
 

 

1       

Syllabus 
IL 1257/2257: Teaching English Language Learners 

PRE-REQUISITE 

None 

COURSE DESCRIPTION 

The purpose of this course is to teach you about how to best meet the needs of the K-12 
English learners (ELs) in our nation’s schools. ELs are a diverse population of individuals who 
differ in respect to nationality, race, ethnicity, age, ability, socioeconomic status, native 
language, educational background, and experience with and proficiency in English. The uniting 
factor among this population is that all ELs are in the process of acquiring and expanding 
academic language proficiency in English in all content areas. Throughout this course, you will 
learn about the legal responsibilities of teachers of ELs, models of teaching, cultural issues, 
ways to involve and support parents and families, and specific language and literacy 
instructional approaches to best support and assess the ELs in your classroom. 

COURSE OBJECTIVES 

After reading, discussing, and completing assignments during the course, you will be able to 
meet the following course objectives: 

1. Identify different types of ELs and instructional practices that can support them in 
mainstream classrooms.  

2. Identify, discuss, and find ways of dealing with academic and socio-emotional factors 
that may influence ELs’ performance in schools. 

3. Recognize programming options and instructional models that can meet the needs of 
students with limited or interrupted formal education. 

4. Become familiar with the legal responsibilities of educators towards ELs with respect to 
federal and state legislation.  

5. Build an understanding of the World-Class Instructional Design and Assessment (WIDA) 
standards, the Teachers of English to Speakers of Other Languages (TESOL) English 
Language Proficiency Standards, and the standards for English Language Development 
for the state of Pennsylvania (PA ELD standards). 

6. Build a general understanding of the Sheltered Instruction Observation Protocol (SIOP) 
Model and the research supporting it. 

7. Explore how to use the Online ELL Differentiation Tool for incorporating content and 
language objectives across proficiency levels in lesson design.   

8. Use instructional talk and tasks that are effective and necessary for culturally and 
linguistically diverse students. 
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9. Explore learning theories and research that support scaffolding learning through group 
work and language-based strategies. 

10. Apprentice ELs to reading and writing the genres they are likely to encounter in specific 
subject areas. 

11. Modify and adapt instruction and assessments for ELs at various levels of English 
proficiency.  

12. Plan and critique lessons with content and language objectives and adaptations that 
address speaking, listening, reading, and writing skills and incorporate WIDA, TESOL, and 
PA ELD standards. 

13. Observe, discuss, respond to, and reflect upon videotaped examples of teachers 
working with ELs in classrooms.  

14. Develop a teaching philosophy that supports culturally and linguistically diverse 
students. 

15. Understand how to advocate for ELs in your classroom.   
16. Discuss sociocultural characteristics of different populations of ELs and explore 

connections between cultural values and practices and school experiences. 

COURSEWEB PRESENTATION 

• Under Learning Modules, you will find a link to each module. Once you select a 
particular module, you will find an overview of key concepts, and the readings and 
assignments for that module. Each module begins on Monday and ends on Sunday.  

• Under Assignments, you will find the instructions for each assignment and the link to 
submit your work. All Assignments are due on Sunday at 11:59 p.m.  

• Under Dialogue Journals, you will find the discussion prompts for each module. 
Dialogue Journal Group discussions will take place between Wednesday and Sunday. 

REQUIRED MATERIALS  

Gibbons, P. (2015). Scaffolding language scaffolding learning: Teaching English language 
learners in the mainstream classroom (2nd ed.). Portsmouth, NH: Heinemann. 

 
Echevarria, J., Vogt, M., & Short, D. (2016). Making content comprehensible for English learners: 

The SIOP model (5th ed.). Boston, MA: Pearson Education. 
 
Additional required readings will be available digitally within the modules of the course.  

