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Teaching and Learning in Secondary English 2 (IL 2245) 
Fall 2018  

Syllabus1 (revised 10/28/18) 
 

 
  
Instructor: Emily Rainey, PhD Class Meetings: Wednesdays, 1-4pm 
Office: 5111 Posvar Hall Class Location: WWPH 5201 
Email: erainey@pitt.edu Office Hours:  Wednesdays 4-5pm, or by 

appointment 
 
The syllabus online is the official syllabus for this course.  Updated versions will be identified as 

“Revised Syllabus” with date.  The most recent changes will be highlighted. 
 
 

 
Course Description 

 
In this course, you will learn how to draw upon English Language Arts classroom research, 
learning theory, and knowledge of adolescent development to design and implement effective 
English Language Arts instruction. The course will emphasize the design and implementation of 
cognitively challenging reading and writing tasks as well as the appropriate instructional 
supports to help students succeed at those tasks.  
 
The course is a required teaching methods course in the English Education MOSAIC, PY and 
Masters of Arts and Teaching (MAT) programs.  

 
Learning Goals 

 
After taking this course, you will be able to: 

• Appreciate and build upon the varied literacy practices that your students bring to class. 
• Assess students’ reading and writing, both formatively and summatively.  
• Assess and build upon school-supplied curricula and texts in order to meet the learning 

needs of your students.  
• Design and teach reading and writing tasks that are scaffolded, culturally-relevant, 

differentiated, and aligned with the PA Core Standards, NCTE Standards, and Common 
Core State Standards. 

• Employ reading and writing in your English classroom as a tool for intellectual inquiry 
into multiple perspectives and as a tool for social change. 

• Accept feedback from others and reflect upon your teaching in order to improve as a 
teacher.  

 
 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  I	  am	  most	  grateful	  to	  Dr.	  Amanda	  Godley	  for	  developing	  this	  course	  and	  sharing	  her	  syllabus	  and	  course	  materials	  
with	  me.	  
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Course Format and Pedagogy 

 
Our class will be guided by eight pedagogical “tools” that are used across the English Education 
teacher education programs. These tools have been shown to be highly effective in secondary 
literacy instruction:  

• Shared Inquiry: All of our discussions will be based on the view that learning is a social 
process and that sharing multiple perspectives leads to better learning. As a whole class 
and in small groups, we will often discuss the readings and class activities through open-
ended questions that have no “right” answer.  

• Quickwrites: Often, class will begin with a quickwrite that asks you to spend 5-10 
minutes writing on a question connected to the day’s topic. Sometimes the quickwrites 
will be collected so that I can informally assess what you are learning and adjust my 
teaching to be more effective; other times, the quickwrites will serve as starting points for 
our discussions.  

• Charting:  We will use Post-It wall charts regularly to display and revisit our thinking 
whether we are working as a whole group, in small groups (pairs or trios), or 
individually.  Charting contributes to socializing intelligence by making thinking visible 
so that it can be studied and referenced. 

• Modeling: Throughout the course, I will model current “best practices” in the teaching of 
reading and writing. This will usually require that you position yourself as student readers 
and writers and engage in an active and interactive learning task.  

• Step Backs: Often after I have modeled an aspect of teaching reading and/or writing, we 
will reflect on that experience. You will be asked to “step back” and think about and 
reflect on the experience as a student, a teacher, and a curriculum designer. The goal is to 
make pedagogical logic, choices, and “moves” visible and to consider those choices 
through multiple perspectives.  

• Formative Assessment: I will use a variety of ways to informally assess your learning and 
our teaching. Often this will be done through quickwrites, but I will also use class 
discussions and activities to assess your learning informally (i.e., without evaluating you 
by giving you a grade).  

• Connections to Out-of-Class Experiences/Placements: Most of the graded assignments 
for this course will ask that you make connections between the material you learn in this 
class and your experiences in your placements.  The underlying principle that guides this 
expectation is also useful for designing secondary English instruction; research shows 
that secondary students are more engaged and productive in classroom literacy when 
connections are made to their out-of-school lives and topics that are immediately relevant 
to them.  
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Required Texts and Supplies 
 

Appleman, D. (2009). Critical encounters in high school English: Teaching literary theory to 
adolescents, Second edition or Third edition. New York: Teachers College Press.   

 
Juswik, M. et al. (2013). Inspiring dialogue: talking to learn in the English classroom. New 

York: Teachers College Press.  
 
Smagorinsky, P., Johannessen, L.R., Kahn, E.A., McCann, T.M. (2010).  The dynamics of 

writing instruction: A structured process approach for middle and high school. 
Portsmouth, NH: Heinemann. 

 
Lee, H. (1968). To Kill A Mockingbird. 
 
All other readings will be available through CourseWeb. To log onto the website, go to 
http://courseweb.pitt.edu/. Type in your Pitt username (email ID) and password, then select the 
name of the course. 
 
Additionally, I encourage you to become a student member of NCTE, which is the professional 
organization for teachers of English.  Student memberships are very reasonably priced, and they 
offer you all of the same benefits as other types of membership.  After you have become a 
member, you should subscribe to the weekly NCTE email Inbox: News, Views, and Ideas you 
Can Use! (subscribe at: 
http://www.ncte.org/library/files/About_NCTE/Overview/inbox/current.html).  

 
 

Course Assignments 
 

 
Assignments  Point Value 
Attendance, Preparation, Participation, Disposition  40 
Student questionnaire on Literacy Resources and Experiences 10 
Formative Assessment and Analysis  20 
Text Complexity Analysis and Sequenced Text-Based Questions 30 
Placement-based Inquiry Discussion  50 
Placement-based Writing Lesson 50 
Total 200 

 
 

Attendance, Preparation, Participation (20%) 
You must attend and participate in all required classes and activities (including any online 
discussions), come to class on time with all required assignments and readings, and be actively 
involved and on task in class discussions and activities. Any absences will decrease your final 
grade except religious holidays and documented emergencies. If you need to miss class due to 
religious observances, you must notify me in advance and arrange to make up the work you miss. 
Each week, I will expect that you bring the required readings to class and that you have 
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annotated or taken notes on the readings (simply highlighting passages of the readings does not 
count as notes). This will count toward your participation grade. 
 
