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UPDATED SYLLABUS: March 4, 2018 
 
Thomas Akiva, Ph.D.  
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Office hours by request 
 
Organized activities for children and youth that occur outside of school are a 
critical context for development and learning. Attendance in organized activities has grown 
dramatically over the past few decades, and research shows that participation can often benefit young 
people. In this course, we will apply a developmental lens to the growing out-of-school learning field. 
We will address topics such as program effectiveness, the benefits and challenges of ecological 
approaches to learning, and perspectives on equity in out-of-school learning.  
 
This is one of two courses on out-of-school learning that are offered concurrently: 

• PSYED 3598/2588: Special Topics 
• LSAP 3011: Youth Development in Out-of-School Settings 

The two courses have separate Courseweb sites and separate (though similar) assignments. However, 
the two courses will share readings and online discussions through Flipgrid. In addition, the courses 
include Research-Practice Partnership assignments that are collaborative projects for students across 
the two courses.  
 
Students participating in course from a distance are expected to participate synchronously during class 
meeting times via video conference (e.g., Skype). Software for this will be chosen in collaboration with 
the course instructor.  
 
MEETINGS 
The EdD course (LSAP 3011) meets four Saturdays from 1-5pm:  

Jan 13  Feb 3  Mar 3  Apr 7 
 

The PhD/MS course (PSYED 3598/2588) joins the EdD students on the first and last Saturday (1/13 & 
4/7) from 1-3pm. In addition, this course meets every other Wednesday 4:30-7:10pm:   

Jan 24  Jan 31  Feb 14  Feb 28 
Mar 21  Apr 4  Apr 18 
 

See the last page of the syllabus for more information about the schedule. 
 
READINGS 
There is no required textbook. All readings are available online and/or through CourseWeb.  
 
GRADES 
Based on 1000 possible points, grades will be calculated by dividing your total by 10 (to convert to a 
100-point scale) and assigned as follows. Note total points will be rounded to the nearest whole: 
A 93-100 
A- 90-92.9 
B+ 87-89.9 
B 83-86.9 
B- 80-82.9 

C+ 77-79.9 
C 73-76.9 
C- 70-72.9 
D+ 67-69.9 
D 63-66.9 

D- 60-62.9 
F <60 
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ASSIGNMENTS 
The course consists of 1000 points, spread across three strands: Engaging with class readings (500pt), 
Research-Practice Partnerships (350pt), and Making class-time awesome (150pt). Below are short 
descriptions of each assignment; for most assignments more info will be provided closer to the due 
date. 
 
Engaging with class readings 
This strand is about reading, considering, and discussing the class readings. It includes journal reading 
responses (120pt) and Flipgrid discussions (80pt), which build to two Mini-papers (150pt each). 

• Journals. Reading response journals will occur weekly, using the CourseWeb journal tool. 
These can be short (300-400 words for MS, 400-600 words for EdD/PhD) but no penalty if they 
are longer. Each journal is worth 10 points and you have 13 times when you can submit journals 
so you can skip one with no penality if you like. More info in the online tool.  

• Flipgrid. We will use an online app called Flipgrid. Our gridcode is OSL2018. You can get there 
by going to http://flipgrid.com/OSL2018 or simply click the link on CourseWeb. Flipgrid provides 
a friendly interface for sharing short videos. You can access it via desktop, laptop, phone, or 
tablet – basically anything with a camera and Internet. We can all see every video that is 
posted. We’ll use 5 grids this term, which will be shared by the two courses. This provides the 
opportunity for all of us—PhD, EdD, MS—to discuss our readings, even though we won’t be 
face-to-face very often. For all but the first grid (which is introductions before the first class), 
we’ll use Flipgrid for video discussions of the readings. For the four reading response grids, the 
requirement is to post once and reply at least twice.  

• Minipaper 1 and 2. These short essay (or an alternative option) assignments are designed to 
help you focus on understanding, synthesizing, and applying the articles, chapters, and media 
we read/view in class. For each assignment, you will choose one of four options. Three options 
include traditional writing prompts, and the fourth asks you to create an alternate representation 
(such as a website). You are required to cite from the course texts in APA style. Minipapers 
must be 2-3 pages (single spaced) for Masters students and 3-4.5 for PhD/EdD students. 