COURSE EVALUATION 

ASSIGNMENTS 

Dialogue Journal: You will be assigned a Dialogue Journal Group for your weekly online 
discussions. You will be expected to write posts that respond to the discussion starter prompts 
or introduce ideas and issues that are related to the weekly readings. Please note that the 
discussion prompts are meant as a starting point for discussion, not as a limit to what you may 
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discuss. There are many ideas to explore in every reading, and you should feel free to introduce 
these ideas in the discussion with your group as well as to ask questions that you have. It is 
important to connect concepts to your own experiences as a preservice teacher or classroom 
teacher where applicable. In an online course, this dialogue takes the place of discussion that 
would occur in the classroom.  
 
It is expected that you will exchange ideas with your group through 2–3 exchanges each week. 
Please make a first post by Wednesday at midnight each week so that there is ample time for 
exchanges with your group by Sunday. Please indicate your name and the post number at the 
beginning of your post, and make every effort not to wait to post until the weekend. You can’t 
benefit from the discussion if you make all of your posts on Saturday and Sunday. As well, not 
beginning to post by Wednesday at midnight will affect your grade. 
 
Each student will earn full credit weekly by writing 2–3 paragraph-level exchanges that 
exemplify thoughtful, reflective, critical thinking about each week’s readings between 
Wednesday and Sunday.  
 

Grading Rubric Points 

Posting by Wednesday at midnight and completing 2–3 exchanges by Sunday 5 

Posting on Thursday and completing 2–3 exchanges by Sunday 4.5 

Posting on Friday and completing 2–3 exchanges by Sunday 4 

Posting on Saturday and completing 2–3 exchanges by Sunday 3.5 

Posting 2–3 exchanges on Sunday 3 

 
I will occasionally join in the discussion with each group throughout the course. However, I will 
definitely read all exchanges! 
 
Video Reflections: You will complete three video reflections throughout the semester. For each 
reflection, first view at least four classroom video clips so that you can see different teachers 
using different instructional techniques to make content accessible to ELs. Please note that 
each video reflection assignment has a different focus and a different list (with embedded links) 
of classroom video clips with ELs only and with both ELs and non-ELs organized by age group 
(Pre-K/Elementary School, Middle School, and High School). For each video reflection, select 
one video clip from the suggested list, and submit a written reflection (a one-page single-
spaced Word document). 
 
Teaching Philosophy: You will discuss two principles or beliefs that guide (or will guide) your 
work with ELs. In choosing these principles, consider your actual (or an imagined) teaching 
context, your classroom/social work experiences, and our class discussions and readings. You 
are expected to present your two principles clearly and discuss them thoroughly. Your ideas 
should go beyond the simple statement or assertion of beliefs to the support of your beliefs 
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with what you have read in the research or in the course readings and what you have 
experienced in the classroom.  
 
Individual Assignments: Throughout the course, there will be six other individual mini-
assignments. These assignments should be single-spaced using a 12-point font and should not 
exceed one-page (please adhere to this length!). They are designed to help you to apply what 
you are learning and to deepen your understanding of key concepts. The individual assignments 
due in Modules 1 and 2 will help you get acquainted with and show your understanding of the 
legal responsibilities of educators towards ELs and support services offered for ELs and their 
families in K-12 schools. The individual assignments due in Modules 3 and 4 are critical for 
building a foundation for working with the standards for English Language Development for the 
state of Pennsylvania (PA ELD standards) that you will use to adapt and modify instruction for 
ELs. The individual assignment due in Module 9 will give you the opportunity to show how you 
scaffold the reading of an academic text through language-based strategies. The individual 
assignment due in Module 14 will require you to develop a parent and community involvement 
plan. 
 
Lesson Plans: Graduate students will design two lesson plans while undergraduates will critique 
two existing lesson plans. 
 