Student Questionnaire on Literacy Resources and Experiences (5%)  
For this project, you will distribute a questionnaire to assess secondary students about their out-
of-school literacies and their views about in-school literacy. The goal of this assignment is to 
assess the literacy resources that students bring to school and anticipate their literacy learning 
needs. You will be asked to get at least 10 students to respond to the questionnaire 
(anonymously) and to aggregate the results. In groups, we will analyze our aggregated 
questionnaires.  
 
Formative Assessment and Analysis (10%) 
For this assignment, you will design and analyze a formative assessment of your students’ 
learning of one of your learning goals. Formative assessment is an analysis of student work that 
provides teachers with information about how students are understanding (or not understanding) 
our learning goals and how well our instruction is working. Formative assessment is often based 
on artifacts of student work that are NOT graded, such as class discussions, exit slips, and 
quickwrites. For this assignment, you will design a tool for formative assessment (such as an exit 
slip), give students this assessment, and analyze the results.   
 
Text-Complexity Analysis and Sequenced Text-based Questions (15%) 
For this assignment, you will first assess a complex text from your placement’s curriculum 
(preferably one that you will be responsible for teaching.) Using the Common Core State 
Standards Qualitative Criteria, you will assess the text’s complexity through a graphic organizer 
and a written explanation of 250 – 350 words. Then you will develop a set of sequenced, text-
based questions for the same text.  It is important that the text you selected and assessed is 
complex enough to warrant multiple perspectives and inquiry-based questions. Using your 
assessment of the text’s complexity and resources provided in class, you will develop a sequence 
of questions that move students deeper into the text.   
 
Placement-Based Inquiry Discussion – Plan, Teach, Reflect (25%)  
Inquiry discussions are the single most effective teaching strategy in ELA. They have been 
shown to lead to greater development in students’ reading and writing than any other approach. 
Building on your work in TL1, Practicum 1, and (ideally) your text-complexity analysis 
assignment, you will plan (using the English Education lesson plan template), deliver, and reflect 
on an inquiry-based discussion in your placement. The lesson must be observed by your 
supervisor. You will use your supervisor’s feedback and student work to write a reflection on 
how you taught the lesson and what students learned.  

 
Placement-Based Writing Lesson – Plan, Teach, Reflect (25%)  
In high school ELA classrooms, writing is often assigned but rarely taught. Building on the 
strategies for teaching writing in the Smagorinsky textbook, you will plan (using the English 
Education lesson plan template), deliver, and reflect on a writing lesson in your placement. The 
lesson must be observed by your supervisor. You will use your supervisor’s feedback and 
student work to write a reflection on how you taught the lesson and what students learned.  
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Course Policies 
 

I encourage you to review the English Education Handbook for policies and expectations that 
will be common across your courses.  See the section below for additional reminders and course-
specific details. 

 
Course Attendance and Participation 
 
You are expected to read all assigned readings and participate in discussions or activities for 
which the readings serve as a springboard. You will be expected to integrate aspects of readings 
and course discussions into your major assignments. 
 
Our class will build on readings, discussions, your knowledge of schools, and your personal and 
collaborative reflections.  As a result, your engagement in our class activities is important not 
only for your own learning, but also for the learning of others in the class. Thus, I will evaluate 
your online and in-class participation.  Participation can take many forms.  I will evaluate you 
holistically across these categories to determine whether you have earned the full number of 
points each week: 
 

• Attendance  
• Thoughtful, prepared, and courteous participation in whole- and small-group 

activities (including evidence of having completed readings)  
• Collaborative work throughout the semester 

 
Remember, this is a professional course as well as an academic course.  As part of course 
participation you should be demonstrating that you are learning and applying professional 
standards generally expected of educators in matters of timeliness, personal presentation, and 
general conduct.  
 
Grading 
 
Grades will be assigned on the basis of both process and product.  The grading scale is:  
 

A+ 99-100 points B- 80-83 points 
A 94-98 points C+ 78-79 points 
A- 90-93 points C 74-77 points 
B+ 88-89 points C- 70-73 points 
B 84-87 points F 0-69 points 

 
 
Class Conduct 
 
You are encouraged to bring laptops or other devices to class, as we will frequently be looking 
for resources or creating projects and plans during class.  However, they are to be kept closed in 
class unless in use. Please do not use laptops, phones, or other devices for personal or off-topic 
work during class. Stay engaged. 
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All cell phones should be silenced and put away during class unless we are using them in 
activities. 
 
Format of Course Work 
 
All of the writing you do for this seminar should be in 12 point font (yielding approximately 
250-300 words/page) with one inch margins.  Files should be submitted as .doc or .docx.  You 
should follow APA conventions, including citing all works you reference.  For a quick guide to 
APA, see Purdue University’s Online Writing Lab website: 
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/ge
neral_format.html 
 
Proficiency with the conventions of Academic Written English must be demonstrated as part of 
the professional competence of all prospective teachers of English. 
 
Late Assignment Policy 
 
All assignments must be completed in order to pass the course. Assignments are due at or before 
the beginning of class or as specified for electronic submissions. 
 
The nature and pace of this course requires that you do not fall behind in assignments. If an 
extension is needed for an assignment, this must be arranged before the due date and will be 
granted for only the most extenuating of circumstances. Points will be deducted for late 
assignments. 
 
Revising Assignments 
 
You may revise and resubmit any major assignment once. Resubmissions must be submitted 
within 2 weeks of receiving the graded assignment. When submitting a revised assignment, use 
track changes to digitally highlight your revisions in the document.  NOTE:  Assignments due 
within the last week of the course cannot be revised. 
 
It is expected that all students receive at least a minimum level of competence on each 
assignment, defined by a grade of B-, in order to pass the course. Assignments that receive a 
grade below a B- must be revised and resubmitted within 2 weeks. 

 
Academic Integrity 
 
Academic integrity is a key component of professionalism.  You are expected to adhere to 
standards of academic honesty.  Cheating, plagiarism, or other acts of academic dishonesty will 
result in disciplinary action.  For more on University guidelines on academic integrity, see 
http://provost.pitt.edu/faculty-resources/academic-integrity-freedom/academic-integrity-
guidelines.  
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Grievance Policy 
 
The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and 
students in their relationships with each other.  The rights and responsibilities of faculty and 
students are described in the University’s Academic Integrity Guidelines at:  
http://www.bc.pitt.edu/policies/policy/02/02-03-02.html 
 
Diversity and Inclusion Statement 
 
I welcome students of all ages, backgrounds, beliefs, ethnicities, genders, gender identities, 
gender expressions, national origins, religious affiliations, sexual orientations, ability, and other 
visible and nonvisible differences. All members of this class are expected to contribute to a 
respectful, welcoming, and inclusive environment for every other member of the class. 
 