 
Research-practice partnerships (RPP) 
This strand involves small, cross-program groups that work together to learn more about a chosen 
topic. Assignments are relatively structured and what you are in charge of varies based on your 
academic program. This term, EdD students will be the “drivers” of the RPPs—which we’ll call 
GoDeeper™ projects. The strand begins with identifying Problems of Practice (150pt EdD), then goes 
on to applied lit reviews (150pt PhD) and interviews with experts (150pt MS). Ultimately, on the last 
Saturday (Apr 7), groups will present (200) the deeper learning they achieve. Note that this is my best 
attempt at creating structure for RPPs but you can certainly go off script if you have a different way 
you’d like to approach it. 

• Identifying PoP (EdD-led). The goal for this assignment is for EdD students to identify problems 
of practice and think through how to harness research and researchers. We will have four 
groups (so, three pairs and one solo). The assignment is a 3-4 page document that identifies a 
problem of practice, drivers, and a plan for researchers. This does NOT have to be your 
program PoP. The goal is not to solve the problem but to learn more about it. This assignment 
will also guide the group selection for the GoDeeper projects. More details soon. 

• GoDeeper plan (EdD-led). After groups are selected, EdD students, with support from the 
group, will submit a 1-2 page plan for how you will put your learning together into a useful, 
application-focused presentation and resource (or set of resources). This document should 
refine the plan from your proposal to present a project aim, and outline of group roles & process. 
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• Applied Literature Review (PhD-led). Once PoPs are identified and groups set, PhD students 
will create applied reviews of research literature related to the PoP. MS & EdD can provide 
support. 

• Interviews with experts (MS-led). Masters students are responsible for the component of the 
GoDeeper project that involves interviewing a handful of experts on the subject and writing a 
summary of these interviews. Masters students can engage the group for assistance in 
identifying experts, goals, and protocols for the interviews. 

• GoDeeper plan. With the three components above in hand, the group (EdD students supported 
by the others) submits a 1-2 page plan for how they will put their learning together into a useful, 
application-focused presentation and resource (or set of resources) over the last month of the 
semester. 

• GoDeeper presentation. On Apr 7, we will come together for the 2-hour culmination of the 
GoDeeper project. Students should come to this class with their literature reviews (PhD) and 
summaries of interviews (MS). Every group member should come with a visual way to share 
what they learned (e.g., 1-2 slides perhaps printed). During the first part of class, groups will 
discuss their learning with each other. During the second part of class, each group will have 12-
15 minutes to share their learning with the other groups. More on Courseweb.  
 

Making class-time awesome 
As the name suggests, this strand is about making our class-time even more awesome than it might 
have been without this strand. It’s really just one thing: class leadership (150 pts). 

• Class leadership. On the first day, you can sign up for a topic to present. We’ll work out in class 
what that means, but expect to lead about a half hour of class-time on your day.  

 

THE FINE PRINT 
GRADES AND ASSIGNMENTS: In class, you will receive more explicit instructions for completing each course assignments. Please ask if 
you have questions regarding how you will be evaluated in this course. I am happy to discuss your learning goals and progress toward 
them at any time, though the earlier in the semester the better. Please note, however, that I do not discuss grades over email, due to the 
sensitive nature of grades and laws about student rights and privacy. If you would like to speak to me about such matters, we can talk in 
person. If you feel there is a specific, technical error in the grading, I will review that particular concern. However, grades, in general, are 
non-negotiable. I am, however, happy to discuss ways in which you may enhance your learning and performance in this course.  
 
LATE ASSIGNMENTS: All assignments are expected at the time and date noted on the syllabus. All assignments unless otherwise noted 
will be submitted via CourseWeb. Unless prior arrangements have been made with me (at least 48 hours in advance), late submissions 
will not be accepted and will result in a grade of 0 for that assignment. Depending on the circumstance, late submissions that are 
accepted may be at a reduced level of points.  
 