1. Graduate Students: Lesson Plan Design:  
You will design two lesson plans for a class that includes four ELs with the following profiles: 
1) a level 2 beginning level student from Argentina (Spanish speaker) who has been in the 
US for four months; 2) a level 2 beginning student from Vietnam (Vietnamese speaker) who 
has been in the US for 6 months; 3) a level 3 developing student from Guatemala (Spanish 
speaker who also speaks an indigenous language) who has been in the US for 2 years; 4) and 
a Developing level student from Somalia (Maay and Arabic speaker) who lived in a refugee 
camp for four years before arriving in the US 2 months ago and has had limited formal 
schooling. The two lessons will be situated within a theme or topic in a content area of your 
choice: science, math, social studies, or English language arts. These lesson plans are the 
major assignment of this course and should reflect your ability to modify and adapt 
instruction and assessments for ELs at the Beginning and Developing levels of English 
Language proficiency. You will learn about adapting lesson plans for ELs at Beginning and 
Developing levels throughout the weekly modules. 
 
The lessons should be based on the ELD PA Standards for your chosen content area and 
grade level cluster. Your lessons should incorporate effective teaching strategies for ELs. 
Clear directions are included within the module in which each lesson plan is due (please 
note that there are different requirements for each!), and I will provide example lesson 
plans. I will also provide you with the rubric that I will use to evaluate your lesson plans. 
Please submit your lesson plans in a Word document that includes your name, content area, 
grade level, and lesson plan number.  
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2. Undergraduate Students: Lesson Plan Critiques:  
As undergraduate students, you may not yet be prepared to design complete lesson plans, 
although you’ll learn a lot about making lesson plans during this course! Instead, you will 
choose two Lesson Plans (links to several Lesson Plans from different content areas and 
grade levels will be included in the modules in which the Lesson Plan Critique is due). Please 
follow the detailed instructions for this assignment provided in the modules, and use the 
rubric to guide your work. 
 
Critiquing lesson plans provides you with the opportunity to identify and explain the way 
that the lesson plans you choose exemplify an integration of language and content 
objectives, contain appropriate adaptations and modifications for ELs of Beginning Level 2 
and Developing Level 3, and include SIOP features that have been introduced throughout 
the course. You will also critique the formative assessments that the teacher uses to help 
him/her to know whether all students understand the concepts introduced in the lesson 
plan. You are expected to identify and explain both the strengths of the lesson plans as well 
as to make suggestions for how the lesson plans may be improved. Please submit your 
Lesson Plan Critique as a Word document that includes your name and identifies the 
content area and grade level of the lesson plan that you critiqued. 

EVALUATION 

Item Evaluated Point Value 
Percentage of 
Final Grade 

Dialogue Journal (14) 70 25% 

Video Reflection (3) 30 11% 

Teaching Philosophy 20 7% 

Other Individual 
Assignments (6) 

60 21% 

Lesson Plans (2) 100 36% 

Total 280 100% 

GRADING SCALE  

Grade Points 

A 93–100 

A- 90–92 

B+ 87–89 

B 83–86 

B- 80–82 
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C+ 77–79 

C 73–76 

C- 70–72 

F Less than 70 

GRADING POLICY 

Below 70 is failing.   A “B” or better is expected in graduate classes. 

TOPICAL OUTLINE 

Refer to the course Schedule.  

PLAGIARISM & ACADEMIC INTEGRITY 

Students in this course will be expected to comply with the University of Pittsburgh's Policy on 
Academic Integrity. Any student suspected of violating this obligation for any reason during the 
semester will be required to participate in the procedural process, initiated at the instructor 
level, as outlined in the University Guidelines on Academic Integrity. This may include, but is not 
limited to, the confiscation of the examination of any individual suspected of violating 
University Policy. Furthermore, no student may bring any unauthorized materials to an exam, 
including dictionaries and programmable calculators. 
 
To learn more about Academic Integrity, visit the Academic Integrity Guide for an overview of 
the topic. For hands-on practice, complete the Understanding and Avoiding Plagiarism tutorial. 

STUDENTS WITH DISABILITIES 

If you have a disability for which you are or may be requesting an accommodation, you are 
encouraged to contact both your instructor and the Office of Disability Resources and Services, 
140 William Pitt Union, at 412-648-7890 or 412–383-7355 (TTY) as early as possible, but no 
later than the fourth week of the term or visit the Office of Disability Resources website as early 
as possible, but no later than the 4th week of the term. DRS will verify your disability and 
determine reasonable accommodations for this course. 