Accommodations 
 

For Disability 
 
If you require special accommodations or classroom modifications, then please notify both me 
and Disability Resources and Services by the end of the first week of the term. The office of 
Disability Resources and Services is located in 140 William Pitt Union (412-648-7890 [voice or 
TDD]), and their website is at: http://www.drs.pitt.edu.  If you have a physical, learning, or 
emotional disability, please let me know as early as you can so that I can accommodate you.  
 
For Religious Observances 
 
If a class session or due date conflicts with your religious holidays, please notify me of which 
dates will pose a conflict no later than the second week of class so we can make alternative 
arrangements. Your absence due to religious holidays will not harm your grade in the course.  
 
For Other Special Circumstances 
 
If there are other circumstances that may impact your success, please contact me as soon as 
possible to schedule an appointment so that we can discuss them. 
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Helpful Resources 
 

• PA Core Standards: 
http://static.pdesas.org/content/documents/PA%20Core%20Standards%20ELA%206-
12%20March%202014.pdf 

• Common Core State Standards for English Language Arts: 
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf  

• National Council of Teachers of English Standards: http://www.ncte.org/standards/ncte-
ira  

• National Council of Teachers of English website: http://www.ncte.org  
• International Reading Association: http://www.reading.org/  
• Journal of Adolescent and Adult Literacy – the best literacy journal for secondary 

teachers: http://www.reading.org/General/Publications/Journals/JAAL.aspx  
• Western PA Writing Project  – check out their summer institute for teachers: 

www.wpawritingproject.org 
• NCTE ReadWriteThink (lesson plans and ideas): http://www.readwritethink.org   
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Course Schedule 
 

Week Date Guiding Questions Readings to 
Complete 

Assignments 
Due  

1 Aug. 29 • What do we teach and why? 
• Who are we teaching and 

how can we come to know 
them? 

• Kincaid, Girl  

 
Module 1: Considering Young People as Readers, Writers, and Learners 
 
2 Sept. 5 

 
 

• What is involved in literacy 
teaching and learning? 

• How can we come to know 
students as literate beings?  

• CCSS ELA 
Standards 

• Shaw (2013), 
“Reaching and 
teaching students 
who struggle” 

• Bring 4 copies 
of drafted 
literacy 
questionnaire 
to class 

3 Sept. 12 • How can we deliberately 
listen to students? How can 
we build on their resources 
and design for their needs?  

 
 
 
 
 
 
 

• Juzwik, Ch. 1-3 
• Pappageorge, 

“Checking In” 

• Bring to class 
aggregated 
results of 10 
students’ 
literacy 
questionnaires 

4 Sept. 19 • Juzwik, Ch. 4 and 
Coda 

 

5 Sept. 26 • Skim Juzwik Ch. 6 • Bring the 
teaching 
objective and 
all teaching 
materials 
(including the 
texts) from 
your 
placement for 
9/27 or 9/28. 
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Module 2: Considering Texts and Approaches for Supporting Students’ Reading of 
Complex Texts 
 
6 Oct. 3 

 
 

• What’s complex about texts? 
• Anticipating and planning for 

literacy challenges 

• Shanahan, Fisher, 
& Frey 

• Wade & Moje 
 
 

• Talk with 
your mentor 
and supervisor 
to plan a date 
for your 
inquiry 
discussion 
lesson.  (It 
needs to be 
between Oct. 
22-Nov. 9).  
Send me an 
email with the 
date, time, and 
tentative 
lesson goals. 

• Bring a text 
that will be 
used in your 
placement in 
the coming 
weeks.  
Ideally, it 
would be the 
same text that 
you will use 
for your 
inquiry 
discussion 
lesson.  Make 
sure that you 
have read it 
already! 

7 Oct. 10 • How can we set strong 
purposes for literacy 
learning?  

• What are the sorts of 
purposes that are most 
relevant in English? 

• How can we support 
students’ use of critical 
lenses as tools for literary 

• Appleman, 
Introduction, Ch. 
1-3, 9-10 
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analysis? 
8 Oct. 17 • How can we weave together 

literary reading and 
reasoning and rich classroom 
talk? 

• Appleman, Ch. 4-8 • Final text-
complexity 
analysis and 
text-based 
questions (due 
10/21) 

 
9 Oct. 24   

 
 
 

 
Module 3: Considering Approaches for Supporting Students’ Writing of Complex Texts 
 
10 Oct. 31 • What do good writing 

assignments involve? How 
can we support students to 
write to learn and write to 
communicate? 

• What is the structured 
writing approach? 

Everyone:  
• Smagorinksy, Ch. 

2 
• Plus, your focal 

chapter (either 3, 
4, 6, or 7) 

 

• Talk with 
your mentor 
and supervisor 
to plan a date 
for your 
writing lesson.  
(It needs to be 
between Nov. 
26-Dec. 12).  
Send me an 
email with the 
date, time, and 
tentative 
lesson goals. 

 
11 Nov. 7 

 
• How can we teach and 

support argument-driven 
writing? 

• Smagorinsky, Ch. 
5, 8 

•  Placement-
based inquiry 
discussion 
lesson (all 
parts due Nov. 
11) 

12 Nov. 14 
 
 

• Reread portions 
of Smagorinsky, 
Ch. 5, 8 

• Juzwik, Ch. 5 

 

 Nov. 21 No class—Happy Thanksgiving! 
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13 Nov. 28 
NO 
CLASS 
MEETING 

• How can we grade and 
evaluate writing in a way that 
is efficient and useful for 
students’ continued learning? 
How can we reconcile school 
purposes with world and 
personal purposes?  

• How can we design for peer 
review? 

• Dean, Ch. 5-6 • Review 
peers’ lesson 
plans (due by 
Nov. 25) 

14 Dec. 6 • Putting it all together:  
Reading, writing, and talk + 
personal growth, social 
justice, and academic 
purposes 

• Boyd (excerpts) 
• Shalaby (excerpts) 

• Placement-
based 
writing 
lesson (due 
12/11) 
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Literacy Survey 
 
Purpose:  

• To design an informal survey that reveals students’ views about in-school literacy and 
their out-of-school literacy practices.   