TECH IN CLASS: I encourage you to bring digital devices to class and use them as tools in your learning. I expect you, as mostly digital 
natives, to manage your attention productively in class. This probably means limiting Facebook/Snapchat/Insta-checking and texting. But 
it also means that when Google-able topics come up in class discussion, I encourage you to search & share. 
 
ACADEMIC INTEGRITY: All students are expected to adhere to the standards of academic honesty.  Any student engaged in cheating, 
plagiarism, or other acts of academic dishonesty would be subject to disciplinary action.  Any student suspected of violating this 
obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as 
outlined in the University Guidelines on Academic Integrity http://www.provost.pitt.edu/info/ai1.html.  This may include, but is not 
limited to the confiscation of the examination of any individual suspected of violating the University Policy. 
 
DISABILITY SERVICES: If you have a disability for which you are or may be requesting an accommodation, you are encouraged to contact 
both your instructor and Disability Resources and Services (DRS), 140 William Pitt Union, (412) 648-7890, drsrecep@pitt.edu, (412) 228-
5347 for P3 ASL users, as early as possible in the term.  DRS will verify your disability and determine reasonable accommodations for this 
course 
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DEPARTMENTAL GRIEVANCE PROCEDURES: The purpose of grievance procedures is to ensure the rights and responsibilities of faculty 
and students in their relationships with each other. When a PSYED student or a student in a PSYED class believes that a faculty member 
has not met his or her obligations (as an instructor or in another capacity) as described in the Academic Integrity Guidelines, the student 
should follow the procedure described in the Guidelines by (1) first trying to resolve the matter with the faculty member directly; (2) 
then, if needed, attempting to resolve the matter through conversations with the program chair; (3) then, if needed, resolving the matter 
through conversations with the department chair; (4) if needed, next talking to the associate dean of the school; and (5) if needed, filing a 
written statement of charges with the school-level academic integrity officer. [Dr. Michael Gunzenhauser is the Associate Dean and 
Integrity Officer.] 

 
READINGS 
All readings are available online and/or through CourseWeb. PhD students are required to pick one 
“additional” reading each week. 
 
Part 1: OST in America 
 
Required for all 
Afterschool Alliance. (2014). America After 3PM: Afterschool programs in demand. Washington DC.   (exec sum + Allegheny 

county 
Baldridge, B. J. (2014). Relocating the Deficit: Reimagining Black Youth in Neoliberal Times. American Educational Research 

Journal, 51(3), 440–472.  
Duncan, G. J., & Murnane, R. J. (2011). Introduction: The American dream, then and now. In Whither opportunity? Rising 

inequality, schools, and children’s life chances (pp. 3–23). New York: Russell Sage Foundation. 
Ginwright, S., & James, T. (2002). From assets to agents of change: Social justice, organizing, and youth development. New 

Directions for Youth Development, (96), 27–47. 
Halpern, R. (2003). After-school programs emerge (Chapter 1). In Halpern, R. Making play work: The promise of after-school 

programs for low-income children. New York: Teachers College Press. 
Lamott, A. (2005). Shitty first drafts. In P. Eschholz, A. Rosa, & V. Clark (Eds.), Language awareness: Readings for college 

writers. (pp. 93-96). Bedford: St. Martins. 
Larson, R. W. (2011). Positive development in a disorderly world. Journal of Research on Adolescence, 21(2), 317-334. 
Mahoney, J., Larson, R., Eccles, J., & Lord, H. (2005). Organized activities as developmental contexts for children and 

adolescents. In J. Mahoney, R. Larson, & J. Eccles (Eds.), Organized activities as contexts of development: Extracurricular 
activities, after-school and community programs (pp. 3–22). Mahwah, NJ: Lawrence Erlbaum Associates. 