ACCESSIBILITY 

Blackboard is ADA Compliant and has fully implemented the final accessibility standards for 
electronic and information technology covered by Section 508 of the Rehabilitation Act 
Amendments of 1998. Please note that, due to the flexibility provided in this product, it is 
possible for some material to inadvertently fall outside of these guidelines. 

DIL DEPARTMENTAL GRIEVANCE PROCEDURES 

The purpose of grievance procedures is to ensure the rights and responsibilities of faculty and 
students in their relationships with each other. When a student in DIL believes that a faculty 

http://www.cfo.pitt.edu/policies/policy/02/02-03-02.html
http://www.cfo.pitt.edu/policies/policy/02/02-03-02.html
http://pitt.libguides.com/academicintegrity/
https://bts.library.pitt.edu/eLearning/Captivate/Understanding_Avoiding_Plagiarism/multiscreen.html
http://www.drs.pitt.edu/
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member has not met his or her obligations (as an instructor or in another capacity) as described 
in the Academic Integrity Guidelines, the student should follow this procedure:   

1. The student should talk directly to the faculty member to attempt to resolve the matter. 
2. If the matter cannot be resolved at that level, the student should talk to the relevant 

program coordinator. 
3. If the matter remains unresolved, the student should talk to the associate chair of DIL 

(currently Dr. Patricia Crawford). 
4. If needed, the student should next talk to the SOE associate dean of students (currently 

Dr. Michael Gunzenhauser).  
5. If the matter still remains unresolved, the student should file a written statement of 

charges with the dean’s designated Academic Integrity Administrative Officer (currently 
Dr. Michael Gunzenhauser). 

COPYRIGHT NOTICE 

These materials may be protected by copyright. United States copyright law, 17 USC section 
101, et seq., in addition to University policy and procedures, prohibit unauthorized duplication 
or retransmission of course materials. See Library of Congress Copyright Office and the 
University Copyright Policy. 

IMPORTANT COURSE REGISTRATION INFORMATION TO POTENTIAL MAT AND 

MEd STUDENTS 

If you are currently a) taking this course at the 1000 level, b) intend to be a student in the MAT 
or MEd program, and c) will need this course to earn the MAT or MEd degree (that is, the 
course in NOT a pre-requisite to admission), please be aware that 1000 level courses will not be 
counted toward your total graduate credit hour requirement for the MAT or MEd degree. It is 
advised that you change the course number to the 2000 level during the drop-add period. It is 
also important to note that, if you are still an undergraduate student, this 2000 level course 
needs to be taken in the last term before graduation and may not be counted toward your total 
credits (typically 120 undergraduate credits) for your undergraduate degree. 
  

http://www.copyright.gov/
http://www.library.pitt.edu/copyright-pitt


 
 

 

8       
 

APPENDIX A: PROGRAM COMPETENCIES 

By the end of this course, ESL Program Specialists should demonstrate the following 
competencies: 
 
I. Language 

I.B.  Support ELs in communicating effectively for social and academic purposes by 
enhancing oral/aural skills, i.e., recognizing and using syntactic structures, the English 
sound system, and other communication skills. 
I.C.  Support ELs in understanding and using appropriate register variation and language 
use within different contexts and for different audiences, including formal, informal, 
social, and academic. 
I.D. Develop a variety of instructional techniques to assist ELs in developing and using 
vocabulary (idioms, cognates, and collocations) and L2 literacy appropriately in written 
and spoken language, including contextualized practice with. 
I.E.  Apply knowledge of the principles of first and second language acquisition, and of 
the differences between first and second language acquisition, to the design of 
instruction for ELs. 
I.F.  Apply strategies that recognize the role of students’ L1s as a resource for language 
and literacy development and for communicating with invested participants (students, 
families, volunteer support, and bilingual aides). 

