments 

a. Reading and Class Preparation.  Prior to the first class, begin reading Silent Covenants and 
get as far as you can before class (and up until at least p. 129).  Be prepared to discuss.  Once we 
complete a course overview, class discussion will begin by enumerating key principles of Bell's 
underlying theory.  Make notes ahead of time about what you think those principles may be.  We 
will expand our discussion from there.  By the end of the class we will have a deeper understanding 
of the text, we’ll have unanswered questions about the text and the underlying theory, and we’ll 
have begun exploring implications of this work for educational scholarship and professional 
practice.   
b. Additional Reading (article or chapter), Post (preferably a link) and Summary (250 
words).  After our class meets, collect a reading of interest that makes use of critical race theory in 
education, seeking an application or articulation of CRT in an area that interests you.  The reading 
should cite Bell.  Find at least one article or book chapter from a reputable source, using your library 
resources.  Consider any number of scholarly options that will contribute to your understanding of 
the theme of critical race theory.  You might also explore scholarly reviews of Bell’s book.  Post your 
find(s) on Courseweb, preferably as a link, to respect the copyright of the author and publisher.  If 
you do post a PDF, please make sure it is in high resolution and includes citation and copyright 
information.  Select one and write a 250-word summary of the selection.    
c. Read Classmates’ Posted Readings.  There will be space on Courseweb to make optional 
comments, but the intent is not to create a discussion board.    
d. Bell Paper (1500-2500 words*).  Make use of the Bell text and classmate-provided 
resource readings.  The paper should demonstrate four key areas mentioned in the explanation in 

                                                 
* Word lengths are provided to help give students a sense of the scope expected for the papers.  Papers that 
come in longer than the recommended will certainly be read and commented upon. 

mailto:drsrecep@pitt.edu
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the grading section of the syllabus: (1) demonstrated insight, (2) completion of specific 
expectations of the assignment, (3) coherence of organization, and (4) grammar and spelling.  Here 
are the specific expectations of this assignment:  

i. select a topic of interest to you that arises from your reading of Bell; 
ii. focus on important and interesting concepts in the texts;  

iii. engage Bell and at least three other authors from yours and your peers’ selections (See 
Gunzenhauser, “Citing by Sideswiping,” resource document on Courseweb);  

iv. take a position, articulating a specific and clear thesis statement; and  
v. ground your position with supporting evidence from the texts.   

e. Critique of Classmates’ Papers.  You will receive a subset of your classmates’ papers to 
read.  Provide substantive commentary on the papers you receive (See Garman, “On Critiquing,” 
resource document on Courseweb).  I will provide a framework on Courseweb you can use to get 
yourself started.  Peer review is an important component of the doctoral learning experience. You 
have the opportunity to learn from seeing how others are engaging the texts you are, and you also 
have the opportunity to learn from the experience of expressing your responses to your peers’ 
work (and hearing from them what is most helpful about your critique).  
f. Feedback on Classmates’ Critiques.  You will receive a grade from your peers on how 
helpful your feedback is to them.  I will provide a rubric on Courseweb for this process.   
 
2. Rury Assignments 

a. Reading and Class Preparation.  Rury’s book is a history that spans several hundred 
years.  How are you going to consume this detailed book?  The point is not going to be retaining 
facts, figures, and dates, but to appreciate at least two things: historiography as an artful scholarly 
practice, and arguments about particular sets of historical conditions (a twist on the notion of 
historical causation).  I encourage you to take your time with Rury and develop an approach to 
engaging his work that works for you.   
b. Additional Reading (article or chapter), Post (preferably a link) and Summary (250 
words).  After our class meets, collect a reading of interest from an educational historian who is not 
John Rury.  Find at least one article or book chapter from a reputable source, using your library 
resources.  Consider any number of scholarly options that will contribute to your understanding of 
either an historical era or an historical theme inspired by Rury.  It would be ideal if the work 
cited Rury, but that may not be possible.  You might also explore scholarly reviews of Rury’s book.  
Post your find(s) on Courseweb, preferably as a link, so as to respect the copyright of the author 
and publisher.  Select one and write a 250-word summary of the selection.    
c. Read Classmates’ Posted Readings.   
d. Rury Paper (1500-2500 words*).  Similarly to the Bell paper, make use of the Rury 
reading to explore a theme or topic.  Incorporate at least three of yours and your classmates’ chosen 
selections.  You might also consider incorporating an oral history interview of someone of a 
generation older than yours.   
e. Critique of Classmates’ Papers.   
f. Feedback on Classmates’ Critiques.   
 