Mitra, S. (2014). The future of schooling: Children and learning at the edge of chaos. Prospects, 44, 547-558. 
Russell, S. T., & Campen, K. Van. (2011). Diversity and inclusion in youth development: What we can learn from marginalized 

young people. Journal of Youth Development, 6(3), 96–108. 
Yohalem, N. & Pittman, K. (2006) Putting youth work on the map: Key findings and implications from two major workforce 

studies. Washington, DC: The Forum for Youth Investment. Available: http://forumfyi.org/files/YouthWorkOnTheMap.pdf  
 
Additional  
Fredricks, J., & Simpkins, S. D. (2012). Promoting positive youth development through organized after-school activities: Taking 

a closer look at participation of ethnic minority youth. Child Development Perspectives, 6(3), 280–287.  
Fusco, D. (2012). On becoming an academic profession. In D. Fusco (Ed.), Advancing youth work: Current trends, critical 

questions. New York: Routledge. 
Kaushal, N., Magnuson, K., & Waldfogel, J. (2011). How is family income related to investments in children’s learning? In G. J. 

Duncan & Murn (Eds.), Whither opportunity? Rising inequality, schools, and children’s life chances (pp. 187–205). New 
York: Russell Sage Foundation. 

Larson, R. (2000). Toward a Psychology of Positive Youth Development. American Psychologist, 55, 170-183.  
Larson, R. & Walker, K. (2010). Dilemmas of practice: Challenges to program quality encountered by youth program 

leaders. American Journal of Community Psychology, 45, 338-349. 
Lee, C. D. (2010). Soaring Above the Clouds, Delving the Ocean’s Depths: Understanding the Ecologies of Human Learning 

and the Challenge for Education Science. Educational Researcher, 39(9), 643–655. 
Vandell, D. L., Larson, R. W., Mahoney, J., & Watts, T. W. (2015). Children’s organized activities. In R. M. Lerner, W. Overton, 

& P. C. Molenaar (Eds.), Handbook of child psychology and developmental science (vol 4, 7th Ed.) (7th ed.). Hoboken, NJ: 
John Wiley & Sons. 

 
PART 2: Processes and outcomes 
 
Required for all 
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Akiva, T., Carey, R. L., Cross, A. B., Delale-O’Connor, L., & Brown, M. R. (2017). Reasons youth engage in activism 
programs: Social justice or sanctuary? Journal of Applied Developmental Psychology, 53, 20–30. 

Jones, S., Bailey, R., Brush, K., Kahn, J. (2017). Social and emotional learning for out-of-school time settings. The Easel Lab 
at the Harvard Graduate School of Education and the Wallace Foundation.  

Durlak, J. a, Weissberg, R. P., & Pachan, M. (2010). A meta-analysis of after-school programs that seek to promote personal 
and social skills in children and adolescents. American Journal of Community Psychology, 45(3–4), 294–309. Retrieved 
from http://www.ncbi.nlm.nih.gov/pubmed/20300825 

Google-It-Yourself: Google Research vs. evaluation and see if you can create your own working model. What are the 
similarities and differences? How do your views differ or align with others’ views (e.g., those you work with, decision-
makers)? What would you include as a class reading on this topic? 

Li, J., & Julian, M. M. (2012). Developmental relationships as the active ingredient: A unifying working hypothesis of "what 
works" across intervention settings. American Journal of Orthopsychiatry, 82(2), 157-166.  

Shernoff, D. J., & Da Silva, R. (2017). Motivation in out-of-school learning. In K. Peppler (Ed.) The Sage encyclopedia of out-
of-school learning.  

 
Additional 
Akiva, T., & Horner, C. G. (2016). Adolescent motivation to attend youth programs: A mixed-methods investigation. Applied 

Developmental Science, 20(4), 278–293.  
Alexander, K. L., Entwisle, D. R., & Olson, L. S. (2007). Lasting Consequences of the Summer Learning Gap. American 

Sociological Review, 72(2), 167–180. 
Arnold, M. E., Cater, M., & Braverman, M. T. (2016). Rethinking evaluation capacity in youth development programs. The 

changing landscape of youth work (pp. 193-209). Charlotte, NC: Information Age Publishing, Inc. 
Bulanda, J. J., Szarzynski, K., Siler, D., McCrea, K. T. (2013). Keeping it real: An evaluation audit of five years of youth-led 

program evaluation. Smith College Studies in Social Work, 83, 279-302. 
Duckworth, A. L. & Seligman, M. E. P. (2017). The science and practice of self-control. Perspectives on Psychological 

Science, 12(5) 715-718. 
Halpern, R. (2006). Confronting “The Big Lie”: The need to reframe expectations of after-school programs. Erikson Institute. 