• To analyze the literacy resources that students bring to school and anticipate their 
learning needs.  

 
Description:  
 
For this project, you will distribute a questionnaire to assess secondary students about their out-
of-school literacies and their views about in-school literacy. The goal of this assignment is to 
assess the literacy resources that students bring to school and anticipate their literacy learning 
needs.  
 
You will:  

• Review distributed materials to consider what they may reveal about students’ literacies. 
• Design a short survey that you believe will elicit useful information about students’ 

literacies.  
• Give the survey to at least 10 students. 
• Aggregate the results.  Make a table that shows:  

o what students (or subgroups of students) seem to be indicating about their in 
school reading and writing experiences, perspectives, identities, and practices; 

o what students (or subgroups of students) seem to be indicating about their out-of-
school reading and writing experiences, perspectives, identities, and practices. 

• Based in these data, make a claim about the literacy resources that these students bring to 
school and the literacy instruction that you think should be prioritized. 

 
 

Due Dates:  
• Bring 4 copies of your drafted survey tool to class on September 5.  
• Revise your tool using your peers’ feedback and give the survey to your students by 

September 11th.  
• Share your students’ responses and your analysis with your peers in class on September 

12.  
• Turn in your “data” (your students’ responses to the survey) and your analysis of their 

learning by midnight on Sept. 16.  All student work should be scanned and included.  
Turn in the assignment via CourseWeb. 
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Formative Assessment 
 
Purpose:   

• To design formative assessments for your students to assess specific learning goals in 
secondary ELA. 

• To analyze students’ learning by looking at student work. 
 
Description:  
 
For this assignment, you will design and analyze a formative assessment of your students’ 
learning of one of your learning goals. Formative assessment is an analysis of student work that 
provides teachers with information about how students are understanding (or not understanding) 
our learning goals and how well our instruction is working. Formative assessment is often based 
on artifacts of student work that are NOT graded, such as class discussions, exit slips, and 
quickwrites. For this assignment, you will design a tool for formative assessment (such as an exit 
slip), give students this assessment, and analyze the results.   
 
You will:  

• Decide on the learning goal(s) you would like to assess.  
• Design a formative assessment that assesses these learning goals.  
• Revise your formative assessment with help from peers.  
• Give the formative assessment to your students.  
• Analyze the results and detail them in an (approx.) 700 word document. In your analysis, 

you should address:  
o What students (or subgroups of students) seem to be understanding or able to do; 
o What students (or subgroups of students) seem to be misunderstanding or not able 

to do yet; 
o What you plan to do next as a teacher to address misunderstandings and support 

students’ development.  
 
Due Dates:  

• Select an upcoming lesson to focus on (Sept. 27 or 28).  Find out from your mentor what 
the lesson objective and tentative plan is for that date.  

• Bring the planned learning goal(s) and all curricular materials (including the texts to be 
taught) to class on September 26.  

• Create a formative assessment tool and give the formative assessment to your students by 
September 28. 

• Turn in your “data” (your students’ responses to the formative assessment through their 
writing or your notes) and your analysis of their learning by midnight on Sept. 30.  All 
student work should be scanned and included OR you can drop off hard copies of student 
work at my office on Monday, 10/1 
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Text-Complexity Analysis and Sequenced Text-Based Questions 
TL2 (30 points) 

 
Purpose:   

• To assess texts for their complexity using qualitative criteria that are intended to reveal 
how the texts can be sources of challenge and difficulty for readers. 

• To design sequenced questions that scaffold students’ reading comprehension, learning of 
content, and analysis of texts. 

• To articulate the cognitive challenges, learning goals, and anticipated responses of a 
designed set of questions. 

 
Description:  
For this assignment, you will first assess a text that you consider complex from your placement’s 
curriculum (ideally, it will be one that you will be responsible for teaching). If the text is long 
(such as a novel), choose a smaller section of the text that you would discuss over 1-2 days of 
class.   
 
This assignment requires you to:  

1. Use the Common Core State Standards Qualitative Criteria (CCSS) to analyze the 
purpose, structure, language, and knowledge demands of the text (or section of the text).  
Your analysis should include specific examples from the text. 

2. Write a 400 word explanation of the text demands that are likeliest to pose difficulty for 
your specific students and that are the most important to address.  Explain how you 
would support students’ productive reading and reasoning with your focal text and how 
you would avoid students’ unproductive literacy challenges (i.e., what is your literacy 
instructional plan?).  

3. As part of your literacy instructional plan, you will create a sequence of text-based 
discussion questions that are meant to support students to move deeper into the text 
toward critical/interpretive work.  Use the graphic organizer provided to document your 
sequence of text-based questions, explain their connection to your learning goals, and 
note anticipated responses from students to each question. 

4. Write a 400 word rationale for the set of sequenced, text-based questions by answering 
the following questions:  

a. How does each question surface critical understandings of the text? 
b. Why are the questions in this sequence? How might an earlier question provide a 

scaffold for a later question? 
c. How will readers gain a coherent understanding of the whole text? 

 
Expectations: See rubric. 
 
Due Dates:  
 
10/21:  All parts of assignment due.  You may submit via CourseWeb OR you can deliver hard 
copies to the box outside of my office door. Complete submissions will include: 

o a completed graphic organizer and responses to all questions on the template, and 
o a copy of the focal text.  
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RUBRIC	  
Text	  Complexity	  Analysis	  and	  Sequenced	  Discussion	  Questions	  

	  
 Criteria Strong (7 pts each) Satisfactory  (5 pts 

each) 
Needs Improvement  
(0 pts each) 

Text 
analysis 

Analysis of 
text 
complexity 

• Analysis 
thoroughly 
describes the 
purpose, 
structure, 
language and 
knowledge 
demands of a 
complex focal 
text 

• Analysis 
includes 
specific 
examples of 
each identified 
text demand 

• Analysis 
describes the 
purpose, 
structure, 
language and 
knowledge 
demands of a 
complex focal 
text 

• Analysis 
includes 
specific 
examples of 
each identified 
text demand 

• Analysis may 
treat one 
category 
superficially 

• Analysis does 
not accurately 
describe the 
purpose, 
structure, 
language, and 
knowledge 
demands of a 
complex focal 
text  

• Analysis may 
not include 
specific 
examples of 
each text 
demand 

Explanation 
of likely 
literacy 
demands  

• Analysis 
identifies which 
specific text 
demands are 
likeliest to pose 
challenges for 
your specific 
students and 
gives 
compelling 
rationale. 