3. Noddings Assignments 

a. Reading and Class Preparation.  You may notice a distinct difference in feel after reading 
the previous two texts, whose claims and warrants are embedded empirically.  As a philosopher, 
Noddings focuses on articulating and clarifying concepts and sometimes expressing visions for 
ways in which states of affairs may be different.  I like to think of philosophy as an invitation to 
think differently.  In addition to the short Noddings text, be sure to read Chapter 2 of Pedagogy of 
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the Oppressed, Paulo Freire’s classic work.  We’ll also read the related article by Kathy Hytten, my 
response to Hytten’s article, and Valerie Kinloch’s book chapter.  Our discussion of the role of 
education in democracy will tilt toward your articulation of a vision of yourself as a 
scholar/practitioner/citizen.     
b. Additional Reading (article or chapter), Post (preferably a link) and Summary (250 
words).  After our class meets, you will be seeking additional philosophical work to contribute to 
our ongoing discussion on what it means to be a scholar/practitioner/citizen.  For this assignment, 
find something by someone who engages Noddings, Freire, or both.  Find at least one article or book 
chapter from a reputable source, using your library resources.  You might also explore scholarly 
reviews of Noddings’ book.  Post your find(s) on Courseweb, preferably as a link, so as to respect 
the copyright of the author and publisher.  Select one and write a 250-word summary of the 
selection.    
c. Read Classmates’ Posted Readings.   
d. Noddings/Freire Paper: Scholar/practitioner/citizen reflection (1500-2500 words*).  
Use the readings from this section of the course to reflect upon your professional identity.  Draw 
from Noddings, Freire, and at least three other readings.  Consider these possible questions as ways 
to begin your thinking:   

• What is your role as an educator in a democratic society?   
• As you begin the doctoral program, how would you describe your professional identity?  
• Of the three roles of scholar, practitioner, and citizen (see syllabus text), with which do you 

identify most at this point? Who are you as an educator, administrator, scholar, advocate, 
student, counselor, policy wonk, or other professional?  

• What do you consider to be your areas of expertise (construed broadly)?  
• What do you consider to be your important sources of knowledge?  
• To what persons and communities are you responsible?  
• What are the values and commitments that you bring to your professional role? How did 

these values and commitments come about?  
• How do the personal and professional aspects of your identity meet?   
• How has your prior academic work contributed to the development of your professional 

identity? How do you imagine your work in the doctoral program contributing to your 
professional identity?  

e. Critique of Classmates’ Papers.  Even though these papers may have a more personal 
quality to them, they will indeed invite critique.  It will be interesting to see how you we adapt our 
expectations of reflection papers when the writing is more personal.   
f. Feedback on Classmates’ Critiques.   
 