II. Culture 
II.A. Demonstrate knowledge of the processes of negotiating one’s cultural identity. 
II.B. Differentiate among the varied processes of cultural transitions, including 
acculturation, assimilation, biculturation and resistance. 
II.C. Identify negative effects of prejudice, stereotyping and ethnocentrism on language 
learners’ successful learning in schools and promote pro-social classroom learning 
environment. 
II.D. Recognize cultural bias in curriculum and materials and use a range of resources to 
deliver instruction. 
II.F. Develop effective techniques for communication between home and school by 
recognizing and supporting the preferred mode of communication of the 
parent/guardian (written, oral, L1, L2, etc.) and utilizing interpretation and translation 
resources appropriately. 
II.H. Integrate diverse ways of learning and multiple cultural perspectives, including 
building on ELs’ strengths, into the planning/adapting of curriculum and instructional 
methods. 

III. Observing, Planning, Implementing, and Managing Instruction 
III.A. Design standards-aligned instruction in English utilizing the Pennsylvania Academic 
Standards, the English Language Proficiency Standards, and Can-Do descriptors in 
relation to the continuum of proficiency levels. 
III.B. Plan effective lessons in all domains (Reading, Writing, Speaking, and Listening) 
using a variety of materials, texts, activities, strategies and assessments appropriately 
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based on consideration of learners' differing English language proficiency, L1 literacy 
and prior knowledge, age and developmental stages, grade levels, learning styles and 
sociocultural needs. 
III.C. Plan ESL instruction and assessment specific to the reading and writing needs of 
students with limited formal schooling (LFS) or interrupted formal education (SIFE). 
III.D. Recognize, plan and implement key elements of ESL lesson design, which include. 

1. Content and language objectives; 
2. Scaffolding, supports; 
3. Activating and building on prior knowledge; 
4. Formative and authentic assessments 
5. Academic and social interaction at the English Language Proficiency Level of 
the student, specifically in the domains of listening, speaking, reading and 
writing. 

III.E. Differentiate instruction based on formative assessment of student progress, 
reteaching as necessary for students who need additional time and alternative 
approaches to meet learning outcomes. 
III.F. Develop and implement communicative activities in K-12 classrooms that promote 
authentic interactions for social and academic purposes and that integrate all language 
skills, i.e., reading, writing, speaking, and listening. 
III.G. Plan and provide evidence-based reading and writing instruction that includes 
various cueing systems (i.e. graphic, syntactic, and semantic cues) appropriate for ELs. 
III.H. Plan and provide evidence-based reading and writing instruction that includes 
various cueing systems (i.e. graphic, syntactic, and semantic cues) appropriate for ELs. 

IV. Assessment 
IV.C. Recognize, apply and share state-allowed testing accommodations for ELs at 
varying proficiency levels. 
IV.D. Identify and use multiple assessment resources and measures (including research,  
native language evaluation, Pennsylvania English Language Proficiency Standards, PA 
Academic Achievement Standards, and WIDA ACCESS for ELs performance rubrics, 
among others) to make informed decisions concerning an ELL's progression through a 
language instruction program (identification, placement, progress, achievement, exit, 
and monitoring) observing all applicable national and state requirements. 
IV.H. As part of an instructional planning team, analyze data from various ELL groups 
(disaggregated, where appropriate, by language proficiency level, grade level, 
instructional site, etc.) to evaluate the effectiveness of an ESL program or language 
teaching methodology. 
IV.I. Identify and use a variety of resources and research, including native-language 
assessment and accommodated assessments, to inform decisions about language 
differences, giftedness, learning disabilities, or other qualities of ELs which would entitle 
them to participation in school programs. 
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IV.J. Understand and share multiple measures of assessment data, collected over time, 
to document ELL growth and progress before considering a referral to a special 
education or other remedial program. 