• Analysis 
includes 
thorough 
instructional 
plan for 
supporting 
students’ 
potential 
literacy 
challenges and 
gives 
compelling 
rationale.  

• Rationale 
synthesizes 

• Analysis 
identifies which 
specific text 
demands are 
likeliest to pose 
challenges for 
your students 
and gives 
rationale. 

• Analysis 
includes 
thorough 
instructional 
plan for 
supporting 
students’ 
potential 
literacy 
challenges and 
gives rationale. 
Plan may 
include slightly 
misaligned 
literacy demand 
and 
instructional 

• Analysis does 
not identify 
which specific 
text demands 
are likeliest to 
pose challenges 
for your 
students 

• Analysis does 
not include 
thorough 
instructional 
plan for 
supporting 
students’ 
potential 
literacy 
challenges  

• Rationale may 
be missing, 
incomplete, or 
it may include 
misconceptions  
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specific 
knowledge of 
students and 
specific course 
readings and 
themes. 

 

plan. 
• Rationale draws 

from 
knowledge of 
students and 
course readings 
and themes; 
may read as a 
discrete list of 
ideas rather 
than a 
synthesized set 
of principles. 

 
Discussion 
questions 

Sequenced 
questions 

• Text-based 
questions are 
sequenced in a 
way that would 
clearly support 
students to 
move deeper 
into the text 
toward 
critical/interpret
ive work 

• Text-based 
questions are 
clearly 
designed to 
support the 
prioritized 
literacy 
demands 
identified in the 
text analysis 

• Text-based 
questions are 
sequenced in a 
way that could 
support 
students to 
move deeper 
into the text 
toward 
critical/interpret
ive work 

• Text-based 
questions may 
support the 
prioritized 
literacy 
demands 
identified in the 
text analysis, at 
least partially 

• Text-based 
questions are 
not clearly 
sequenced or 
the sequence is 
unlikely to 
move students 
deeper into the 
text toward 
critical/interpret
ive work 

• Text-based 
questions are 
unlikely to 
support the 
prioritized 
literacy 
demands 
identified in the 
text analysis 

Rationale 
for 
sequencing 

• Rationale 
makes clear 
argument for 
the particular 
ways that the 
questions are 
sequenced, 
including how 
each question 
surfaces 
understandings 
of the text, how 
the earlier 
questions 
provide a 

• Rationale 
makes 
argument for 
the particular 
ways that the 
questions are 
sequenced, 
including how 
each question 
surfaces 
understandings 
of the text, how 
the earlier 
questions 
provide a 

• Rationale does 
not make a 
clear argument 
for the 
particular ways 
that the 
questions are 
sequenced 

• Rationale does 
not draw upon 
specific 
knowledge of 
students or 
specific course 
readings and 
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scaffold for 
later questions, 
and how the 
questions will 
help students 
gain a coherent 
understanding 
of the whole 
text 

• Rationale 
synthesizes 
specific 
knowledge of 
students and 
specific course 
readings and 
themes. 

scaffold for 
later questions, 
and how the 
questions will 
help students 
gain a coherent 
understanding 
of the whole 
text 

• Rationale draws 
upon specific 
knowledge of 
students and 
specific course 
readings and 
themes. 

themes. 
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Placement-Based Inquiry Discussion Lesson –Plan, Teach, Reflect 
TL2 (50 points) 

 
Purpose:   
Inquiry discussions are the single most effective teaching strategy in English language arts. They 
have been shown to lead to greater development in students’ reading and writing than any other 
approach.  
 
Description:  
Building on your work in TL1, TL2, other courses, and (ideally) your text-complexity 
assignment, you will plan, deliver, and reflect on an inquiry-based discussion in your placement. 
The lesson should be observed by your supervisor. 
 
The assignment has three parts: 

1. Planning for your inquiry discussion lesson (using the Pitt lesson plan). 
2. Teaching your lesson. 
3. Writing a reflection on the lesson of approximately 1000 words. You will use your 

supervisor’s feedback and student work (graphic organizers, exit slips, quickwrites, chart 
paper, etc.) to write a reflection on how you taught the lesson and what students learned. 

 
Planning the lesson: 
You should schedule the day you will teach this lesson as far in advance as possible.  Then, in 
coordination with your mentor and me, you should design an inquiry discussion lesson that will 
advance the overarching unit goals of your classroom.  At least 3 days before teaching, you 
should send me your fully drafted plan for review and feedback. 
 
Reflection on the lesson: 
Use your notes, your supervisor/mentor’s notes and feedback, your students’ work, and your 
memory to reflect upon the following questions in about 1000 words.  I suggest that you write 
your reflection as soon as possible after your lesson so that it is fresh in your mind.  You must 
answer all of the 5 questions below in your reflection.  I have added possible topics in italics, but 
you do not have to address all of those topics—you will not have enough space to do so. Address 
the topics that seem the most important to you and your teaching. 
 

1. What did you notice about your talk? 
• Suggestions: You might look at whether you asked closed or open questions, your 

follow up questions, the amount of talking you did, or how you responded to 
students’ talk. 

2. What did you notice about your students’ talk and written work? 
• Suggestions: Did students refer to textual evidence? Did students elaborate on 

their answers, giving reasons and explanations?  Did all students talk? Did 
students talk to each other?  

3. What did you notice about student learning and/or misconceptions? 
• Suggestions: What did students’ talk reveal about their learning? Did they make 

connections to the text? Did they share original and insightful ideas? Did they 
consider multiple perspectives?  Did they seem to end the discussion with a more 
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nuanced or comprehensive understanding of your learning goals, conceptual 
focus, the text, or its big ideas? Conversely, did you notice any misconceptions or 
difficulties that students were having reaching your learning goals? 

4. What do you think went well? 
• Suggestions: Link your claims to what students (or subgroups of students) showed 

you that they were learning as a result of your instruction. 
5. What would you do differently next time you lead an inquiry discussion? 

 
Expectations:  See rubric. 
 