Available at http://www.erikson.edu/wp-content/uploads/Halpern_lie.pdf 
Jones, J. N. & Deutsch, N. L. (2011). Relational strategies in after-school settings: How staff-youth relationships support 

positive development. Youth & Society, 43(4), 1381-1406. 
Mccombs, J. S., Pane, J. F., Augustine, C. H., Schwartz, H. L., Martorell, P., & Zakaras, L. (2014). Ready for fall? Near-term 

effects of voluntary summer learning programs on low-income students’ learning opportunities and outcomes. Santa 
Monica, CA: RAND Corporation. 

Pellegrino, J. W. & Hilton, M. L. (2012).  Education for Life and work: Developing transferable knowledge and skills in the 21st 
century. Washington, DC: National Academy of Sciences.  

The CASEL Wheel 
Thurber, C. a., Scanlin, M. M., Scheuler, L., & Henderson, K. a. (2006). Youth Development Outcomes of the Camp 

Experience: Evidence for Multidimensional Growth. Journal of Youth and Adolescence, 36(3), 241–254.  
 
  



Child and Youth Development in Out-of-School Settings * Akiva * Spring 2018 * Syllabus subject to change. * v.03/04/18 

SCHEDULE 
Week of  Topic & Readings  Wednesday  Saturday   Assignments 
  Part 1. OSL in America       
Jan 8  Term begins on Monday (1/8)       
  Syllabus    Jan 13:  1-3 All 

 3-5 EdD 
 Flipgrid 1 – hello! (1/13) 

Jan 15  Today’s OSL 
 Mahoney et al. (2005) 
 Afterschool Alliance (2014) 
 Duncan & Murnane (2011) 

     Journal 1(1/18) 

Jan 22  History & context 
 Halpern (2003) 
 Baldridge (2014) 

 Jan 24    Journal 2 (1/24) 
Flipgrid 2 (1/28) 

Jan 29  Learning & development  Jan 31    Journal 3 (1/31) 
   Larson (2011) 

 Mitra (2014) 
 Lamott (2005) 

   Feb 3  GoDeeper (EdD) (2/5) 

Feb 5  Social justice & youth 
 Ginwright & James (2002) 
 Russell & van Campen (2011) 

     Journal 4 (2/7) 

Feb 12  The profession 
 Yohalem & Pittman (2006) 

 Feb 14    Journal 5 (2/14) 
Mini-Paper 1 (2/18) 

  Part 2. Processes & Outcomes       
Feb 19  Social emotional learning 

 Jones et al. (2017) 
 Durlak et al. (2010) 
 Pellegrino & Hilton brief (2012) 

     Journal 6 (2/21) 
Flipgrid 3 (2/23) 

Feb 26  Summer learning 
 Alexander et al. (2007) 
 Wilson & Sibthorp (2017) 

 Feb 28    Journal 7 (2/28) 
 

      Mar 3   
Mar 5  SPRING BREAK       
Mar 12  Interaction & Relationships 

 Li & Julian (2012) 
     Journal 8 (3/14) 

Flipgrid 4 (3/16) 
GoDeeper Plan (EdD) (3/18) 

Mar 19  Motivation 
 Shernoff & Da Silva (2017) 
 Akiva et al. (2017) 

 Mar 21    Journal 9 (3/21) 
 

Mar 26  Program Evaluation 
 Google-It-Yourself 

     Journal 10 (3/28) 
Mini-paper 2 (4/1) 

  Part 3. Beyond       
Apr 2  You Gotta Read This 1  Apr 4    Journal 11 (4/4) 
      Apr 7 1-3 All 

 3-5 EdD 
 GoDeeper Summit (4/7) 

GoDeeper (PhD) (4/9)  
GoDeeper (MS) (4/9) 

Apr 9  You Gotta Read This 2      Journal 12 (4/11) 
Flipgrid 5 (4/13) 

Apr 16  You Gotta Read This 3  Apr 18    Journal 13 (4/18) 
Apr 23  Term ends on Saturday (4/28)       

 