V. Professionalism 
V.E. Recognize the need to advocate for ELs and their families including full access to 
school resources; inform colleagues in instructional teams. 
V.F. Develop classroom activities that could involve families and provide ELs and their 
families with information, support, and assistance (e.g., advocate for the students and 
their families, help families participate in their school/community through the use of 
bilingual paraprofessionals or interpreters, or engage with community members and 
policymakers with respect to issues affecting ELs). 
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APPENDIX B: ADDITIONAL REQUIRED READINGS 

Please refer to the course modules for the assignment sequence and access hyperlinks for the 
following reading assignments.  
 
Alvarez, L., Ananda, S., Walqui, A., Sato, E., & Robinowitz, S. (2014). Focusing formative 

assessment on the needs of English language learners. San Francisco, CA: WestEd.  
 
Carreón, G. P., Drake, C., & Barton, A. C. (2005). The importance of presence: Immigrant 

parent’s school engagement experiences. American Educational Research Journal, 42, 
465–498.  

 
¡Colorín colorado! (n.d.). Serving and supporting immigrant students: Information for schools. 
 
DeCapua, A., & Marshall, H. W. (2010). Serving ELLs with limited or interrupted education: 

Intervention that works. TESOL Journal 1(1), 49-70.  
 
Fillmore, L. W. (2009). English language development: Acquiring the language needed for 

literacy and learning. Research Into Practice.  
 
Gebhard, M., Chen, I-A., & Britton, L. (2014). “Miss, nominalization is a nominalization:” English 

language learners’ use of SFL metalanguage and their literacy practices. Linguistics and 
Education, 26, 106–125. 

 
Hill, J. D., & Flynn, K. M. (2006). Classroom instruction that works with English language 

learners. Alexandria, VA: ASCD.  
Chapter 12.  

 
Kibler, A. K., Walqui, A., & Bunch, G. C. (2015). Transformational opportunities: Language and 

literacy instruction for English language learners in the Common Core Era in the United 
States. TESOL Journal, 6(1), 9-35. 

 
Kong, S. (2015) Designing content-language integrated learning materials for late immersion 

students. TESOL Journal, 6(2), 302–331.  
 
Mohr, K.A.J. (2004). English as an accelerated language: A call to action for reading teachers. 

The Reading Teacher, 58(1), 18–26. 
 
Schleppegrell, M. J. & Achugar, M. (2003). Learning language and learning history: A functional 

linguistics approach. TESOL Journal, 12(2), 21–27. 
 
Schleppegrell, M. J. & Go, A. L. (2007). Analyzing the writing of English learners: A functional 

approach. Language Arts, 84(6), 529–538. 
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Sardegna, V. G., & Hughes, J. (2018). Teaching and learning with technology for foreign and 

second languages. In M. D. Roblyer & J. Hughes, J. (Eds.), Integrating educational 
technology into teaching (8th ed.). Upper Saddle River, NJ: Pearson.  

 
Standards for English Language Development. (2017). Pennsylvania Department of Education.  
 
TESOL’s 2017 Position Statement on Immigration Policy and Reform in the US. (2017). 
  
Wisconsin Center for Education Research. (2013). Focus on group work for content learning. 

WIDA Consortium.  
 
Wisconsin Center for Education Research. (2015). Focus on SLIFE: Students with limited or 

interrupted formal education. WIDA Consortium.  
 
Wong-Kam, J. & Dudley-Marling, C. (2004). The challenges of many languages in our 

classrooms. National Council of Teachers of English, 9(4), 1–6.  
 
Wright, W. E. (2010a). Landmark court rulings regarding English language learners. ¡Colorín 

colorado! 
 
Wright, W. E. (2010b). The impact of no child left behind on ELL education. ¡Colorín colorado! 
 
Yoon, B. (2007). Offering or limiting opportunities: Teachers’ roles and approaches to English-

language learners’ participation in literacy activities. The Reading Teacher, 61(3) 216–
225.  

 
Zwiers, J., & Crawford, M. (2011). Academic conversations: Classroom talk that fosters critical 

thinking and content understandings. Portland, ME: Stenhouse Publishers. 
 Chapter 2: Getting started with Academic Conversations 