Due Dates:  
11/11:  All parts of assignment due.  You may submit via CourseWeb OR you can deliver hard 
copies to the box outside of my office door. Complete submissions will include: 

o lesson plan,  
o all handouts and powerpoint slides used during the lesson,  
o a copy of the focal text if a textbook excerpt or other piece that would be 

inaccessible to me, 
o supervisor’s written feedback,  
o your students’ written work, and 
o your reflection. 

 
3+ days before you teach:  Drafted lesson plan and course materials due to me for feedback.  
You should email them to me directly. 
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RUBRIC	  
Inquiry	  Discussion	  Lesson	  Plan	  and	  Reflection	  

	  
 Criteria Strong (6 pts each) Satisfactory  (4 pts 

each) 
Needs Improvement  
(0 pts each) 

Lesson 
Plan 

Learning 
goals 

• Learning goals are 
explicitly aligned 
with our course 
readings and 
discussions about 
inquiry discussions 
(e.g., Appleman, 
Juzwik, Lee). 

• Learning goals are 
directly connected to 
the focus of the unit. 

• Learning goals are 
high-cognitive 
(involve original 
thinking). 

• AND, learning goals 
include original or 
innovative ideas. 

• Learning goals 
are explicitly 
aligned with 
our course 
readings and 
discussions 
about inquiry 
discussions 
(e.g., 
Appleman, 
Juzwik, Lee). 

• Learning goals 
are directly 
connected to 
the focus of 
the unit. 

• Learning goals 
are mostly 
high-cognitive 
(involve 
original 
thinking); one 
may be low. 

• Learning goals 
are not clearly 
drawn from or 
aligned with 
our course 
readings and 
discussions 
about inquiry 
discussion. 

• Learning goals 
are low-
cognitive 
demand rather 
than inquiry-
based.  

• It is unclear 
how the 
learning goals 
connect to the 
focus of the 
unit.  

 

Formative 
assessment 

• Formative 
assessment of 
students’ 
knowledge/skills 
includes high-
cognitive work, 
direct connections to 
students’ inquiry-
based reading and 
writing, and is 
aligned with the 
learning goals. 

• The formative 
assessment plan is 
likely to offer 
meaningful 
instructional insights 
about student 
learning.  

• Formative 
assessment of 
students’ 
knowledge/ski
lls includes 
high-cognitive 
work, direct 
connections to 
students’ 
inquiry-based 
reading and 
writing, and is 
aligned with 
the learning 
goals. 

 

• Formative 
assessment of 
students’ 
knowledge/ski
lls is low level 
or not aligned 
with learning 
goals. 

 

Thinking 
through 
the lesson 

• Anticipates specific 
challenges that your 
specific group of 

• Anticipates 
challenges that 
your specific 

• Insufficient 
detail or 
misconception
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students would 
likely face during 
this lesson.  

• The challenges and 
teacher responses 
are described in 
detail (e.g., exact 
wording of student 
statements and 
teacher 
explanations). 

• Teacher responses 
draw from course 
readings and 
discussions from 
TL1, TL2, and 
additional 
coursework.   

group of 
students 
would likely 
face during 
this lesson.  

• Teacher 
responses to 
the challenges 
are detailed 
and draw from 
TL2 course 
readings and 
discussions. 

s about the 
challenges 
students often 
face and 
productive 
teacher 
responses to 
those 
challenges. 

• No clear 
connections to 
material 
learned in 
TL2. 

 

Lesson 
plan—
detail  

• Lesson plan includes 
considerable detail 
without being 
confusing. It would 
be clear enough for 
other teachers to use 
to teach the lesson as 
designed. 

• All materials for the 
lesson (handouts, 
slides, verbatim 
questions and 
explanations) are 
included and well-
designed to meet the 
learning needs of the 
target student 
audience. 

• Lesson plan 
includes 
enough detail 
for another 
teacher to 
teach the 
lesson 
successfully.  

• All materials 
for the lesson 
(handouts, 
slides, 
verbatim 
questions and 
explanations) 
are included 
and would be 
clear to most 
students. 

• Lesson plan is 
not detailed 
enough for 
another 
teacher to 
teach the 
lesson 
successfully.  

• Materials for 
the lesson 
(handouts, 
slides, 
verbatim 
questions and 
explanations) 
are missing. 

Lesson 
plan and 
extension 
of 
lesson—
sequencing
, 
scaffolding
, and 
inquiry 

• The lesson plan and 
extension of lesson 
are sequenced in a 
logical and focused 
way that would build 
students’ deep 
understanding of the 
learning goals. 

• Each part of the 
lesson includes well-
planned 
scaffolding/guidance 
to support students’ 

• The lesson 
plan and 
extension of 
lesson are 
sequenced in a 
logical and 
focused way 
that would 
build students’ 
deep 
understanding 
of the learning 
goals. 

• The lesson 
plan and 
extension of 
lesson are not 
sequenced in a 
logical and 
focused way 
that would 
build students’ 
deep 
understanding. 

• There is not 
enough 
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developing 
understanding or 
thinking.  

• Original/innovative 
activities in the 
lesson build on ideas 
from course readings 
and discussions. 

• Each part of 
the lesson 
includes well-
planned 
scaffolding/gu
idance to 
support 
students’ 
developing 
understanding 
or thinking.  

• Activities in 
the lesson 
draw from or 
are connected 
to course 
readings and 
discussions. 

 

scaffolding/gu
idance to 
support 
students’ 
developing 
understanding 
or thinking.  

• Activities in 
the lesson do 
not draw from 
approaches 
presented in 
course 
readings and 
discussions.  

Reflectio
n 

Honest 
reflection 
on 
strengths, 
weaknesse
s, and 
student 
learning 

• The reflection 
responds to all 5 
questions in a way 
that is honest, 
insightful, and 
detailed about both 
strengths and 
weaknesses of the 
lesson and students’ 
learning. 

• The reflection 
connects back to 
course readings and 
approaches from 
TL1, TL2, and other 
courses. 

• The reflection 
responds to all 
5 questions in 
a way that is 
honest, 
thoughtful, 
and detailed 
about both 
strengths and 
weaknesses of 
the lesson and 
students’ 
learning. 

• The reflection 
connects back 
to course 
readings from 
TL2. 

• The reflection 
does not 
respond to all 
5 questions, is 
surface-level, 
OR omits a 
discussion of 
strengths and 
weaknesses of 
the 
lesson/student
s’ learning. 

• The reflection 
focuses on 
only a few 
students’ 
learning. 