4. Tuck Assignments 

a. Reading and Class Preparation.  Our emphasis here will be on micro and macro 
perspectives on human agency.  Tuck should prove effective at challenging our thinking on this 
topic and may inspire us to think about human agency in multiple ways: our agency as actors in a 
social system, our roles in organization, the ways in which we may promote the agency of those we 
serve, and our transition to taking on leadership of our chosen fields.  By this point in the semester, 
I imagine that our discussion will take on a direction of your own collaborative creation.    
b. Additional Reading (articles or chapters) and Post (preferably a link).  Feel free to post 
interesting relevant readings on Courseweb that you think your classmates may find helpful as they 
develop their final papers.  This is optional but encouraged and there’s no specific due date.   
c. Tuck (Final) Paper: Agency in Application (1500-2500 words*). This paper can take on 
many forms.  Focus on application and draw from at least three additional readings (either from the 
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course or new ones that you find) to write a paper about human agency.  Here are some suggested 
ideas, and I am open to others:  

i. imagine how you might conduct a study similar to Tuck’s in your current professional 
setting, perhaps speculating what results might look like; 

ii. explore in detail implications of Tuck’s findings for your professional practice, drawing 
inferences between the context of her study and your own setting;   

iii. integrate the reading and topics between this course and your leadership course on a 
problem, question, and topic of your choosing; 

iv. follow the guidelines for the Bell and Rury papers and write on a topic that interests you;  
v. explore Tuck’s work as an example of method, perhaps drawing from concepts from your 

Practitioner Inquiry I course, that you could use to develop yourself as a researcher;  
vi. select a particular theme, character, or respondent in the Tuck text and explore in detail 

what human agency may mean in that theme’s context or character, drawing parallels to 
settings in which you find yourself professionally;  

vii. argue for a notion of human agency that is similar or distinct from Tuck’s, drawing from 
sources but also your own reflective analysis of professional practice.   

d. Critique of Classmates’ Papers.  This is optional but encouraged as time allows.     
 
5. Plan of Studies and Course Credits Accepted  

By the date on the class schedule, develop a plan of studies that includes the courses that you plan 
to take, the 30 credits you are carrying in from prior graduate studies, and your Course Credits 
Accepted form (unless all your graduate credits are from the University of Pittsburgh).  This 
assignment is required but not graded.  I will review them and return them to you.  Your plan of 
studies and Course Credits Accepted form then get approved and signed (either before or after you 
submit it to me) by your advisor.  Forms for these two documents are in your EdD handbook.  You’ll 
also find the Course Credits Accepted form on the SOE Policies and Forms webpage.   Bring a hard 
copy to class and e-mail me a copy.  

 
6. Ongoing, Optional Discussion Board 

For your use as you see fit, I have opened an optional, ongoing discussion board for communication 
among students as you proceed through the course.  You can pose questions of interest to the 
group, post resources, share news, test drive ideas, etc.     

  

https://www.education.pitt.edu/CurrentStudents/PoliciesandForms.aspx
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ADMPS 3014 ** TENTATIVE Course Schedule ** Fall 2018 

DATE BOOKS  ARTICLES & EXCERPTS 
(on Courseweb) ASSIGNMENTS DUE 

THEME:  Critical Race Theory: Theory and Applications 

Sept 8 Class Bell: up to p. 129   

Sept 16 Bell: finish  Post article & summary 

Sept 23  Peer-selected articles Bell paper due 

Sept 30   Peer critiques due 

Oct 3   Critique feedback due 

THEME:  Social Change in the History of U.S. Education 

Oct 6 Class Rury (all)   

Oct 14   Post article & summary 

Oct 21  Peer-selected articles Rury paper due 

Oct 28   Peer critiques due 

Oct 31   Critique feedback due 

THEME:  Philosophical Implications of Education in a Democracy 

Nov 3 Class Noddings (all) Freire, Kinloch, Hytten, 
Gunzenhauser 

Plan of Studies & Course Credits 
Accepted Form 

Nov 11   Post article & summary 

Nov 18  Peer-selected articles Noddings paper due 

Nov 25   Peer critiques due 

Nov 28   Critique feedback due 

THEME:  Social Theory for Micro/Macro Perspectives on Agency 

Dec 1 Class Tuck (all)  Be prepared to talk through your 
Tuck paper idea 

Dec 9   Tuck paper due 
     


	F.  General Course Requirements and Expectations