Detail • The reflection 
focuses on specific 
moments in the 
lesson and makes 
specific claims about 
the strengths and 
weaknesses of the 
lesson and students’ 
learning. 

• The reflection uses 
quotes from the 
lesson, the 
observation, AND 

• The reflection 
focuses on 
specific 
activities in 
the lesson and 
makes specific 
claims about 
the strengths 
and 
weaknesses of 
the lesson and 
students’ 
learning. 

• The reflection 
describes the 
entire lesson 
in general 
without 
focusing on 
specific 
moments and 
claims.  

• Few 
references to 
the lesson, 
observation, 
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student work to back 
up claims of 
instructional success 
or misses. 

• The reflection 
uses detailed 
descriptions of 
moments 
during the 
lesson, the 
observation, 
and student 
work to back 
up claims of 
instructional 
success or 
misses. 

or student 
work are 
included to 
back up 
claims of 
instructional 
success or 
misses. 

Focus • The reflection stays 
focused on 
important “best 
practices” in 
teaching through 
inquiry. 

• The reflection 
includes 
consideration 
of “best 
practices” in 
teaching 
through 
inquiry. 

• The reflection 
focuses more 
on tangential 
issues than 
“best 
practices” of 
teaching 
through 
inquiry. 
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Placement-Based Writing Lesson –Plan, Teach, Reflect 
TL2 (50 points) 

 
Purpose:   
Writing is often assigned in secondary English, but rarely taught.  In this assignment, you will 
plan, teach, and reflect on a writing lesson in your placement. 
 
Description:  
Building on the approaches to teaching writing you learned through course readings (particularly 
the Smagorinsky book), you will plan, deliver, and reflect on a writing lesson in your placement. 
The lesson should be observed by your supervisor. 
 
The assignment has three parts: 

1. Planning for your writing lesson (using the Pitt lesson plan). 
2. Teaching your lesson. 
3. Writing a reflection on the lesson of approximately 1000 words. You will use your 

supervisor’s feedback and student work (graphic organizers, exit slips, quickwrites, chart 
paper, etc.) to write a reflection on how you taught the lesson and what students learned. 

 
Planning the lesson: 
You should schedule the day you will teach this lesson as far in advance as possible.  Then, in 
coordination with your mentor and me, you should design a writing lesson that will advance the 
overarching unit goals of your classroom.  At least 3 days before teaching, you should send me 
your fully drafted plan for review and feedback. 
 
Reflection on the lesson: 
Use your notes, your supervisor/mentor’s notes and feedback, your students’ work, and your 
memory to reflect upon the following questions in about 1000 words.  I suggest that you write 
your reflection as soon as possible after your lesson so that it is fresh in your mind.  You must 
answer all of the 5 questions below in your reflection.  I have added possible topics in italics, but 
you do not have to address all of those topics—you will not have enough space to do so. Address 
the topics that seem the most important to you and your teaching. 
 

1. What did you notice about your talk? 
a. Suggestions: You might look at whether you asked closed or open questions, your 

follow up questions, the amount of talking you did, or how you responded to 
students’ talk. 

2. What did you notice about your students’ talk and written work? 
a. Suggestions: Did students talk? Did students talk to each other? What were 

students’ ideas, insights, and misconceptions about writing in the genre you were 
teaching? 

3. What did you notice about student learning and/or misconceptions? 
a. Suggestions: What did students’ talk and written work reveal about their previous 

ideas and their learning about writing processes? Did they engage in the kind of 
thinking that would support their writing? Did they share original and insightful 
ideas? Did they seem to end the lesson with a more nuanced or comprehensive 
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understanding of your learning goals? Conversely, did you notice any 
misconceptions or difficulties that students were having reaching your learning 
goals? 

4. What do you think went well? 
a. Suggestions: Link your claims to what students (or subgroups of students) showed 

you that they were learning as a result of your instruction. 
5. What would you do differently next time you teach a process or strategy for writing? 

 
Expectations:  See rubric. 
 
Due Dates:  
 
12/11:  All parts of assignment due.  You may submit via CourseWeb OR you can deliver hard 
copies to the box outside of my office door. Complete submissions will include: 

o lesson plan,  
o all handouts and powerpoint slides used during the lesson,  
o supervisor’s written feedback,  
o your students’ written work, and 
o your reflection. 

 
3+ days before you teach:  Drafted lesson plan and course materials due to me for feedback.  
You should email them to me directly. 
 
Nov-Dec: Short presentation in class about your plan (before you teach) or your reflection (after 
you teach). Presentations are meant to help you refine your ideas and get feedback. 
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RUBRIC	  

Writing	  Lesson	  Plan	  and	  Reflection	  
	  

 Criteria Strong (7 pts each) Satisfactory  (5 pts 
each) 

Needs Improvement  
(0 pts each) 

Lesson 
Plan 

Learning 
goals 

• Learning goals are 
explicitly aligned 
with our course 
readings and 
discussions about 
writing instruction 
(e.g., Smagorinsky). 

• Learning goals are 
directly connected 
to the focus of the 
unit. 

• Learning goals are 
high-cognitive 
(involve original 
thinking). 

• AND, learning 
goals include 
original or 
innovative ideas. 

• Learning 
goals are 
explicitly 
aligned with 
our course 
readings and 
discussions 
about writing 
instruction 
(e.g., 
Smagorinsky)
. 

• Learning 
goals are 
directly 
connected to 
the focus of 
the unit. 

• Learning 
goals are 
mostly high-
cognitive 
(involve 
original 
thinking); one 
may be low. 

• Learning 
goals are not 
clearly drawn 
from or 
aligned with 
our course 
readings and 
discussions 
about writing 
instruction 
(e.g., 
Smagorinsky)
. 

• Learning 
goals are low-
cognitive 
demand rather 
than inquiry-
based.  

• It is unclear 
how the 
learning goals 
connect to the 
focus of the 
unit.  

 
Formative 
assessment 

• Formative 
assessment of 
students’ 
knowledge/skills 
includes high-
cognitive work, 
direct connections 
to students’ inquiry-
based reading and 
writing, and is 
aligned with the 
learning goals. 

• The formative 
assessment plan is 
likely to offer 
meaningful 
instructional 
insights about 

• Formative 
assessment of 
students’ 
knowledge/sk
ills includes 
high-
cognitive 
work, direct 
connections to 
students’ 
inquiry-based 
reading and 
writing, and is 
aligned with 
the learning 
goals. 

 

• Formative 
assessment of 
students’ 
knowledge/sk
ills is low 
level or not 
aligned with 
learning 
goals. 
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student learning.  
Thinking 
through 
the lesson 

• Anticipates specific 
challenges that your 
specific group of 
students would 
likely face during 
this lesson.  

• The challenges and 
teacher responses 
are described in 
detail (e.g., exact 
wording of student 
statements and 
teacher 
explanations). 

• Teacher responses 
draw from course 
readings and 
discussions from 
TL1, TL2, and 
additional 
coursework.  
Responses are also 
original/innovative. 

• Anticipates 
challenges 
that your 
specific group 
of students 
would likely 
face during 
this lesson.  

• Teacher 
responses to 
the challenges 
are detailed 
and draw 
from TL2 
course 
readings and 
discussions. 

• Insufficient 
detail or 
misconceptio
ns about the 
challenges 
students often 
face during 
writing 
lessons and 
productive 
teacher 
responses to 
those 
challenges. 

• No clear 
connections to 
material 
learned in 
TL2. 

 

Lesson 
plan—
detail  

• Lesson plan 
includes 
considerable detail 
without being 
confusing. It would 
be clear enough for 
other teachers to use 
to teach the lesson 
as designed. 

• All materials for the 
lesson (handouts, 
slides, verbatim 
questions and 
explanations) are 
included and well-
designed to meet the 
learning needs of 
the target student 
audience. 

• Lesson plan 
includes 
enough detail 
for another 
teacher to 
teach the 
lesson 
successfully.  

• All materials 
for the lesson 
(handouts, 
slides, 
verbatim 
questions and 
explanations) 
are included 
and would be 
clear to most 
students. 

• Lesson plan is 
not detailed 
enough for 
another 
teacher to 
teach the 
lesson 
successfully.  

• Materials for 
the lesson 
(handouts, 
slides, 
verbatim 
questions and 
explanations) 
are missing. 

Lesson 
plan and 
extension 
of 
lesson—
sequencin
g, 

• The lesson plan and 
extension of lesson 
are sequenced in a 
logical and focused 
way that would 
build students’ deep 
understanding of the 

• The lesson 
plan and 
extension of 
lesson are 
sequenced in 
a logical and 
focused way 

• The lesson 
plan and 
extension of 
lesson are not 
sequenced in 
a logical and 
focused way 
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scaffoldin
g, and 
inquiry 

learning goals. 
• Each part of the 

lesson includes 
well-planned 
scaffolding/guidanc
e to support 
students’ 
developing 
understanding or 
thinking.  

• Original/innovative 
activities in the 
lesson build on 
ideas from course 
readings and 
discussions. 

that would 
build 
students’ deep 
understanding 
of the 
learning 
goals. 

• Each part of 
the lesson 
includes well-
planned 
scaffolding/gu
idance to 
support 
students’ 
developing 
understanding 
or thinking.  

• Activities in 
the lesson 
draw from or 
are connected 
to course 
readings and 
discussions. 

 

that would 
build 
students’ deep 
understanding
. 

• There is not 
enough 
scaffolding/gu
idance to 
support 
students’ 
developing 
understanding 
or thinking.  

• Activities in 
the lesson do 
not draw from 
approaches 
presented in 
course 
readings and 
discussions.  

Reflection Honest 
reflection 
on 
strengths, 
weaknesse
s, and 
student 
learning 

• The reflection 
responds to all 5 
questions in a way 
that is honest, 
insightful, and 
detailed about both 
strengths and 
weaknesses of the 
lesson and students’ 
learning about 
writing. 

• The reflection 
connects back to 
course readings and 
approaches from 
TL1, TL2, and other 
courses. 

• The reflection 
responds to 
all 5 questions 
in a way that 
is honest, 
thoughtful, 
and detailed 
about both 
strengths and 
weaknesses of 
the lesson and 
students’ 
learning about 
writing. 

• The reflection 
connects back 
to course 
readings from 
TL2. 

• The reflection 
does not 
respond to all 
5 questions, is 
surface-level, 
OR omits a 
discussion of 
strengths and 
weaknesses of 
the 
lesson/student
s’ learning. 

• The reflection 
focuses on 
only a few 
students’ 
learning about 
writing. 

Detail • The reflection 
focuses on specific 
moments in the 
lesson and makes 
specific claims 

• The reflection 
focuses on 
specific 
activities in 
the lesson and 

• The reflection 
describes the 
entire lesson 
in general 
without 
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about the strengths 
and weaknesses of 
the lesson and 
students’ learning 
about writing.  

• The reflection uses 
quotes from the 
lesson, the 
observation, AND 
student work to 
back up claims of 
instructional success 
or misses. 

makes 
specific 
claims about 
the strengths 
and 
weaknesses of 
the lesson and 
students’ 
learning about 
writing.  

• The reflection 
uses detailed 
descriptions 
of moments 
during the 
lesson, the 
observation, 
and student 
work to back 
up claims of 
instructional 
success or 
misses. 

focusing on 
specific 
moments and 
claims.  

• Few 
references to 
the lesson, 
observation, 
or student 
work are 
included to 
back up 
claims of 
instructional 
success or 
misses. 

Focus • The reflection stays 
focused on 
important “best 
practices” in 
teaching writing in 
structured process 
ways. 

• The reflection 
includes 
consideration 
of “best 
practices” in 
teaching 
writing in 
structured 
process ways. 

• The reflection 
focuses more 
on tangential 
issues than 
“best 
practices” of 
teaching 
writing. 

Presentatio
n 

 • Class presentation is 
clear and focused on 
the objective, the 
assessment, and the 
approach to 
accomplishing the 
objective 

• Includes explicit 
connections to 
course readings and 
themes 

• Includes specific 
question for 
feedback (about 
design, enactment, 
or reflection) 

• Class 
presentation is 
generally 
clear, 
although it 
does not 
always align 
with 
professional 
norms and 
practices of 
planning and 
reflection 

• Includes 
connections to 
course 
readings and 
themes 

• Class 
presentation is 
unclear or 
unfocused 

• No mention 
of course 
readings or 
themes 

• No driving 
question for 
feedback 
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• Includes 
specific 
question for 
feedback 
(about design, 
enactment, or 
reflection) 

	  
 
 
	  
	  

 


